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TEACHER AS A GUIDE TO PROFESSIONAL SELF-DETERMINATION:
ESSENTIAL COMPETENCIES

Annotation. This study explores the critical issues related to determining the core
professional competencies and personal qualities that teachers require to provide effective career
guidance to students. The research employed a teacher survey to identify the essential abilities
needed for successful career counseling in both personal and professional spheres. Complementary
observations allowed for a more detailed specification of the competencies that enhance the
effectiveness of guidance, including fostering student interest in diverse professions, promoting
informed decision-making, and developing skills for professional self-determination. In parallel,
diagnostic assessments involving students and their parents offered additional perspectives on the
key professional competencies that contribute to effective career support.

The findings confirmed the pivotal role of teachers in supporting students’ career choices,
alongside the influence of parents. Teachers emphasized that the most crucial functions of a
mentor are to cultivate students’ interest in professional fields and to assist them in making well-
informed career decisions. In comparison, the cultivation of targeted career counseling abilities
among students was seen as a less immediate focus. Key personal traits appreciated in educators
include empathy, patience, active listening, and the capacity to motivate others. Professionally,
proficiency in contemporary teaching techniques and tools is viewed as essential. Feedback from
both students and parents largely concurs in acknowledging the importance of the teacher's
guiding role, though some variations in perspectives were noted on certain topics.

Keywords: career guidance, teacher, guide, students, parents.

Introduction

In the contemporary context of educational transformation, the teacher’s role is
experiencing significant change. Pedagogical responsibilities are no longer confined
to the transmission of subject-specific knowledge; they now encompass broader social
functions. Increasingly, teachers are expected to act as mentors, guiding learners not only
in mastering academic content but also in developing essential life values and decision-
making skills. Within this framework, mentoring becomes central to assisting students in
shaping their worldview and making thoughtful career choices [1].

Career counseling in schools has consequently emerged as a critical component
of the education system. It is conceptualized as an independent and essential process
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aimed at influencing both the personal future of students and the broader social order.
The success of such career guidance largely depends on the professional competencies of
teachers, especially when they assume the role of mentors [2].

Research Objectives:

» To explore the core principles of career counseling for students, identify the
key factors that shape this process, and assess current strategies and methods of career
guidance within educational environments.

* To outline the essential professional skills needed by mentor teachers to effectively
support students in their career growth.

* To propose suggestions for enhancing these skills among educators.

The focus of the research is the vocational guidance system within general education
schools.

The focus of this research is the set of professional competencies that mentor teachers
possess, which significantly shape the effectiveness of career guidance provided to
students. The study employs a comprehensive methodological framework, encompassing
a critical review of academic literature, surveys and questionnaires administered to both
teachers and students, systematic classroom observations, and the application of rigorous
analytical and statistical techniques.

From a theoretical perspective, the research contributes to a deeper understanding
of vocational guidance and elucidates the pivotal role that teacher competencies play
in supporting students’ career development. Practically, the study offers actionable
recommendations aimed at improving the quality, relevance, and outcomes of career
counseling within educational settings. These findings may inform professional
development initiatives and enhance the overall impact of guidance practices in schools.

Materials and methods

The significance of this research topic is rooted in the necessity for educational
systems to remain responsive to the continuously shifting demands of the labor market.
As economic and professional landscapes evolve, there is a pressing need to adapt both
the quality of instruction and the methods of career guidance. Conventional approaches
to counseling frequently prove insufficient in light of the rapid emergence of new
professions and the dynamic expectations of employers [3]. Compounding this challenge,
school curricula often lag behind these changes. The problem is further accentuated by
the growing emphasis on individualized learning trajectories, which require teachers to
identify and account for each student’s unique interests and career aspirations. In doing
so, educators are expected to direct learners toward the most promising and strategically
important sectors of the economy.

In the context of contemporary educational transformations, the professional role
of the teacher is undergoing significant change. Today, teaching responsibilities extend
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beyond the delivery of subject-specific knowledge. This shift is explained by the broader
societal functions assigned to teachers, which increasingly include mentorship in addition
to traditional instructional duties. Acting as mentors, educators are expected not only to
facilitate the acquisition of academic knowledge but also to assist students in developing
fundamental life values and principles [4].

Despite ongoing efforts, the field of career guidance continues to face several
notable challenges. Many students remain insufficiently informed about the professions
most demanded in the contemporary labor market and lack a clear understanding
of opportunities for professional growth. At the same time, systematic institutional
frameworks to support school-based career counseling are often underdeveloped or
absent. While social and cultural influences on career choice are widely acknowledged,
a significant number of students still experience difficulties in applying critical thinking
when evaluating their professional options. Consequently, not all learners are able to make
informed and practical decisions regarding their future career paths.

Research on school-based career guidance has achieved substantial theoretical
development and remains a dynamic area of investigation within psychology and
pedagogy. Prominent scholars, including A.G. Asmolov, L.S. Vygotsky and E.A. Klimov,
have made essential contributions to this field, particularly in understanding how
students’ professional interests are formed and in highlighting the pivotal role of teachers
in facilitating career-related decision-making.

Kazakhstaniresearchers also contribute to the discourse by analyzing the specificities
of career guidance in local educational contexts. L.A. Butabaeva, S.K. Ismagulova,
M. Kulesha and G.A. Nogaybaeva underscore the importance of orienting career guidance
toward the individuality of students and cultivating their readiness for independent decision-
making. However, research results indicate that students' ability to adjust to the economic
and social demands of the job market is still lacking, particularly for those with special
educational requirements [5]. Sh.J. Kolumbayeva, H.N. Zhanbekov, B.S. Saidakhmetov
and A.S. Kosshygulova stress the difficulty in fostering enthusiasm for the teaching
profession, suggesting the creation of specialized pathways — such as pedagogical,
physical, and mathematical tracks — to offer clear career guidance. Additionally, they
underscore the importance of creating scientific and methodological materials to assist
students in making informed career decisions [6].

Other scholars, including M.K. Sadykova, A.Sh. Ikramova and 1.B. Yusupova
conceptualize career orientation as an integral element of holistic personality develop-
ment within the educational system, linking it directly to professional self-determi-
nation [7]. A.B. Shabdenova, E.S. Narymbetov and K.B. Kozhanov analyze career
guidance practices in preparing students for teaching professions, proposing that such
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programs be strengthened through additional school-based initiatives, complemented by
online communication tools [8].

International scholarship has made significant contributions to the study of career
guidance. For instance, B. Lee, E.J. Porfeli and A. Hirschi explore the determinants of
motivation at both interpersonal and intrapersonal levels within the context of career
exploration [1, p. 128]. O. Bersan, A. Lustrea, S. Sava and O. Bobic stress the necessity
of cultivating twenty-first-century skills beginning in primary and secondary education
[2, p. 38]. Similarly, T. Daryna underscores the importance of preparing students for
labor market entry by ensuring they possess essential competencies [3, p. 94]. In another
context, H.L. Zhou, H.H. Li and Y.M. Gao analyze approaches to career counseling and
guidance in China [4, p. 203].

Equally noteworthy are contributions in the area of mentoring within career
counseling, particularly the methodological guidelines developed for educational
institutions by E.V. Ovchinnikova, E.A. Afonina and G.K. Parinova [9], among others.
Despite these advancements, many dimensions of the problem remain insufficiently
examined, especially in light of the new forms of mentoring that are being shaped by the
changing demands of both the education system and the labor market.

Simultaneously, modern studies are placing greater emphasis on the need for
developing new strategies and methods for career counseling, particularly focusing on the
distinct role educators play in this process. Against this backdrop, the present study seeks
to determine the core professional competencies required of mentor-teachers in order to
exert a positive and effective influence on schoolchildren’s career orientation.

The present study draws upon scientific articles, monographs, and textbooks that
address issues directly related to the research topic. To accomplish the research objectives,
several forms of action research were implemented:

» Teacher survey. A structured questionnaire was designed to identify the
competencies teachers consider crucial for providing effective career guidance to school
students. The instrument contained eight multiple-choice questions, allowing respondents
to select one or more options. This method yielded first-hand insights into teachers’
perceptions of their personal and professional qualities, thereby ensuring the study’s close
alignment with authentic pedagogical practices.

* Monitoring of teaching and extracurricular engagements. Educational sessions
and additional activities in high schools that integrated career guidance were regularly
observed. This method allowed for evaluating how effectively teachers used their skills
to encourage students’ interest in specific careers and assist them in making informed
career decisions.

* Survey of students and parents. An additional survey was carried out among
students and their parents to assess the professional skills of mentor teachers. The survey
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featured focused questions intended for quantitative assessment, with responses rated on
a Likert scale to gauge the level of agreement or disagreement. Analytical and statistical
procedures. The data collected through the above methods were processed using
analytical and statistical techniques, which facilitated the interpretation of findings and
the formulation of evidence-based conclusions.

Results and discussion

According to S.K. Ovsyannikova, career guidance for school-aged children entails
a system of social, economic, and psychological measures designed to support individuals
in selecting a profession that corresponds to their interests and abilities. Comprehensive
career guidance initiatives are aimed at cultivating professional aptitudes and talents and
facilitating their effective application in future employment. Such initiatives contribute
to the formation of individuals who are capable of making informed career choices and
maintaining competitiveness and relevance within the contemporary labor market, which
ultimately benefits both the individual and society [10].

At the school level, career orientation is incorporated into the broader educational
framework, spanning classroom instruction as well as extracurricular programs.
Beyond school, career-related activities often involve collaboration with parents, career
development centers, and employment agencies that maintain direct ties with schools [11].
The essential purpose of school-based career guidance lies in gradually preparing
students for self-awareness, independent career planning, and subsequent adaptation to
professional activity. A distinctive feature of career orientation in schools is its long-
term effect on students, exercised across a variety of academic disciplines, with teachers
holding a central role in its implementation. This continuous process demands a steady
and organized method to maintain the consistency of career development practices across
the entire educational journey [12].

The main factors that shape a teacher's impact on career guidance are: an
understanding of current job market trends, the ability to recognize students' strengths
and interests, effective communication skills, proficiency in career counseling, providing
psychological support, offering hands-on career experiences, collaborating with parents,
utilizing modern digital tools, acting as a positive role model, and maintaining authority
while actively engaging with students [13]. Together, these elements empower educators
to foster a learning atmosphere that supports effective and lasting career guidance.

A survey was carried out with twenty teachers and included eight questions aimed
at identifying the key competencies needed for successful career guidance for students.
The results highlighted both personal traits and professional abilities.

Personal qualities crucial for career guidance. Respondents pointed out that
empathy (16 teachers; 80%), patience (14; 70%), active listening (18; 90%), and the ability

10
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to motivate students (17; 85%) were essential. Less frequently mentioned attributes were
professionalism (2; 10%) and honesty (1; 5%).

Professional skills in teaching. Educators stressed the importance of expertise in
modern teaching techniques (19; 95%), the capacity to facilitate interactive learning (13;
65%), proficiency in using digital tools (11; 55%), and experience in leading workshops
and training (9; 45%). Other mentioned competencies included effective communication
(3; 15%) and flexibility (2; 10%).

Understanding adolescent psychology. A substantial majority considered knowledge
of adolescent psychology as indispensable for career counseling: “extremely important”
(15; 75%) and “important” (4; 20%). No respondents classified it as insignificant, while
one (5%) was undecided.

Use of contemporary tools and approaches. Among the technologies and techniques
reported by participants, online assessments were used by 12 teachers (60%), career
guidance games and quests by 8 (40%), webinars and online training by 10 (50%), and
social media or educational platforms by 7 (35%). Other approaches were mentioned by
3 teachers (15%).

Factors for effective career guidance. Educators highlighted that meetings with
professionals from various industries (20; 100%) and hands-on experiences like company
visits or internships (18; 90%) were the most impactful. Personal stories and success
narratives (17; 85%) were also considered key. Collaboration with parents (9; 45%) and
one-on-one consultations (8; 40%) were regarded as important but secondary.

Obstacles faced in career guidance. The primary challenges mentioned included
limited time (9; 45%), low student involvement (7; 35%), and insufficient resources or
institutional backing (6; 30%). Additional issues included the increasing difficulty of
career decision-making in modern society (5; 25%), changes in educational standards (2;
10%), and conflicting expectations from parents (1; 5%).

Ongoing Professional Development for Career Counseling. To strengthen their
capacity in guiding students’ career paths, participants underlined the significance of
engaging in specialized training programs (19 respondents; 95%). Equally prioritized were
educational sessions focused on innovative tools and modern approaches (16; 80%), along
with involvement in symposiums and professional meetups (14; 70%). Personal growth
efforts — such as enhancing interpersonal communication and leadership effectiveness —
were also acknowledged (12; 60%). A few educators suggested exchanging experiences
with colleagues (3; 15%) and pursuing self-initiated learning (2; 10%).

Recommendations for Refining Career Guidance Practices in Schools. A majority of
educators (11; 55%) offered tangible ideas for system enhancement, while 6 (30%) reported
satisfaction with the current framework, and 3 (15%) were undecided or found it hard to
respond. Among the most frequently proposed improvements were: tailoring strategies to
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each student’s individual profile, nurturing independent thinking and decision-making,
and promoting stronger ties between schools, the professional sector, and post-secondary
institutions.

Teacher Insights on the Importance of Competencies in Career Counseling. The
findings highlighted that the competencies of educators play a key role in:

* Encouraging students’ curiosity about different career options;

* Assisting them in making well-informed decisions about their careers;

* Helping them develop crucial job-related skills.

These conclusions, backed by the statistical breakdown of responses, offer a clear
perspective on the personal and professional traits that are most highly regarded for
effective career counseling in schools (see Table 1).

Table 1 — Survey Results on Teacher Competencies in Career Guidance (N = 20)

Category Indicators Responses (N) | Percentage (%)
Empathy 16 80
Patience 14 70
. Listening skills 18 90
Personal Qualities — —
Ability to inspire 17 85
Professionalism 2 10
Honesty 1 5
Expertise in modern teaching methods 19 95
Ability to organize interactive sessions 13 65
Professional Proficiency in digital technologies 11 55
Competencies Workshop and training experience 9 45
Communication skills 3 15
Adaptability in approach 2 10
Lack of time 9 45
Low student engagement 7 35
Insufficient resources and support 6 30
Challenges - — .
Difficulty of career choice in modern society 5 25
Changing educational standards 2 10
Conflicting parental expectations 1 5

The survey outcomes reflect not only the competencies and qualities valued by
high school students but also broader tendencies in the perception of mentor teachers’
roles in career guidance. The predominance of personal qualities such as listening skills,
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empathy, and the ability to inspire suggests that students prioritize relational and emotional
aspects of mentorship over strictly formal traits like professionalism and honesty. This
can be interpreted as an indication that adolescents, navigating complex career choices,
expect emotional support and motivation more than formal authority. The relatively low
recognition of honesty (5%) and professionalism (10%) may reveal either a taken-for-
granted assumption that these traits are self-evident, or a lack of student awareness of
their importance in long-term professional development.

The strong emphasis on expertise in modern teaching methods (95%) indicates that
students view methodological innovation as a crucial element of effective mentoring.
The demand for interactive sessions (65%) and digital competencies (55%) points to a
generational shift: contemporary students expect teachers to engage them actively and to
integrate technologies into the learning process. However, the lower ratings for adaptability
(10%) and communication skills (15%) highlight a possible contradiction. While students
desire innovation, they may underestimate the necessity of flexible communication
strategies and adaptive approaches, which are essential for individualized guidance. This
discrepancy requires attention in teacher training programs, ensuring that competencies
valued by students are balanced with those that are pedagogically indispensable.

The challenges identified by students — particularly lack of time (45%) and
insufficient resources (30%) — underline structural barriers that limit the effectiveness of
mentorship. These constraints reflect systemic issues within schools, where teachers are
often overburdened with administrative duties and lack institutional support. Low student
engagement (35%) and difficulties in career choice (25%) point to broader sociocultural
factors: the rapid transformation of the labor market and uncertainty of career trajectories
in modern society. The minimal acknowledgment of conflicting parental expectations
(5%) may suggest that students do not always perceive family influence as an explicit
challenge, though in practice it often shapes career decision-making.

Taken together, the interpretation of the data emphasizes that students’ expectations
of mentor teachers are oriented toward personal connection and modern pedagogy, yet
the realization of these expectations is hindered by structural and contextual barriers.
This highlights the need for systemic reforms: reducing teachers’ workload, enhancing
institutional support, and embedding training in adaptability and communication. From
a theoretical perspective, the findings reinforce the importance of integrating emotional
intelligence, digital literacy, and interactive pedagogy into the framework of mentor
teachers’ professional competencies.

The findings of the survey conducted among high school students, aimed at
identifying the professional competencies of mentor teachers, are presented in Table 2.
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Table 2 — High School Students' Views on the Professional Skills of Mentor Teachers (n = 52)

Strongly o Neutral | Disagree Strongly
Survey Statement Agree (%) Agree (%) %) %) Disagree (%)
The mentor teacher carefully listens
to students’ concerns and provides 34.6 53.8 7.7 3.8 0.0
solutions.
I feel that my mentor offers consistent 423 462 77 38 0.0

support in matters of career guidance.

The strategies and tools employed by
the mentor help me to recognize my 23.1 61.5 11.5 3.8 0.0
abilities and interests.

I rely on my mentor’s advice when
making decisions about my professional 38.5 50.0 7.7 3.8 0.0
future.

Interaction with the mentor facilitated
my decision-making regarding career 38.5 50.0 7.7 3.8 0.0
choice.

My mentor’s empathy and patience
create a comfortable environment for 38.5 50.0 7.7 3.8 0.0
dialogue.

Participation in excursions, workshops,
and activities organized by the mentor 92.3 3.8 3.8 0.0 0.0
enhanced my career understanding.

The mentor motivates me to set goals

and believe in my own abilities. 769 154 77 0.0 0.0

The results presented in Table 2 highlight the significant role of mentor teachers in
supporting high school students’ career development. The overwhelming agreement with
most of the statements indicates that students perceive their mentors as both supportive
and inspiring figures.

Relational and emotional support. The high percentage of agreement on items
related to empathy, patience, and attentive listening suggests that students value the
relational dimension of mentorship. Such findings are consistent with the idea that
effective career guidance depends not only on informational resources but also on the
establishment of trust and emotional comfort. When students perceive that their concerns
are heard and taken seriously, they are more likely to engage actively in the mentoring
process.

Career decision-making. The data further reveal that interaction with mentors
significantly influences students’ clarity in career choices. The fact that nearly 90% of
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respondents trust their mentor’s advice and acknowledge the positive impact of interactions
on career decisions underscores the mentor’s role as a guiding figure in navigating
uncertainty. This aligns with broader literature emphasizing the importance of guidance
during transitional educational stages, where students face heightened ambiguity about
their futures.

Methodological and experiential contributions. Although slightly lower compared
to relational items, responses regarding the methods and tools used by mentors (84.6%
agreement) show that students recognize the value of structured pedagogical strategies
in identifying their abilities and interests. More strikingly, 92.3% strongly agreed that
excursions, workshops, and organized activities contributed to clarifying their professional
aspirations. This suggests that experiential learning opportunities, facilitated by mentors,
are among the most effective tools in career education.

Inspirational role of mentors. Finally, the fact that more than three-quarters of
respondents (76.9% strongly agree) acknowledged being inspired by their mentors
demonstrates the mentors’ role in motivating students to pursue goals and build self-
confidence. This reflects the dual function of mentors — both as providers of information
and as role models who shape students’ aspirations and resilience.

Overall synthesis. In summary, the interpretation of the survey underscores that the
effectiveness of mentorship in career guidance derives from a combination of emotional
support, structured methodological tools, and inspirational leadership. However, while
students highly value these contributions, the relatively smaller proportion acknowledging
neutrality or disagreement indicates that there remains a minority for whom mentorship
does not fully meet expectations. Bridging this gap necessitates a coordinated approach
that combines personalized support for students with institutional strategies designed to
strengthen the mentor’s influence on career development.

The findings from the parent survey, which explored the essential professional
competencies of mentor teachers, are summarized in Table 3.

The results of the parent survey offer insight into how the professional competencies
of mentor teachers are perceived in the context of career guidance. The vast majority of
respondents evaluated these competencies positively across most assessed dimensions.
Notably, 70% of parents strongly agreed that mentor teachers have a beneficial influence
on their child’s career self-determination, while 20% expressed a neutral stance, and no
respondents indicated disagreement. These findings highlight the critical role of mentor
teachers in fostering students’ professional interests and guiding their career choices.

Parental satisfaction with the mentor-student interaction was also significant, with
80% of respondents expressing contentment (60% strongly agreeing, 20% agreeing).
This suggests that the communication style and guidance methods used by mentors are
generally effective. Furthermore, 80% of parents reported noticing positive shifts in their
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child's approach to career decision-making after engaging with a mentor, highlighting the
practical impact of mentorship in enhancing motivation and career awareness.

Table 3 — Parent Survey Results on the Key Professional Competencies of Mentor Teachers (n = 20)

Strongly o Neutral | Disagree Strongly
Survey Item Agree (%) Agree (%) (%) (%) Disagree (%)
The mentor teacher provides adequate
support for my child in matters of career 30 40 10 10 10
guidance.
My child communicates the mentor’s 50 40 10 0 0

advice, and I find it beneficial.

I have observed a positive shift in my
child’s attitude toward career decision- 30 50 10 10 0
making after engaging with the mentor.

I am confident that the mentor teacher
contributes positively to my child’s 70 10 20 0 0
career self-determination.

I am satisfied with the mentor teacher’s
interaction with my child and the 60 20 10 5 5
guidance provided.

Although a small proportion of neutral or negative responses (ranging between
5-10%) was recorded, these do not substantially affect the overall positive tendency. Such
responses, however, suggest the need for further refinement of mentoring practices to
ensure more consistent outcomes.

In sum, the survey results reflect a predominantly favorable evaluation of mentor
teachers’ competencies, underlining their crucial role in career guidance and the
development of students’ readiness for future professional choices.

The present study examines career guidance practices in schools, focusing on the
perspectives of teachers, students, and parents. A comparative analysis of student and
parent feedback indicates that students demonstrate greater diversity in their evaluations,
whereas parents provide more consistent assessments of the effectiveness of the guidance
and mentoring activities. Parents frequently express strong support and satisfaction
with their interactions with the mentor teacher, while student responses are more evenly
distributed between “strongly agree” and “rather agree.” Interestingly, parental judgments
regarding the overall value of career guidance appear less differentiated than those of
students, suggesting the existence of distinct interpretive frameworks when evaluating
the outcomes of mentorship.
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Furthermore, students tended to rate the personal attributes of mentor teachers—such
as empathy and patience — more highly than parents did. This finding is likely explained
by the fact that students engage in direct, day-to-day interactions with teachers, making
them better positioned to recognize and evaluate these qualities.

The findings are broadly consistent with prior research, including the work of
F.F. Belova, who highlighted the importance of teacher-mentors in the professional
orientation of schoolchildren [14], as well as the studies of A.V. Maltsev, T.I. Kasyanova
and OJV. Zakrevskaya who investigated teachers’ perspectives on career guidance
in contemporary schools [15]. These earlier works emphasize the centrality of mentor
support and attention in shaping the career guidance process. The current study extends
these conclusions by integrating the views of three key stakeholder groups—teachers,
students, and parents—thereby offering a more comprehensive account of the phenomenon.
In addition, the analysis underscores the significance of both professional competence
and personal qualities of mentor teachers as essential components of effective career
guidance.

Conclusion

Our study emphasizes the crucial role mentor teachers play in shaping students'
career growth. The results show that teachers mainly view the mentor’s role as sparking
students' curiosity about different professions and assisting them in making educated
career choices. In comparison, directly fostering specialized career guidance abilities in
students is seen as somewhat less important.

When identifying key competencies for successful career guidance, teachers
highlight the importance of combining personal, pedagogical, and psychological traits.
Personal qualities such as empathy, patience, active listening, and the ability to motivate
and inspire are considered essential. Regarding pedagogy, mastery of modern teaching
techniques and approaches is regarded as the most valuable.

The study also highlights that personal role models and experiential learning activities
represent the most influential factors in successful career orientation. At the same time,
teachers identify several challenges that hinder this process, including insufficient time,
limited student engagement, and restricted access to resources and institutional support.

To be effective as career guidance mentors, teachers believe it is crucial to engage
in professional development programs, attend academic conferences and seminars, stay
updated with new technologies and practices, and continually enhance their personal and
professional skills.

The evaluations provided by students and parents largely align, showing a favorable
view of the mentor’s role in career development. However, slight variations in emphasis
are noticeable, which can be attributed to the differing perspectives of these two groups.
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To enhance the ability of mentor teachers in providing career guidance within
educational settings, the following actions are suggested:

* Increase opportunities for ongoing professional growth for mentor teachers.

* Ensure access to advanced career counseling techniques and tools.

* Encourage organized partnerships between schools and businesses.

* Introduce career guidance programs at earlier stages of education.

The systematic implementation of these recommendations will enhance the
professional competencies of mentor teachers and, consequently, enable them to exert a
more substantial and sustainable impact on students’ career trajectories.

Contribution of the authors:

N.Y. Fominykh — The author developed the research concept, created
data collection tools, conducted surveys and observations, analyzed the
results and literature, and fully prepared the article’s text.
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H.1O. ®omunbix
I'B. IlnexaHoB arbiHnarsl Peceli DxoHOMUKa YHUBEPCHUTETI,
Mackey, Peceit ®enepanusicot
MyraitimM Kaci0n 03iH-031 AHBIKTayIaFbI
JKeTeKIIi: MAHBI3AbI KY3bIpeTTep

AnHoranusa. bynm Makamama MeKTeNnm OKYIIBUIAPHIHBIH KociOM OarmapiaHyblHA THIMII BIKIAT
eTy YIIiH MyFaJiMIepAiH HeJIeHyl THIC MaHBI3Abl KoCiOM KY3bIpEeTTep.li aWKbIHAAYFa KaTbICThl HETi3Ti
Mocesenep KapacTeIpbliafsl. MyfamiMaepre KYpri3iuireH cayanmHamMa HOTIDKECIHIE TaOBICTBI KaciOm
Oarmap Oepy YIIiH KaKETTi HETi3ri KY3bIPETTEPIiH jKeKe TYIIFAJIBIK KOHE KOCciOn enmieMaepi aHbIKTaIb.
Kocevmra 6akpitaynap kacion 6armap OepyaiH THIMAITIITIH KaMTaMachl3 €TeTiH KY3bIpeTTep/li HaKThUIAH
Tycti. OnapaslH KaTapblHA OPTYpPJl KocinTepre KbI3BIFYIIBUIBIKTH apTThIPY, CaHaJbl KaciOW mIenim
KaObuIIayFa Kojjiay KepceTy jKoHe KaciOu e3i1H-e31 aHBbIKTay JaFAblIapblH KAIBIITACTHIPY skaraabl. COHBI-
MeH 0ipre OKyIIbUIap MEH aTa-aHajapFa JKYpTi3UIreH ANarHOCTHKAIBIK PACIiMIep MyFaliMIepAiH Kacion
KY3BIpETTEpiH OaraayFa KOCBIMINA JIepeKTep Oep/i.

3epTTey HOTWKENEpi OKYIIBUIAPIABIH KociOM TaHIayblHa KOJAAy KOpCeTy iCiHAe MyFaliMaepiH
IISHIyIIi PeJl aTKApaTbIHBIH, aTa-aHajapAblH BIKMAJBIMEH KaTap MaHbI3Ibl (akTop OOJBIN TaObUIaThI-
HBIH KepceTTi. MyFamiMaep YIIiH ToTMrepaiH eH 0acTsl QYHKIUSIIapBIHBIH KaTapblHIa OKYIIBIIAPIBIH
KociOu cananmapra JereH KbI3bIFYIIBIUIBIFEIH JaMBITY JKOHE OJIap/IblH CaHaJbl K9CiOHM mIenTiM KaObuaaybIHa
XKopJeM/Iecy aTanbl. AJl OKyIIbIIapAbIH KOciOM OarqaprayFa KaTbICThI HAKTHI IaFIbUTAPEIH KaJIbITaCThIPY
aca e3eKTi MiHJET peTiH/Ie KapacThIPbUIFaH KOK. MyFalliMHIH €H >KOFapbl OaraJaHaThIH )KeKe KaCHeTTepiHe
SMIATHS, IBAAMABIIBIK, THIHAAW 01Ty *oHe malOkITTaHABIpY KabineTi xxartaasl. KociOu canana 3amanayu
OKBITY 9/IiCTEPi MEH TEXHOJIOTHSIIIAPBIH MEHTepy HETI3Tr1 Tajan peTinae aikpiHganapl. OKymsuiap MeH aTa-
aHaNapabplH OepreH Oaraiaphl KANIB aJTFaH/Ia MYFAIIMHIH TOJIIMISpPITIK pOIiHIH MaHbI3IbUIBIFEIH MOMBIH-
JTaiapl, IeTeHMEH KeiOip jkekenereH Mocesesnep OOHbIHIIA Ke3KapacTap/a ailbIpMalIbUTBIKTap OaiKammbl.

KiaTTi ce3nep: kacinTik 6arnap, Myraiim, )KETEKII, OKyIIbUIap, aTa-aHajap.
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H.IO. ®omunbIx
Poccuiickuit s3xoHOMHYecKui yHUBEepcUTeT nMeHH [1nexaHoBa,
Mockasa, Poccuiickas ®eneparus
YuuTenp Kak NPOBOIHUK NPOdecCHOHATBLHOI0
caMoonpeneaeHus: 3HAYUMble KOMIIeTCHIIMA

AHHoTanus. B naHHO! cTaThe paccMaTpUBalOTCS KITIOYEBBIE BOIIPOCHI, CBA3aHHBIE C ONPEAEIICHU-
eM Han0oJiee 3HAYMMBIX TPO(eCcCHOHATBLHBIX KOMITETEHIIHI, KOTOPHIMH J0JDKEH 00J1ajaTh eJaror st 3¢-
(heKTUBHOTO BO3JIEWCTBHS Ha MPOIecC NMPOPECCHOHAIFHOIO CaMOOIIpEIeNIeHNs IKOJILHUKOB. Ha ocHOBe
MPOBEAEHHOTO ONPOCa yYHUTeNeil ObUIN BBIIEIEHB OCHOBHBIE KOMITETEHIIMH, HEOOXOAUMBIE IS YCIIEIIHO-
T'O OCYILIECTBJICHUS MTPOPOPUEHTAIIMOHHON JIESITENFHOCTH B JINYHOCTHOM M MpodeccnoHanbHoi chepax.
JlononHuTenbHbIE HAOMIOEHHST TO3BOJIMIIM YTOYHUTD KOMITETEHIIMHY, CIIOCOOCTBYIOIINE PE3YJIbTaTUBHOMY
COIPOBOXKACHHIO, BKITIOUast (pOPMHUPOBAHHE HHTEPECa K PA3IMYHBIM ITPOPECCHsIM, TTOJIEPKKY B IPUHSITHN
000CHOBaHHBIX PEUICHUH M Pa3BUTHE HABHIKOB MPO(ECCHOHANBHOTO camoonpeneneHus. OIHOBPEMEHHO
JIMarHOCTUYECKUE TIPOLEYPbl, OXBAaThIBAIONINE YUSHHKOB U UX POIMTEINEH, MPETOCTABIIIN OMOIHUTEb-
HBIE CBE/ICHHS O 3HAYMMBIX PO(ECCHOHANBHBIX Ka4yeCTBaxX I1earora.

PesynbraThl MccieoBaHus IIOATBEPIIIN BEAYIIYIO POJIb YUHUTEIS B MOIEpKKe BEIOOpa mpodeccu-
OHAJIBHOW TPAEKTOPHHU HIKOJIHHUKOB HAPSY C BIUSHHUEM POAWTEICH. YUHUTENs NOAYEPKHYIIH, YTO Hanbo-
Jiee BaXKHBIMU (DYHKIMSIMU HACTaBHHKA SIBISIIOTCSL (QOpPMHUPOBaHUE UHTEPECA yUaIXCs K TpodeccHoHab-
HOH cepe 1 OKazaHHe MTOMOIIM B PUHSATHU B3BEIICHHBIX pelleHni o OyayieM. B To jxe BpeMs pa3BuTHe
CHeUUATbHBIX HABBIKOB MPO(OPUEHTAIINH Y IIKOJIFHUKOB OBLIO MPU3HAHO MEHEe NPUOPUTETHOH 3a1a4ei.
Cpenu IMYHOCTHBIX Ka4eCTB efarora HauOoplee 3HaYeHUE UMEIOT AMITATHS, TEPIICHHE, yMEHHE BHUMa-
TEJFHO CIYIIATh U CIIOCOOHOCTH BIOXHOBIIATE. B mpodeccruoHanbHoi 00acTi GpyHIaMEHTaIbHBIM YCII0-
BHEM NPU3HAETCS BIIaJ€HHE COBPEMEHHBIMH METOAAMH U TEXHOJOTHSIMHU 00y4eHus. OueHKH, peacTaB-
JICHHBIE KaK IIKOJIbHUKaMH, TaK ¥ UX POAUTEISIMH, B IIEJIOM COBIIAalOT B IPU3HAHMH 3HAYUMOCTH HACTaB-
HUYECKOH POJIH Mearora, XoTs 1o OTAENbHBIM aclieKTaM ObUTH BBISIBJICHBI Pa3IMYHs B TO3ULIUSX.

KoaroueBbie ciioBa: npodopreHTaIus, yIUTeNb, IPOBOJHHK, YUAIIUECS, POTUTEIIH.
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FORMATION OF PROFESSIONAL COMPETENCIES
OF FUTURE TEACHERS-PSYCHOLOGISTS
IN UNIVERSITY CONDITIONS

Annotation. The formation of professional competencies of future teachers-psychologists
is of particular importance in the context of modern social and educational transformations. This
article explores the key aspects of the process of developing professional competencies among
students enrolled in the «Pedagogy and Psychology» educational program. The authors focus on
the specific features and stages of developing professional competencies during higher education.

The analysis begins with a review of the concept «Professional competencey», providing
an expanded understanding of the factors that influence its development and improvement in the
training of future specialists. The article consistently explores the main stages of competency
formation, from theoretical reflection (conceptual framework, structure and diagnostic criteria)
to their practical implementation. Special attention is given to the study of organizational and
pedagogical conditions that contribute to the successful development of professional competence.
The use of active learning methods (training practices, project technologies and coaching), the
implementation of socio-psychological forms of work, the conduct of systematic monitoring of the
level of competencies and the provision of psychological and pedagogical support for students at
all stages of professional development are considered to be significant areas.

Thus, the article is not limited to a theoretical analysis of the concept and stages of the
formation of professional competencies of future teachers-psychologists, but also considers
the pedagogical conditions and methods of organizing the educational process that ensure the
effectiveness of professional training in a university environment.

Keywords: competencies, professional competencies, professional training, professional
orientation, future teachers-psychologists.

Introduction

In the context of digitalization and large-scale social transformations, the
requirements for the quality of psychological and pedagogical support for students have
significantly increased. The necessitates an in-depth analysis of the process of developing
professional competencies among future teachers and psychologists. At the same time, the
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issue of insufficient development of diagnostic tools that allow for an objective assessment
of the readiness of future specialists has become particularly relevant. Effective diagnostic
methods could identify the strengths and weaknesses of students, thereby ensuring the
targeted development of their professional potential.

Scientific novelty of the study consists in refining the conceptual and structural
framework of professional competence of prospective educational psychologists, as well
as in designing a diagnostic toolkit that enables a multidimensional evaluation of students’
readiness for professional practice. The proposed model allows for a more comprehensive
understanding of the interrelation between theoretical knowledge, applied skills, and
personal-professional qualities that determine the effectiveness of future specialists.

The practical significance of the research lies in the possibility of applying its
results to enhance the quality of higher education programs for teacher training. The
developed methodological and diagnostic approaches can be integrated into university
curricula, contributing to the modernization of professional education and to the formation
of a reflective, competent, and practice-oriented specialist in the field of educational
psychology.

The formation of future teachers' readiness for professional activity is one of the key
tasks of the higher education system. Readiness is understood as an integrative quality
of the individual, which has professional significance and a smooth transition from the
educational environment to the sphere of practical activity. A review of current training
programs highlights a significant gap between the growing societal and professional
expectations placed upon educational psychologists and the limited availability of well-
designed instruments for assessing and cultivating the required professional competencies.
This quality includes not only a set of theoretical knowledge, practical skills and abilities,
but also the accumulated experience, as well as personal characteristics that determine the
effectiveness of professional functioning.

Modern transformations in public life have set new guidelines for training specialists
in the fields of pedagogy and psychology. Among the key objectives of this training are the
development of inclusive education, the prevention of bullying in the school environment
overcoming the negative consequences of information overload and dependence on
digital technologies, as well as ensuring high-quality interpersonal communication and
strengthening the psychological safety of the educational environment. In these conditions,
it is especially important to modernize the content of educational programs for training
future teachers and psychologists, which should be based on the current requirements of
the labor market and the provisions of the professional standard for teachers.

In the contemporary educational sphere, the expectation regarding the preparation
of future teacher-psychologists have become progressively more challenging, including
strong theoretical preparation with advanced practical competencies. Professionals in this
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field should demonstrate in-depth knowledge in pedagogy, developmental psychology,
also methods of psychological assessment and correction. Moreover, they must anticipate
and effectively address a broad spectrum of educational and psychological challenges is
considered essential.

One of the most important aspects in the process of preparation future teacher-
psychologists i1s integration modern educational approaches focus on reinforcing the
practice-oriented nature of specialist education. Special attention is focused on the
development of universal and key competencies necessary for effectively fulfilling
professional responsibilities.

The educational process is designed to incorporate both psychological and
pedagogical tools that support the formation of these competencies — both during academic
training and throughout practice-based and postgraduate education.

The personal and professional attributes of teacher-psychologists play a vital role in
ensuring their adaptability within the evolving landscape of educational and psychological
practice. Traits such as emotional resilience, adaptability, and commitment to lifelong
learning are increasingly valued.

According to the Professional Standard for Teachers (2022), the primary mission of
a teacher-psychologist is to provide psychological support and assistance to all participants
in the educational process. This includes the identification and assessment of difficulties,
the implementation of preventive and corrective measures, and the organization of
educational and methodological activities aligned with students’ needs.

A modern teachers-psychologist must possess a set of personal and professional
characteristics, including pedagogical intuition, developed observation skills,
communicative competence, emotional balance, resistance to stress, tolerance, empathic
understanding, a high level of professionalism, a desire for continuous self-development,
critical thinking, and the ability to make positive predictions, it is important

In recent years, there has been an increase in interest in psychology in the field
of education, which is due to the need to create a safe and supportive environment for
students. In the context of rapid socio-cultural changes and increasing demands on
professionals, it is important not only to prepare students for their future careers, but also
to assess their readiness for them. This has led to the development and implementation of
effective methods and diagnostic tools to identify the strengths and weaknesses of future
teachers and psychologists, as well as to identify areas for their further development and
professional growth.

The object of the study: formation of professional competencies of future teachers-
psychologists

Subject of research: the process of forming professional competencies of future
teachers-psychologists
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The purpose of the study: formation of professional competencies of future teachers-
psychologists in university conditions

Materials and methods

The methodological framework of the study integrates the systemic, competency-
oriented, and person-activity approaches, allowing for a comprehensive understanding
of the process of professional formation among future educational psychologists. The
research is grounded in the principles of scientific rigor, multidimensional analysis, and
methodological validity in the diagnostics of professional readiness.

The concept of «competence» was first introduced into scientific discourse in
the mid-20th century by Noam Chomsky, who defined it as a set of abilities that enable
individuals to perform specific linguistic activities in their native language [1]. In the
Philosophical Encyclopedic Dictionary, this term is defined as a universal concept with
several etymological sources: The French word «competence» (meaning «knowledge»
or «awareness»), as well as the Latin word «competentia» (meaning «fairness» or
«correctnessy»), and the Latin word «competere» (meaning «to correspond» or «to
achieve»). Thus, competence reflects not only the level of knowledge but also its relevance
to professional activities. In this regard, it can be argued that an individual who possesses
the necessary knowledge and qualifications within their professional field demonstrates
the presence of competencies that allow them to formulate key ideas and carry out effective
activities [2].

The Kazakh National Encyclopedia defines competence as a legally established
set of powers, duties, and rights that are assigned to a particular official or governmental
body [3].

A more nuanced understanding of the concept of competency is presented in the
scholarly works of N.K. Kabardov and E.V. Artsishevskaya. Their approach clearly
distinguishes between competency and ability. In their view, competency is not limited
to the possession of theoretical knowledge but also includes behavioral characteristics,
personal initiative, and the application of practical skills. The authors stress that
competency should be interpreted both as a developmental stage in the assimilation of
individual experience and as a product of the educational process [4].

Advocates of the competency-based approach — viewed as a foundational principle
for the modernization of the education system — construct a framework of anticipated
learning outcomes. In this context, M.V. Ryzhkov emphasizes several key points in his
research:

* The concept of competency encompasses not only cognitive and technological
dimensions but also integrates motivational, social, and behavioral components, which
together reflect a learner's knowledge, skills, abilities, and value orientations;
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» Competency is interpreted as the capacity to activate and apply acquired know-
ledge, skills, experience, and behavioral patterns within specific professional or situational
contexts;

» Educational content becomes embedded within the broader notion of competency,
representing a synthesized outcome of the learning process;

* The development of competencies occurs not only within formal educational
institutions but also through alternative and informal learning environments [5].

Additionally, French scholar T. Durand identifies various levels of personal
competence that reflect the complexity of modern society. These include abilities,
information, knowledge, skills, know-how, core competency, and experience. Collectively,
these components are viewed as stages in the formation and evolution of individual
competencies [6] (see Table 1).

Table 1 — Levels of Competence Defined by T. Duran

Degree Interpretation

Data I have access to external information

Information I know, I've learned, I've figured it out

Knowledge I have structured the information and integrated it with the database. I can
explain it to someone else

Skills I can do it.

Know-how I know how to do it, I can do it, and I can show someone else how to do it

Competence I am better able to explain what to do and how to do it (knowledge), and I am
also better able to do it (know-how)

Experience (wisdom) | I am an expert in how to do this, as well as in understanding what to do and
why it should be done, and in explaining how to do it.

Note: compiled according to the source [6].

The concept of competency holds a significant place in pedagogical research and has
repeatedly been the subject of theoretical investigation. For instance, K.S. Kudayberge-
nyev, in his work «The Nature of Competency in Personal Self-Development» defines this
phenomenon as the ability to make informed and authoritative decisions on specific issues.
He emphasizes that competency entails comprehensive awareness and deep expertise
within a particular field [7]. A similar viewpoint is expressed by B.A. Turgunbayeva,
who notes that the ability to apply accumulated knowledge to address real-life challenges
through practical engagement can be seen as a manifestation of a teacher’s professional
competencies [§].

In the study conducted by G.Zh. Niyazova, competency is conceptualized as an
integral characteristic of the individual, encompassing a system of value orientations, a
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body of knowledge, practical skills, and professional experience. Together, these elements
enable students to function effectively within a specific subject area, supporting both
their personal and social engagement [9]. A significant contribution to the understanding
of this phenomenon is made by G.Zh. Menlibekova, who interprets social competency
in future educators as a complex, integrative construct. According to her, it includes a
value-based perception of social reality, the possession of specialized knowledge for self-
directed activity, the ability to engage in self-determination and professional development,
as well as proficiency in applying contemporary social technologies [10].

According to G.M. Kodzhaspirova, competency is viewed as an integral
characteristic of the individual. In particular, general cultural competency is understood
by the authors as a level of knowledge necessary for self-development, independent
problem-solving in the cognitive domain, and the formation of one’s own worldview. In
their interpretation, a teacher’s professional competency reflects the ability to effectively
organize pedagogical processes, engage in meaningful educational interactions, and
transmit value orientations, ideals, and elements of pedagogical consciousness. This
requires mastery of a comprehensive set of knowledge, skills, and abilities essential for
professional fulfillment [11].

Amid the ongoing modernization of the education system, the importance of
teachers’ professional competency is increasing, as it is recognized as a key factor in
ensuring educational quality. Pedagogical competency encompasses not only subject
matter expertise and methodological proficiency, but also the capacity to implement a
learner-centered approach, foster cross-disciplinary competencies, and cultivate students’
critical thinking, communication, and research skills [12].

The model for developing the professional competency of educational psychologists
was constructed based on the conceptual framework for the establishment and advancement
of psychological services, as well as training and retraining programs for practicing
psychologists, proposed by A.G. Asmolov, L.V. Dubrovina, Yu.M. Zabrodin, V.V. Rubtsov,
among others. Additionally, the model incorporates theoretical foundations that explore
the patterns of professional development in the psychologist’s personality, as presented in
the works of A.A. Bodalev, E.D. Bozhovich and 1.V. Dubrovina.

A significant contribution to the evolution of a learner-centered educational
process was made by the theories of the personality-activity approach (I.A. Ryzhkov,
A.A. Leontiev, D.M. Mallaev) and learner-centered instruction (E.V. Bondarevskaya,
L.S. Yakimanskaya).

Professional competency is a complex, multifaceted construct examined through
the lenses of philosophy, psychology, pedagogy, sociology, acmeology, andragogy,
occupational psychology, and the theory of professional education. Given that this study
focuses on exploring the professional competency of future teachers working within the

26



3 (80), 2025 MTEJATOrMYECKUI BECTHUK KA3BAXCTAHA

context of modernized education in Kazakhstan, particular attention will be paid to the
unique characteristics of this issue.

It is important to note that in scholarly literature, the category of professional
competency is regarded as a fundamental indicator of an individual’s level of profes-
sionalism and its degree of development. It is reflected in the specialist’s ability to
successfully address tasks within their professional domain, drawing upon a well-
formed set of knowledge and skills [13]. Within the context of professional development,
several types of competency are identified, including specialized, social, and individual
competencies.

* Specialized (occupational) professional competency is characterized by a high
level of mastery in professional activity, which entails not only the possession of domain-
specific knowledge but also the ability to apply it effectively in practice.

* Social professional competency reflects a specialist’s ability to engage in
professional communication according to the norms accepted within their professional
community, as well as their proficiency in collaborative methods and partnership-based
interaction.

* Individual professional competency is associated with personal self-expression
and self-development, both of which serve as indicators of professional maturity.

Under the guidance of D.M. Grishin, the concept of professional competency was
introduced as a core component of the qualification framework for future educators. In
his view, professional competency is an integrative construct that includes a teacher’s
communicative, constructive, and organizational capacities. As active participants in the
educational process, teachers are given the opportunity to realize and experimentally test
these abilities through their pedagogical practice [14].

The issue of preparing future educators occupies a central position in pedagogical
and psychological research. This topic is explored from multiple perspectives:

» The formation of students’ professional readiness and the development of self-
growth models within the framework of lifelong learning are discussed in the works of
S.I. Arkhangelsky, A.A. Verbitsky, V.A. Slastenin, among others.

* The psychological and pedagogical foundations of professional training, including
the nature of the teaching profession, its functions and specific characteristics, as well as
methodological approaches aimed at fostering independent learning and self-improvement,
are examined in the studies of Yu.K. Babansky, N.V. Kuzmina, B.A. Matayev, V.V. Serikov,
N.D. Khmel and others.

* [ssues related to the forms and types of students’ cognitive and communicative
activity, as well as methods for stimulating such activity, are addressed in the research
of A.R. Ermentaeva, K.B. Zharykbaev, S.M. Zhakupov, N.B. Zhienbayeva, M.A. Perlen-
betova and other scholars.
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* The scholarly works of A.A. Absatova, Zh.l. Namazbayeva, B.A. Turgunbayeva
and others focus on the development of creative potential and professional competency in
prospective teachers.

* Theoretical and practical aspects of the formation of students’ professional
competencies are comprehensively explored in the research of B.T. Kenzhebekov,
K.S. Kudaybergenyeva, B.R. Kaskatayeva, Sh.Kh. Kurmanalina, G.Zh. Menlibekova,
M.V. Semenova, S.I. Ferkho and other academics.

The studies reviewed examine the specific features of professional training for future
teacher-psychologists in relation to their core professional responsibilities. However, the
current urgency of this issue is primarily driven by the need to significantly enhance the
quality of specialist preparation in the context of a transforming educational environment.

At the stage of preliminary analysis, the structural components of the professional
competency of future teacher-psychologists were identified. Drawing on the findings
of the aforementioned scholars, and taking into account the nature of professional
activities, qualification requirements, and job functions of educational psychologists,
three key structural elements were outlined: the cognitive, activity-based, and emotional-
motivational components.

Based on this model of professional competency, the main criteria for assessing
its development were determined as follows: the presence of theoretical knowledge
necessary for carrying out professional tasks; readiness to solve practical problems and
to organize psycho-pedagogical work; and the existence of stable professional motivation
alongside the formation of personal qualities essential for effective functioning in the role
of a teacher-psychologist.

In the context of the modern educational landscape — which demands not only deep
subject knowledge but also advanced professional and personal competencies — it becomes
especially important to assess students' readiness to fulfill their future responsibilities.
Teacher-psychologists play a pivotal role within the education system, as they are not
only involved in instruction but also in shaping a psychologically supportive environment
conducive to students' personal development.

The focus of the study is the implementation of the competency-based approach,
which aims at the deliberate development of both general cultural and professional
competencies among students. Particular attention is given to the analysis of key objectives,
including the design of modern educational programs, the establishment of collaborative
partnerships between educators and employers, and the application of interactive teaching
methods that facilitate a closer integration of theoretical knowledge with practical skills.

Special importance is placed on assessing the levels of competency formation
among students and their professional self-determination throughout the training process,
regarded as crucial factors in the development of future specialists. The necessity of
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employing psychological diagnostics and valid methods for evaluating educational
outcomes is emphasized, enabling the identification of individual strengths and weaknesses
in learners.

The proposed comprehensive approach to organizing the educational process ensures
the preparation of competitive graduates who possess the ability to successfully adapt
to professional activities and effectively realize their potential within the contemporary
educational and labor market environments.

The organization of the instructional and educational process aimed at fostering the
professional competencies of future teacher-psychologists involves the implementation of
several key directions.

First and foremost, a crucial condition is the consideration of students’ individual
typological characteristics within the educational process, which ensures a more targeted
and effective approach to specialist training.

Anintegral part of this process is pedagogical diagnostics, enabling the identification
of features in students’ self-educational activity and determining pathways for its further
development. In this context, a significant tool is the model of self-educational activity for
future teacher-psychologists, which encompasses goals, objectives, structure, program,
resources, methods, and organizational forms of work.

Particular emphasis is placed on the application of learner-centered methods that
promote the development of professional competencies. Furthermore, the use of a system
of academic assignments within the psychological disciplines proves effective in fostering
various components of competency: emotional-value orientation, operational-activity,
personal, and conative aspects.

Special attention in the process of professional competency formation is given to
learner-centered approaches that facilitate the development of individual qualities and the
professional stance of future teacher-psychologists. Professional competencies of teacher-
psychologists represent a systematic unity of knowledge, skills, abilities, and personal
qualities that ensure effective professional performance in educational and psychological
domains. The formation process is multi-staged, involving both the assimilation of
theoretical foundations and the practical mastery of professional skills.

Competency development follows a phased progression linked to the professional
formation of students: the initial stages involve the accumulation of foundational knowledge
and the establishment of professional orientations. By the fourth academic year, a stable
professional position and a comprehensive set of competencies are developed.

Practical activities and experience in interacting with real educational and
psychological situations are key factors in the successful development of professional
competencies. The cultivation of personal qualities such as reflectiveness, motivation for
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professional growth, and critical thinking plays a significant role and should progress
concurrently with the acquisition of professional knowledge and skills.

The research employed a comprehensive set of methods involving diverse materials.
During the analysis of scientific and educational-methodological literature, state
educational standards, model curricula, methodological manuals, as well as publications
by domestic and international scholars focusing on the formation of professional
competencies of future teacher-psychologists in higher education were examined. In total,
13 sources were included in the review.

At the stage of the pedagogical experiment, aimed at selecting diagnostic tools to
assess the level of professional competence formation among students specializing in
pedagogical psychology, the «Professional Orientation Level (POL) Test-Questionnaire»
was utilized during the preliminary diagnostic phase. This instrument is designed to
determine the degree of students’ interest and motivation toward professional activity, as
well as the level of development of professional attitudes and values. The questionnaire
consists of blocks of statements or questions intended to identify various components of
professional orientation.

The selection of this methodological tool was justified by its proven reliability
and validity, as evidenced in a number of empirical studies conducted by domestic
and international scholars. Employing the questionnaire test enabled the collection of
statistically representative data reflecting the level of students’ professional motivation
and orientation within the context of their vocational development.

Statistical methods for data processing and subsequent analysis allowed for the
formulation of well-founded conclusions. The applied materials and research procedures
provided a more comprehensive and multifaceted understanding of the degree of
professional competence formation among future teacher-psychologists within the context
of higher education.

To ensure the reliability and validity of the obtained results, a preliminary verification
of the diagnostic instruments was conducted. In particular, the questionnaire designed to
assess the level of professional orientation (LPO) was adapted to the specific context of
Kazakhstan’s educational environment. During the pilot stage of the study (n = 15), the
clarity and interpretability of the statements were evaluated, followed by minor revisions
to improve wording accuracy.

The internal consistency of the instruments was assessed using Cronbach’s alpha
coefficient, which reached 0.83, indicating a high level of reliability. Construct validity
was examined through factor analysis applying the Kaiser-Meyer-Olkin (KMO) criterion
(KMO =0.79), confirming the acceptable structural coherence of the measurement
indicators. Overall, the findings substantiate the credibility and applicability of the
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selected diagnostic tools for assessing the level of students’ professional orientation and
readiness for future professional activity.

Results and discussion

The preparation of future specialists for professional activities involves not only
the acquisition of theoretical knowledge but also the development of significant personal
qualities and a stable motivational foundation. Within the framework of this study,
diagnostics were conducted across three levels of readiness: theoretical, technological,
and personal. The article addresses the key parameters and components of psychological
readiness, as well as the methods employed for its assessment. The aim of the research
is to clarify the structure of readiness and to identify its impact on the effectiveness of
specialists’ performance in the fields of psychology and pedagogy.

The empirical part of the study was carried out at Pavlodar Pedagogical University
named after Alkey Margulan. The research involved 30 students from the 2nd to 4th years
enrolled in the «Pedagogy and Psychology» educational program.

The obtained results indicate varying levels of professional orientation among
students across different years of study, reflecting the gradual and stage-based nature
of competence development. The conducted analysis provides insight into the dynamics
of students’ professional growth and the progression of their key professional qualities
throughout the training process.

This publication presents the results of the preliminary diagnostic phase of the
study. The assessment of students’ professional orientation levels was performed using
the Professional Orientation Level (POL) test-questionnaire. Results of students from 2-4
years are presented in Figure 1.

The empirical results obtained from administering the Professional Orientation
Level assessment to students from 2" to 4 years reveal identifiable trends in the process
of professional self-determination. Among 2" year students, 10% exhibited a low level of
professional orientation, which may reflect difficulties in establishing defined professional
preferences during the early phase of university education. In the 3rd year the proportion
of students with low orientation level declined to 7%, suggesting a gradual formation of
professional preferences in the process of accumulation of educational experience. This
positive trend is likely associated with the completion of specialized courses, pedagogical
practice, and increased understanding of the profession gained throughout their studies.
Consequently, more stable professional interests and value orientations begin to form.
By the fourth year, this figure further declines to 3%, pointing to favorable dynamics
in professional development and the gradual resolution of uncertainty regarding future
career choices.
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Results of the «Professional Onentation Level (POL) Test-
Questionnaires for 2nd-dth year students
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Figure 1 — Results of the Professional Orientation Level
Test-Questionnaire among students from 2-4 years

A moderate level of professional orientation was observed in 33% of second-year
students, 26% of third-year students, and 22% of fourth-year students. This trend reflects
the transition from an intermediate stage of developing professional interests to a more
pronounced and stable career choice. Thus, some second-year students show only partial
clarity regarding their future profession, while third-year students continue the process of
professional self-determination: many begin to make more deliberate choices, and by the
time they complete their studies, the number of such student’s decreases.

A high level of professional orientation was demonstrated by 57% of second-
year students, 67% of third-year students, and 75% of fourth-year students. This can be
interpreted as evidence that most students develop a clear professional stance during
their education, which is manifested in a conscious attitude towards their future work,
the presence of career goals, and readiness for the practical application of professional
competencies. Throughout their studies, there is a significant increase in the number
of students with a high level of professional orientation, indicating a qualitative leap in
their understanding of their career paths. Specifically, students increasingly connect the
knowledge gained with their future professional activities, become aware of the demands
of their chosen profession, and exhibit growing motivation for self-realization.

A comparative analysis of course data indicates that as students’ progress toward
the completion of their educational program, there is a consistent upward trend in the
development of a strong professional orientation. This trend reflects not only the natural
process of maturation and the accumulation of professional knowledge but also the
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effectiveness of pedagogical support that creates favorable conditions for the formation of
professional identity.

At the same time, the continued presence of students with a low level of
professional orientation even at the final stage of their studies highlights the need for
additional psychological and pedagogical interventions aimed at supporting professional
self-determination. The results of the conducted assessment indicate the necessity of a
comprehensive approach is essential in shaping professional orientation. These findings
also confirm the positive impact of the educational process on increasing confidence and
readiness for professional activity.

The progress observed during university education may be attributed to in-depth
study of specialized subjects, hands-on experience and the university’s support through
counseling and career guidance services. Nonetheless, the process of the professional
training requires continuous development and improvement.

The findings are consistent with the principles of the concept of transprofessionalism
(E. F. Zeer, E. E. Symanyuk), which emphasizes that the development of professional
competencies in educational psychologists requires the integration of knowledge from
multiple scientific domains, as well as the cultivation of cognitive flexibility and the
ability to operate effectively within an interdisciplinary environment [15].

The identified trends also align with the ideas of adaptive expertise (H. Timperley),
highlighting the importance of a specialist’s readiness for continuous self-renewal
and mastery of emerging pedagogical technologies in the context of rapidly changing
educational realities [16].

Within the framework of evidence-based practice (L. Darling-Hammond), it
can be noted that the approaches proposed in this study — including the use of master
classes, reflective portfolios, and simulation-based learning activities — contribute to the
development of students’ ability to rely on empirically validated data and to enhance their
professional self-reflection [17].

In particular, updating the educational and developmental environment to better
cultivate professional competencies that meet current educational standards and facilitate
effective pedagogical practice in a rapidly evolving educational context is of critical
importance.

A comparison of the research results with the theoretical provisions presented in
the «Materials and Methods» section allows us to conclude that the revealed trends in the
formation of students’ professional orientation and competence are consistent with the
findings reported by both national and international scholars (Kudaibergenov, Turgun-
bayeva, Menlibekova, Darling-Hammond, and others). At the same time, the conducted
study refines and expands existing approaches by demonstrating the effectiveness of
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integrating theoretical instruction, practical tasks, and diagnostic instruments in fostering
the professional development of future educational psychologists.

Conclusion

The study confirmed the hypothesis that the level of development of professional
competencies is directly influenced by the structure of the educational process and the
extent to which students are engaged in practical activities.

The development of professional competencies among educational psychologists
within higher education must be viewed as a core prerequisite for their integration into
the professional community and for their future success in the field of psychological and
pedagogical support.

The competency-based approach, which underpins the modern educational
paradigm, involves not only the acquisition of knowledge but also the cultivation of skills,
abilities, and personal qualities necessary for practice-oriented work.

Based on the empirical data obtained, it can be concluded that the effectiveness of
professional training for graduates is largely ensured by an integrated educational model.
This model combines theoretical instruction, hands-on practice, and the development
of students’ personal and professional qualities. The incorporation of active learning
strategies — such as project-based methods, problem-solving approaches, and case
analysis — promotes deeper cognitive engagement, encourages the growth of both critical
and creative thinking skills, and supports students in becoming capable of independent
decision-making in real-world professional contexts.

A pivotal factor in professional preparation is the collaboration between students
and practicing professionals who possess relevant field experience. Such interaction
facilitates the meaningful transmission of applied knowledge, contributes to the formation
of a professional identity, and strengthens motivation for future career engagement. The
successful implementation of this model by several universities, which involve industry
experts in the educational process, provides compelling evidence for the effectiveness of
interdisciplinary and practice-oriented approaches to training.

Thus, the cultivation of key professional competencies in future educational
psychologists calls for a structured and innovative approach. This approach should be
based on the integration of academic learning with practical application, the use of
contemporary pedagogical technologies, and the personalization of learning trajectories.
Applying these principles fosters the development of highly qualified professionals
equipped to address complex psychological and educational challenges and to achieve
meaningful professional self-realization in today’s dynamic socio-cultural environment.

Future research directions involve broadening the diagnostic framework and
conducting a formative experiment designed to strengthen the professional competence
of students majoring in educational psychology and pedagogy. Such efforts are expected
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to contribute to the refinement of training models and the development of evidence-
based strategies for fostering professional growth in higher education settings.
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1O. T'emumum !, XK. T. Kemxkebaepa >*, B.A. Maraes?,

'Ta3u yHuBepcuteTi, AHKapa, Typkus

2 Onkeit Mapryias atsiHaars! [1aBinonap meaarorukaiblk YHUBEPCHUTETI,
[TaBnonap, Kazakctan

KOO xarnaiibinaa 0oJalIAK MeJATOr-ICUX0JI0T TAPABIH
KI¢i0M KY3bIPeTTIIIKTEPiH KAJbINTACTHIPY

AnHoTanusi. bonammak menaror-ncuxojorTapAblH  KociOM  KY3BIPETTUTIKTEPiH KaJbIITAacThIPy
Ka3ipri oJIEyMETTiK XkoHE OuTiM Oepy TpaHChOopMaIusIIaphl KaFdalbIHIA epPEeKIlle MaHbBI3Fa He O0JTyna.
Y coiabuTFaH Makanaja «[lemaroruka xoHe ICUXOI0THs O11iM Oepy OaFmapiraMachl CTYICHTTEPiHIH Kocion
KY3BIPETTITIKTEPiH KAJIBIITACTHIPY YAEPICIHIH HETI3Ti acleKTijepi allblll KepceTijieai. ABTOpiap KOFaphl
OKY OpHBIH/Ia OLTIM aJTy Ke3eHiHe KoCiOM KY3bIPETTUIIKTI KAJIBITACTHIPY €PEeKILENKTepl MEH Ke3eH IepiHe
Hasap ayJapassl.

Tanmay «kociOM KY3BIPETTUTIK» YFBIMBIH KapacThIpyllaH Oactanaabl, O perTe Ooianiak MaMaH-
JapAbB Taspiiay YIepiCiHIe OHBIH TaMybIHA JKOHE KETUINIPLTYiHE ocep eTeTiH (haKTopiIapAblH KCHEUTIITCH
TyciHmipMmeci Oepinieni. Ky3pIpeTTimiKTI KaJbINITACTHIPYABIH HETI3T1 Ke3eHaepi Oipi3mi Typle 3epTTelie/i:
TEOPUSUTBIK pedreKkcusiiad (YFBIMIABIK amnapar, KYpbUIbIMBI, THATHOCTHUKAIBIK KpHUTepuiliep) Oacrarm
oJapIblH ToXIpuOenik icke acyblHa HediH. KociOM Ky3bIpeTTUNKTI TaObICTBI KaJBIITACTHIPYFa BIKIAN
€TEeTIH YIbIMIaCTHI Py IIBUIBIK-TIEJarOT MKAJIBIK JKaFIaisiapAbl 3epTTeyTe epeKiie KoHi OesriHreH. MaHbI3Ib1
OarpITTap peTiHjae OeJICeHAl OKBITY 9icTepiH (TPEHUHITIK TIKipuOenep, moOaIbIK TEXHOJIOTHsIIAp, KOy-
YHHT') KOJIJJaHy, SJI€yMETTIK-TICHXOJIOTHSIBIK JKYMBIC (hOpMaIapblH €HT'13Y, KY3bIPETTUTIKTEPAIH KaJIBIITACY
JICHTeHiH J)XYHEeNi TypJie MOHUTOPHHT JKYPri3y %KoHE KoCciOU KaIbIITacyIbIH OapiIblK Ke3CHICPiHIC CTYICHT-
Tepre MCUXOJOTHSUIBIK-TIEIarOTUKAJIBIK KOJIay KOPCETY Maceliesiepi KapacThIPbUIa IbL.

Ocpuraifiiia Makaia OoJaliak 1me1aror-rcuxoaorTapblH KaciOn KY3bIpETTUTIKTEPiHIH Ma3MYHBI MEH
KaJIbINTacy Ke3eHepiH TeOPHSIIBIK TYPFhIIaH TajJayMeH FaHa IeKTeIMeH, COHPIMEH KaTap yHUBEPCUTETTIK
opTaza KociOM MasipibIKTHIH HOTIDKEIUIITIH KaMTaMachl3 eTeTiH OuTiM Oepy yAepiciH YHbIMIacThIpyIbIH
MeIarOTUKAJIBIK, [IaPTTaphl MEH 9MIICTEPIH A€ KapacThIPaIbl.

KinTTi ce3mep: Ky3bIpeTTiNIK, KOCIOM KY3BIPETTLTIKTEPH, KOCIOM JaspibIK, Kociou Oarnmap, Ooia-
IIaK [earor-rcuxoaorrap.
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I0. Temumm ', XK. T. KenxeOaesa 2*, 5.A. Maraes?,

'Ta3u yauBepcuteTi, AHKapa, Typrus

2[TaBnomapcKuii NeJarorn4ecKuii yHuBepcuTeT uMeHu Olikeit Maprynas,
ITaBnonap, Kazaxcran

®opmupoBaHue NpodecCHOHAIBHBIX KOMIIETCHIMIA
Oy1yIIMX NEeAAroroB-ICUX0JI0r0B B YCJIOBHSIX By3a

AnHoranms. QDopmupoBaHHE NPOPECCHOHANBHBIX KOMIIETCHIMH OyIylmIMX II€Jaroro.-
NICUXOJIOTOB  IpuoOpeTaeT 0co0y0 3HAYUMOCTh B YCJOBHSX COBPEMEHHBIX COLMANBbHBIX U
oOpa3oBaTenbHBIX TpaHCop-Manuid. B mpencraBneHHONH CTaTbe pPACKPBIBAIOTCS KIFOYEBBIE ACIICKTHI
npolecca CTaHOBJICHHS NMPodeccu-oHANBHBIX KOMIIETEHIMH CTYICHTOB OOpa30BaTeIbHOBI IPOTPAMMEI
«Ilemaroruka u NCUXOJIOTHsD. ABTOPHI aKLIEHTUPYIOT BHUMaHHUE Ha crienuduke u stamnax GopMupoBaHUs
npodeccHoHaIbHON KOMIIETEHTHOCTH B IEpHO] 00y4eHHs B BBICIIEH IIKOJIE.

AHanu3 HaYMHACTCS C PACCMOTPEHHS MOHATHS «IIPO(ECCHOHANbHAST KOMIIETCHIUS, TPH 3TOM
NPENCTABICHO paclIipeHHOE NOHUMaHUe (PaKTOpOB, BIUSIONIMX HA €€ Pa3BUTHE M COBEPLICHCTBOBA-HHE
B TIpoliecCE€ MOATOTOBKM OyAyIIMX CIenuanucToB. IlocnenoBaTesbHO MCCIEAYIOTCSI OCHOBHBIE 3Ta-TIBI
(hopMupOBaHUS KOMIIETEHIIMNA: OT TEOpeTHYecKoW pediexcuu (MOHATUHHBIN ammapat, CTpyKTypa, Tu-
arHOCTHYECKHE KPUTEPUH) A0 MX TpakTH4IecKoi peanmm3anuu. Ocoboe BHUMaHUE YACICHO H3YyYEHHIO
OPraHM3alMOHHO-NIEJArOTUYECKUX YCIIOBUH, CHOCOOCTBYIOLIMX YCIIEIIHOMY (DOPMHUpPOBaHHIO Ipodec-
CHOHAJIbHOM KOMIIETCHTHOCTH. B KadecTBe 3HAUMMBIX HAIpaBJICHUH PacCMaTPUBAIOTCS HCIIOIb30BAHUE
aKTHBHBIX METOAOB OOy4YeHHUs (TPEHUHTOBBIE NMPAKTUKHU, POCKTHBIE TEXHOJOTHH, KOYUYHHT), BHEIPEHHUE
COLIMAIBHO-TICHXOJIOTHYECKHX (OpM pabOThl, NPOBEACHHE CHCTEMAaTHYECKOTO MOHHTOPHHIA YPOBHS
c(op-MUPOBAHHOCTH KOMIIETEHIIMH U 00ecIeYeHHe IICHX0JIOr0-TIeIarorHYecKol MOIJIEP)KKU CTYISHTOB
Ha BCEX CTAAMAX MPOQPECCHOHATBHOTO CTAHOBICHHUSI.

Takum 00pa3zoM, CTaThsi HE OTPAHUIMBACTCA TEOPETHUECKMM aHAIM30M COJEPXKAHUS M ITAIIOB
¢dop-mupoBaHUS TPOPECCHOHANBHBIX KOMIIETCHIMH OyIyIIMX I1€AaroroB-IICMX0JIOTOB, HO TaKXke
paccMaTpHuBa-€T MENAaroruuyecKhe YCIOBUSI M METOJAbl OpraHM3alud 00pa30BaTEIBHOrO MpOIEcca,
KOTOpBIE 00eCIIeUnBa-I0T Pe3yIbTaTUBHOCTD MPO(ECCHOHAIBHON MOATOTOBKH B YHUBEPCUTETCKON cpeie.

KiioueBble c10Ba: KOMIETEHITUHS, TPO(HEeCCHOHAIbHBIE KOMIETESHITUH, TPO(ECCHOHAEHHAS
HOA-TOTOBKA, Mpo(eCCHOHATbHHAS HAIPABJICHHOCTh, OyIyIIne Mearoru-TrCHX0JIOTH.

Article history: Received: 19.08.2025. Accepted: 17.09.2025

37



KA3AKCTAH ITEJIATOTMKAJIBIK XABAPIIBICHI 3(80), 2025

Information about the authors:

Yiicel Geligli — the author is for correspondence, Doctor of Pedagogical Sciences,
Professor, Gazi University, Ankara, Turkey. E-mail: gelisli@gazi.edu.tr ORCID ID: https://
orcid.org/0000-0003-2816-3261

Matayev Berik Aitbayevich — Philosophy Doctor (PhD), Associate Professor of the
Higher School of Pedagogy, Paviodar Pedagogical University named after Alkey Margulan,
Paviodar, Kazakhstan. E-mail: matayevba@pspu.kz. ORCID: https://
orcid.org/0000-0002-0610-5108

Kenzhebayeva Zhumagul Tolegenovna — PhD student, Pavilodar Pedagogical
University named after Alkey Margulan, Pavlodar, Kazakhstan. Tel. +77779409396 E-mail:
Zhumagul 198 1@mail.ru. ORCID ID: https.//orcid.org/0009-0004-4812-0762

Asmopaap mypanvl manimem:

HO0sicen TI'enuwinu — nedazozuxa eviibiMOapuiHbly 00KmMopwl, npogeccop, Iazu ynusep-
cumemi,  Auxapa,  Typyusa.  E-mail:  gelisli@gaziedu.tr ORCID ID:  https:/
orcid.org/0000-0003-2816-3261

Mamaee bepix Aiiméaiiynvt — gunocogpua ooxmopwer (PhD), I[ledacoeuxa oico2apbl
MexmeOiHiy Kaymoacmuipviniean npogeccopvl, Oaxeni Mapeynan amwvinoazel  Ilagnodap
nedacozuxanvix ynueepcumemi, Ilagnooap, Kazaxcman. E-mail: matayevba@pspu.kz. ORCID:
https://orcid.org/0000-0002-0610-5108

Kenowcebaesa Kymazyny Tonezenoena — xam-xabap ywin asémop, «lledacoeuxa sicone
ncuxonoeusiy BB ooxmopanmel, Onxei Mapeynan amwindaewl Ilasnooap nedazocuxanvly
yrusepcumemi, Ilasnooap, Kazaxcman. Tel. +77779409396. E-mail: Zhumagul 1981@mail.ru.
ORCID ID: https://orcid.org/0009-0004-4812-0762

Unghopmayus 06 asmopax:
FOxcen I'enuwinu — 0oxkmop nedazozuyeckux Hayk, npogeccop Yuueepcumema I'asu, An-
kapa, Typyua. E-mail: gelisli@gazi.edu.tr ORCID ID: https://orcid.org/0000-0003-2816-3261
Mamaes bepukx Aiiméaesuu — ooxmop ¢unocoguu (PhD) , accoyuuposanuwviii npo-
Geccop evicuien wxoavl nedacozuxu, llasnodapckuii nedazocuueckuti yHugepcumem umeHu
Onkeu Mapzynan, Ilasnooap, Kazaxcman. E-mail: matayevba@pspu.kz. ORCID: https://orcid.
org/0000-0002-0610-5108
Kenowceoaesa Kymazyno Tonezenoena — asmop ons koppecnonoenyuu, ookmopanm OI1
«lledazocuxa u ncuxonocua», llasnooapckuti nedazozuueckuii yHusepcumem umeHu ONKel
Mapeynan, Ilasrooap, Kazaxcman. Tel. +77779409396. E-mail: Zhumagul 1981 @mail.ru.
ORCID ID: https://orcid. org/0009-0004-4812-0762

38



3 (80), 2025 MTEJATOrMYECKUI BECTHUK KA3BAXCTAHA

UDC 372.881.111.1 DOI 10.52301/1991-0614-2025-3-39-55
IRSTI 14.25.09

A.K. Saratova*, G.K. Tleuzhanova

Karaganda Buketov University, Karaganda, Kazakhstan
saratowaanastasia@mail.ru

CREATING A LANGUAGE ENVIRONMENT
IN THE CLASSROOM THROUGH SITCOMS:
PEDAGOGICAL STRATEGIES

Annotation. This article is dedicated to investigating the effectiveness of sitcoms as a tool
to create a complete linguistic environment in English classes, especially in formal education
settings. The work examines the methodical approaches to the integration of sitcoms into the
educational process, aimed at developing students’ abilities to listen, speak, as well as expand
vocabulary and the formation of pragmatic competencies. The potential of sitcoms as a source of
authentic linguistic and socio-cultural material that contributes to the formation of communication
skills in conditions close to real communication is analyzed. The study presents the results of an
analysis of the application of sitcoms that show a significant increase in the motivation of students
and their active participation in the language learning process. Special attention is paid to the
analysis of students' preferences regarding the topics of sitcoms and the types of assignments,
which makes it possible to optimize the selection of study materials. Practical recommendations
have been made for educators on the effective use of sitcoms, including step-by-step support and
the use of interactive forms of work. The article highlights the importance of carefully selecting
media texts and their integration with educational objectives, despite the possible complexities.
The results of the study are of practical importance for the development of curricula and teaching
manuals, and offer prospects for future research in the field of linguodidactics.

Keywords: sitcoms, language skills, language environment, student motivation, school
education.

Introduction

The modern language education system is undergoing fundamental changes
caused by digitalization, rethinking learning goals, and redefining the roles of teachers
and learners. From the traditional lesson where language was the object of learning,
educational practice is gradually moving towards setting conditions in which a foreign
language becomes an instrument of real communication. This shift in emphasis requires
a different view of the organization of the language environment, especially in the formal
context of a school or university classroom. One of the prospective and still deficiently
implemented solutions is the use of authentic media texts, in particular sitcoms, as a tool
for creating an active language environment and developing communicative competence.
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Building on Krashen’s input hypothesis and L. Vygotsky’s sociocultural theory,
this study views sitcoms as a source of comprehensible yet authentic input that fosters
pragmatic competence and collaborative meaning-making.

The problem is that, despite the growing interest in media education and authentic
sources in teaching English, sitcoms retain their status as a secondary source of inspiration
or as an entertainment element. Their methodological and sociolinguistic potential in the
educational space is not being implemented systematically enough. Meanwhile, sitcoms
as a form of mass culture have a number of characteristics that make them especially
valuable in the context of the formation of a linguistic environment. This includes a stable
structure, repetitiveness of plots and vocabulary, the presence of cultural references, and
lexically dense spoken interactions. All these features turn the sitcom into a kind of model
of the “natural” language environment, which can be adapted for educational purposes.

The relevance of this topic is determined by several factors. To begin with, modern
approaches to teaching foreign languages are directed towards the development of
communicative, pragmatic and socio-cultural competencies, which cannot be achieved
without practicing a foreign language in conditions that approach to real ones. Drawing on
the principles of Communicative Language Teaching (CLT), sitcoms offer rich, simulated
social interactions that closely resemble real-life conversations, enabling learners to
develop pragmatic skills — such as turn-taking, speech acts, and politeness strategies — as
well as sociocultural awareness, which are often lacking in traditional textbook dialogues.

Secondly, in a digital environment, students are increasingly interacting with English
through media content, which makes the integration of TV series into the learning process
more natural and organic.

And finally, sitcoms, due to the nature of their genre, allow solving several didactic
tasks at once: the development of listening, the development of idiomatics, the perception
of speech acts and the interpretation of cultural codes.

It is also important to say that integrating sitcoms into language learning demands
careful pedagogical guidance to prevent cultural misunderstandings, cognitive overload,
or age-inappropriate content. Although sitcoms provide valuable authentic input, they
should be considered as one resource among many rather than a comprehensive solution.

The current scientific literature presents a fragmented conceptualization of the
subject. This fragmentation is visible not only in the limited number of empirical studies
but also in the lack of a unified methodological framework for integrating sitcoms into
language curricula. There are several works in Russian and foreign literature concerning
the use of media texts in teaching foreign languages, however, the methodological
systematization of sitcoms in the context of the formation of a linguistic environment is
limited. In particular, A.A. Lugovykh in his article “TV Series as a Foreign Language
Teaching Tool (from work experience)” [1]. emphasizes the effectiveness of sitcoms as
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a tool for forming conversational skills, while emphasizing the need for methodological
support to achieve a sustainable result but the article remains largely descriptive and
lacks empirical validation. LV. Rodionova, who also examined the topic, views the
sitcom as a source of cultural and linguistic material in university education, noting its
motivational effect yet does not provide long-term learning data or a tested methodological
framework [2]. Although there is a space for exploration, S.I. Alexandrova proposes
criteria for the selection of sitcoms in her study, taking into account the level of language
proficiency and the age of students but these criteria have not been operationalized in
experimental classroom practice [3].

The issue has also received some reflection in the Kazakh scientific community.
G.G. Ermekbayeva explored the psychological aspects of the formation of the language
environment and emphasizes the importance of the emotional comfort of the student when
using authentic materials. S.L. Gromova [4], in turn, focuses on the role of the teacher as a
mediator, organizing the student’s interaction with the cultural and linguistic context [5].
In the work of F. Shimshek the sitcom “The Big Bang Theory” is analyzed from the point
of view of stylistic imitation of the scientific register, which can be useful in teaching
specialized types of speech activity [6]. However, the existing regional research, though
valuable for its local context, lacks a thorough and experimentally tested framework for
sitcom-based pedagogy. This gap leaves uncertainty about whether these methods can be
widely scaled and how they impact learning outcomes over time.

Recent research in media linguistics has considerably expanded our understanding
of contemporary language learning environments. Scholars now emphasize the inherently
multimodal and interactive characteristics of modern media texts, including audiovisual
materials such as sitcoms. As Kress and Bezemer [7] highlight, media linguistics
integrates the analysis of multiple semiotic modes — such as spoken and written language,
visuals, music, gestures, and digital symbols — that collaboratively construct meaning.
This approach recognizes that communication extends beyond verbal language, emerging
from the interaction of various interconnected channels that closely reflect real-world
communication. However, the current literature review does not sufficiently link these
multimodal perspectives to specific methodological strategies for classroom application,
which would strengthen the theoretical framework and better connect media linguistics
with practical language teaching.

Research by Apoko and Tojiboyeva [8] further underscores the importance of
combining technology with tailored pedagogical approaches to effectively address the
needs of diverse learners, ranging from digital natives to those less familiar with new
media. Nevertheless, the degree to which sitcom-based instruction caters to such varied
learner profiles remains underexplored.
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Saeedi and Biri [9] examined the use of the English animated sitcom The Looney
Tunes Show to teach conditional sentences to Iranian EFL learners. Their experimental
study revealed that learners exposed to conditional sentences through the animated sitcom
significantly outperformed those receiving traditional explicit grammar instruction.
Moreover, students reported positive attitudes toward learning grammar via sitcoms,
perceiving grammar as part of communicative practice rather than isolated rules. This
finding aligns with communicative language teaching approaches that integrate grammar
instruction within authentic language contexts. Similarly, Chumbi Landy and Narvaez
Paguay [10] argue that sitcom videos facilitate oral skills development at the Bl CEFR
level by offering naturalistic contexts rich in cultural references, idiomatic expressions, and
social interactions. The engaging, accessible, and culturally embedded nature of sitcoms
helps maintain learner attention, improve retention, and deepen cultural understanding,
thereby supporting more comprehensive second language acquisition. Collectively, these
studies highlight sitcoms’ dual function in enhancing both linguistic competence and
learner motivation, providing empirical support for their use as dynamic and authentic
resources in formal education.

To address these gaps, the current study designs and evaluates a structured approach
for incorporating sitcoms into English lessons, effectively bridging input-based and
sociocultural theories with practical classroom implementation.

Despite this, a number of contradictions remain in theory and practice. Some
researchers interpret sitcoms as purely entertaining content that does not meet educational
goals. Others, on the contrary, overestimate their didactic potential, not taking into account
age characteristics, the level of language training and cultural distance. The lack of a
unified strategy for their pedagogical integration, as well as the insufficient number of
studies devoted to the pragmatics of the sitcom in the classroom, creates a methodological
gap. All this also highlights the relevance of this study.

The purpose of this article is to determine the pedagogical conditions and strategies
for using sitcoms as a tool of forming a language environment in English lessons in formal
education.

To achieve the goal, the following tasks were set:

1. Analyze the potential of sitcoms as a source of authentic linguistic and socio-
cultural material;

2. To explore methodological techniques and strategies aimed at shaping the
language environment through sitcoms;

3. Provide practical recommendations on the integration of sitcoms into the structure
of the training session.

The object of the research is the process of teaching English as a foreign language.
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The subject is pedagogical strategies for the formation of a language environment
by means of sitcoms.

The initial hypothesis of the study is the assumption that the purposeful methodical
use of sitcoms in educational practice contributes to the creation of a rich language
environment in the classroom, as well as improving speech perception, expanding
vocabulary and developing pragmatic competence.

The scientific novelty of the research lies in the fact that the sitcom is considered
not as a secondary illustrative resource, but as a rigorously developed tool for building
a language environment that allows combining elements of listening, analysis of
speech strategies, cultural context and creative tasks. The work is aimed at filling the
methodological gap in the pedagogy of the media text.

The practical significance of the article lies in the possibility of using the findings in
the process of teaching English in schools, colleges and universities. The research results
can be applied in the preparation of work programs, the creation of didactic manuals, the
development of media courses and the organization of project activities.

Prospects for further study of the topic include the development of digital platforms
with educational markup of sitcoms, a comparative analysis of the influence of various
genres of media text on the formation of the language environment, as well as the study
of students' reactions to sitcoms as a form of interaction with the culture of the language
being studied.

Thus, the formation of a language environment through sitcoms is not just an
interesting experiment, but a necessary step towards rethinking language education in
the digital age. Methodically verified work with media texts opens the way to lively,
motivating and socioculturally rich learning that goes beyond the textbook and returns
the language to its natural environment — dialogue, context, culture.

Materials and methods

The methodological basis of this research is based on a combination of a media
pedagogical approach, elements of sociolinguistic analysis, principles of communicative
learning, as well as methods of pedagogical modeling and qualitative analysis of
educational activities. The purpose of this stage of the study was to identify and practically
test pedagogical strategies for using sitcoms as a tool for creating an authentic language
environment in English lessons in formal school education.

The participant group consisted of 76 students (age 13-16) enrolled in “More
English” school in Karaganda. Inclusion criteria required confirmed A2-B1 proficiency
on the Cambridge English Placement Test and regular attendance in the school’s English
program. Exclusion criteria included prior extensive exposure to sitcom-based learning
or attendance below 80%. Participants were recruited through teacher invitation and
voluntary consent.
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The formation of the language environment in the classroom is considered in
the context of a communicative approach, in which speech situations that model real
communication are of key importance. As emphasized by B.T. Kulbaeva and Yu.O. Kame-
sheva, it is the speech situation that serves as the basic unit of the educational process and
provides conditions for the formation of stable communication skills [11, p. 82]. Sitcoms,
as a genre of media text, have a high density of speech acts and an emotionally loaded
dialog structure, which makes them effective material for constructing educational speech
situations.

This study is also based on the principles of creating an authentic learning
environment proposed by L. Nikitina, who argues that the learning environment becomes
truly authentic only when students not only learn a language, but actively interact with its
cultural and pragmatic structures [12, p. 43]. Thus, a sitcom in the classroom is considered
not as an auxiliary resource, but as a communicative space modeling real sociolinguistic
situations.

The material basis of the research was selected episodes from the sitcoms Young
Sheldon and iCarly, aimed at a teenage audience. The selection of media texts was based
on criteria proposed by Roark B et al., according to whom a sitcom used in school practice
should have an accessible lexical and grammatical structure, thematic relevance, emotional
expressiveness and the possibility of socio-cultural interpretation [13, p. 187].

Each scene lasted no more than 3-5 minutes, had a clearly outlined micro-plot,
and could be used to teach elements of speech behavior in everyday and school contexts:
request, refusal, apology, advice, expression of discontent, etc. Special attention was paid
to scenes in which emotional intensity and non-verbal means (gesture, facial expressions,
intonation) complemented the linguistic realization of intention.

Research process and methods. At the first stage, the content analysis of the media
text was applied, aimed at identifying the most frequent speech acts, intonation patterns
and stable expressions. In accordance with the provisions of V.A. Kozhemyakina et al.,
sociolinguistic analysis of sitcoms was based on the categories of situational speech norm,
communicative relevance and register variability [14, p. 82]. At the same time, the emphasis
was not on the volume of vocabulary, but on its functionality in real communication.

At the next stage, the method of pedagogical modeling was used, which made it
possible to design training sessions with the inclusion of sitcoms as the main semantic and
communicative support. The modeling included the following components:

* preliminary introduction of key vocabulary and cultural realities;

* double viewing of the scene (first for general understanding, then with an emphasis
on speech strategies);

* dialogue analysis: highlighting the functions of cues, grammatical constructions,
intonation;
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* Productive part: role-playing games, reconstruction of scenes, composing a
dialogue with a similar communicative task.

The use of sitcoms also corresponded to the interactive role-playing learning
methodology described in the works of Manroom and Pollock, where the media text acts
as a mechanism that initiates communicative activity and transfers the student from the
observer’s position to the speaker’s position [15, p. 219].

Additionally, the method of monitoring students’ speech activity was used, conducted
as part of a series of lessons. The degree of linguistic initiative, the use of vocabulary and
intonation models from the media text, participation in role-playing games, and emotional
involvement were assessed. As noted by Yu.P. Pokholkov and L.N. Goryanova, the
language environment is realized through an interconnected system of speech influences
in which the student is both the object and the subject of speech activity [12, p. 124], and
the observation revealed how the sitcom contributes to the formation of this system in the
classroom.

Quantitative results (e.g., frequency of target speech acts, lexical variety) were
summarized using descriptive statistics (means, percentages). Given the small sample
size and the exploratory design, inferential statistical testing was limited to paired t-tests
for pre-/post-lesson vocabulary gains.

The methodological arsenal was supplemented by an analysis of the students’
educational products — their oral statements, written tasks for the transformation of
dialogue, translations and subtitles. Special attention was paid to the reactions of students
to cultural realities — it was recorded that with a preliminary explanation (for example, the
context of the school's “punishment rooms” at Young Sheldon), the level of understanding
and interest increased significantly.

The role of the teacher and the organization of the environment

The teacher played a key role in the effective implementation of the strategy, acting
not only as an organizer of activities, but also as a mediator between the culture of the
original and the perception of students. In accordance with Radil, Goegan, and Daniel’s
position, a teacher in media pedagogy should create conditions for the transition from
perception to action by activating internal motivation through authentic tasks [13, p. 153].
During the lessons, the teacher provided step-by-step support: he directed attention to
intonation and speech features, suggested alternative formulations, moderated group
discussions.

In addition, elements of project activity were tested — students were asked to create
their own mini-scenes based on the studied material, to voice “quiet” fragments, to write
alternative endings. These techniques ensured the transition from passive perception to
active speech production, expanded the linguistic range of students and helped create
conditions for a stable language environment in the classroom.
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Although the selected sitcom episodes were carefully pre-screened for language
level, classroom suitability, and the absence of overtly culture-specific slang, the analysis
of cultural and sociolinguistic aspects remained necessarily limited. American sitcoms are
situated within a cultural context that differs significantly from the everyday experiences
of Kazakhstani secondary-school students. Elements such as family dynamics, school
discipline practices, humor based on irony or sarcasm, and implicit politeness norms
may not fully correspond with local communicative expectations. This cultural gap can
influence how learners interpret pragmatic cues, perceive humor, and apply observed
speech strategies in their own interactions. While brief pre-viewing explanations of
key cultural references were provided, no systematic assessment of students’ cultural
understanding or its effect on learning outcomes was conducted. Future studies should
incorporate targeted intercultural awareness activities and pre- and post-viewing surveys
to better evaluate the impact of cultural distance on comprehension and pragmatic
development.

To ensure the validity of the pedagogical strategies, lesson plans and tasks
were reviewed by two independent TEFL experts. Reliability was enhanced by using
standardized lesson sequences delivered by the same instructor. Pre- and post-lesson
assessments were double-rated by two independent evaluators, with inter-rater agreement
reaching 0.85 (Cohen’s kappa).

It should be noted that, due to institutional constraints, no control group was
implemented. The study therefore has an exploratory character, and its findings should be
interpreted as descriptive rather than causal.

Results and discussion

As part of the study, a survey and a series of observations were conducted, in which
76 students participated. The participants’ language proficiency ranged from A2 to Bl
on the CEFR scale. The study included two stages: (1) a preliminary survey on attitudes
towards video content in English, and (2) monitoring students’ reactions when using
excerpts from the sitcoms Young Sheldon and iCarly in English lessons.The research
conducted, involving 76 students who completed questionnaires, provided the following
results based on descriptive analysis.

As shown in Figure 1, 42.1% of students reported that they understood the general
idea of the sitcom scene after the first viewing, while 28.9% said they were able to recognize
only some individual phrases. Meanwhile, 19.7% indicated that they understood nearly
everything, and 9.3% experienced significant difficulty in comprehension. These results
suggest that a majority of students were able to grasp the overall context of the scene, even
without subtitles or prior vocabulary preparation. Notably, most of the report group of full
understanding consisted of students with higher confidence of language or with previous
acquaintance of English-language media. Evidence confirms that sitcoms even applied
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without initial linguistic support can both be
accessible and understandable in the linguistic
input for A2-B1 learners.

Figure 2 shows a clear tendency among
students to incorporate newly encountered
expressions from sitcoms into their own
speech. Justover half of the participants (53.9%)
used at least one phrase from the episode
during follow-up tasks, while another 25%
went further, integrating multiple expressions
without prompting. A smaller group (17.1%)
relied mainly on familiar vocabulary, and only
3.9% found it difficult to respond in English
at all. What stands out here is not only the
relatively high rate of spontaneous uptake
but also the fact that many students seemed
eager to experiment with new language in a
conversational context. Rather than simply
recognizing expressions passively, they were
actively trying them out — a promising sign
for the development of real communicative
competence.

Figure 3 highlights the range of skills
that students perceived as improved through
the sitcom-based activities. According to
Figure 3, listening emerged as the most
commonly enhanced skill, with 38.2% of
participants identifying it as an area of
growth. Speaking followed closely behind,
reported by 32.9% of students. Vocabulary
development was acknowledged by 14.5%
of respondents, indicating moderate gains in
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lexical knowledge. Smaller proportions noted improvements in intonation and emotional
expression (9.2%), and grammar (5.2%), reflecting perhaps the secondary focus these
elements had within the classroom tasks.

Figure 4 reveals that the majority (57.9%) of respondents expressed high levels of
enjoyment rating their experience as a 5 and another 27.6% giving a rating of 4. Only a
small minority of students (9.2 %) who rated their enjoyment as 3 and 5.3% of giving the
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score 2 reported lower satisfaction, suggesting
that sitcom-based activities are generally
well-received and positively impact student
motivation.

Figure 5 compares student participation
in oral tasks before and after several lessons
incorporating sitcoms. Participation nearly
doubled, rising from 32.9% before the sitcom-
based activities to 60.5% afterward. This
notable increase suggests that using sitcoms in
the classroom can effectively encourage more
active spoken engagement among learners.

As Figure 6 presents, dubbing scenes
was identified as the most effective activity
having 30.3% of votes, followed closely by
role-playing (27.6%). Subtitle comparison
(17.1%) and intonation analysis (13.2%) were
also valued, while writing dialogues was seen
as least helpful (11.8%). These results suggest
that interactive and performance-based tasks
are particularly appreciated by learners.

Figure 7 shows students’ responses to
the statement: “I understand English speech
better after these lessons.” It indicates that
a majority either strongly agreed (44.7%)
or agreed (35.5%), suggesting a generally
positive perception of listening improvement.
Meanwhile, 11.8% remained neutral, and
only a small percentage disagreed (6.6%)
or strongly disagreed (1.3%). These results
indicate that most learners felt their listening

skills had improved through the use of sitcoms.

As shown in Figure 8, the most favorably viewed activity was watching followed
by discussion, chosen by 36.8% of students. Nearly as popular was dubbing characters,
selected by 28.9%. Fewer respondents opted for subtitle work (14.5%) and improvisation
(11.8%), while grammar-focused tasks attracted the least interest (7.9%). The distribution
indicates a marked preference for dynamic, speech-oriented tasks over more conventional

language exercises.
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Figure 9 reveals that students were
more interested in sitcom episodes that
were connected with topics related to school
and education (34.2%) and friendship and
communication (31.6%). Family life was
also a notable area of interest (18.4%), while
humor and misunderstandings (10.5%) and
peer relationships (5.3%) were selected less
frequently.

General Interpretation of the Results:

1. Accessibility and Comprehension of
the Material. Figures 1 and 7 demonstrate that
the majority of students were able to grasp the
general meaning of the sitcoms and reported
improvement in their listening comprehension
skills. Although the level of understanding
varied (from complete to partial), aconsiderable
number of learners noted increased confidence
in perceiving foreign-language speech. This
confirms that authentic materials such as
sitcoms are accessible even for A2—B1 learners
and foster the development of inferencing and
contextual analysis skills.

2. Active Use of Newly Acquired
Expressions. As Figure 2 illustrates, there
was a high degree of spontaneous uptake of
vocabulary: more than half of the students
reproduced at least one phrase, while one
quarter incorporated several. This suggests
that learners did not limit themselves to passive
recognition but actively attempted to use new
linguistic material, thereby strengthening the
development of communicative competence.
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3. Development of Language Skills. According to Figure 3, the primary skills
improved were listening (38.2%) and speaking (32.9%), confirming the strong impact of
sitcoms on oral communication development. Additional gains were noted in vocabulary
expansion (14.5%) and expressive intonation (9.2%). This indicates that sitcoms contribute
more effectively to “live” aspects of interaction rather than grammatical accuracy.
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4. Motivation and Emotional Perception. Figures 4 and 8 reveal that the vast
majority of students enjoyed the activities: over 85% rated their experience positively.
The most appealing activities included dynamic formats such as watching and discussing,
dubbing, and role-playing. This shows that emotional engagement plays a key role in
enhancing student motivation.

5. Participation in Oral Tasks. Figure 5 indicates that student participation in oral
exercises nearly doubled (from 32.9% to 60.5%). This highlights the capacity of sitcom-
based instruction to reduce language barriers and encourage greater communicative
activity.

6. Effectiveness of Learning Tasks. Figures 6 and 8 underscore that interactive
tasks (dubbing scenes, role-playing, discussions) proved to be the most effective. More
traditional exercises, such as grammar-focused or written tasks, were perceived as less
beneficial.

7. Thematic Preferences. As Figure 9 shows, students were most engaged with
episodes dealing with school life (34.2%) and friendship (31.6%). This underscores
the importance of thematic relevance: when sitcom content reflects learners’ personal
experiences, it is processed more easily and generates greater interest.

Taken together, the diagrams indicate that the use of sitcoms in the learning process:
enhances listening comprehension and stimulates the active use of new expressions,
develops key communicative skills, particularly listening and speaking, encourages
broader student participation in oral tasks, increases motivation and emotional involvement,
proves most effective when accompanied by interactive, performance-based activities, and
achieves maximum impact when the topics resonate with learners’ personal experiences.

Thus, sitcoms may be regarded not only as an effective tool for language practice but
also as a catalyst for sustained learning motivation and the development of communicative
initiative.

Conclusion

This study highlights the considerable potential of sitcoms as a multifunctional tool
for creating a linguistic environment in an English classroom, especially in the context of
formal education. The results confirm the hypothesis that the targeted and systematic use
of sitcoms contributes not only to improving speech perception and expanding vocabulary,
but also to developing the pragmatic skills of learners. The study updates the subject and
proposes specific methodological solutions to fill the existing gaps in the teaching of
English by bringing the language back to its natural environment — dialogue, context and
culture.

One of the main conclusions was the realization that sitcoms do not function simply
as a medium, but as a tool that deliberately shapes the linguistic environment. This is
especially important in modern approaches to teaching foreign languages, focused on the
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development of communicative, pragmatic and socio-cultural skills that are impossible
without the practice of the language in conditions close to reality. The systemic integration
of sitcoms makes it possible to model real communication situations, which form the basis
for the formation of sustainable language skills. Thanks to the contextualization and the
narrative structure, the sitcoms give access to authentic linguistic models, enriching the
vocabulary, grammar and communication skills of the students.

An important aspect of the study was the methodological techniques and strategies
aimed at shaping the linguistic environment through sitcoms. The step—by-step
approach — preliminary introduction of key vocabulary and cultural realities, repeated
visualization of scenes, analysis of dialogues and productive tasks, including role-playing
games-corresponds to an interactive learning model where the multimedia text becomes
the starting point of a communication activity, making the student move from the role of
Observer to the role of speaker. The results showed that the students actively used the new
expressions of the sitcoms, a promising sign of the development of real communication
skills.

Practical recommendations on the integration of sitcoms into the educational
process confirmed their effectiveness. The teacher plays a key role in the organization
and mediation between the original culture and the perception of the students. Progressive
support, with an emphasis on intonation and speech, suggestions for alternative spellings
and moderation of discussions are prerequisites for the successful integration of sitcoms
into learning. Creative tasks, such as creating mini-scenes or voicing fragments, contribute
to the transition from passive perception to active vocal product and the formation of a
sustainable language environment.

A study involving students revealed significant progress in their language skills,
especially in listening and speaking. The emotional commitment of the students was also
found to be high, which suggests the positive impact of sitcoms on motivation. This is
particularly important, because the integration of video content into language learning
is an effective way to reconcile learning and pleasure. Unlike traditional approaches,
sitcoms create a dynamic environment rich in motivation and interaction.

The present study therefore makes a significant contribution to modern linguistics
by considering sitcoms as a tool specially designed to shape a linguistic environment
integrating listening, the analysis of speech strategies, the cultural context and creative
tasks. The practical importance of the results is manifested in their application to the
teaching of English in schools, colleges and universities, as well as in the development of
methodological programs and textbooks.

Future research prospects include the creation of digital educational platforms
based on sitcoms, comparative analysis of the impact of different genres of multimedia
text on the formation of the linguistic environment and the study of students' reactions
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to sitcoms as a means of interacting with the culture of the learned language. In the
end, the methodical work with the media texts opens the way to a lively, motivating and
socio—cultural learning, beyond the textbook and bringing the language back to its natural
environment-dialogue, context and culture.
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A.C. Caparosa, I'K. Tneyxanopa
Axanemuk E.A. bexeroB arsiHnarsl Kaparanasl yHUBEpCUTETI
Kaparannpi, Kazakctan

CuTKOMAAp apKbLIbI CHIHBINTAFBI TUIIK
OpPTaHbl KAJBINTACTBIPY: MeIAroruKajIbIK TIcigep

AnHoTanmusi. Byl Makana aFbUIINIBIH TUTi cabaKTapblHIa CHTKOMIAPABIH TUIAIK OPTaHBI Oailbl-
THII, OKBITY TPOLIECIHJIE MaHBI3IbI POJI aTKapaThIHBIH KOpCEeTHeKIi. Aran alTKaH/a, CHTKOMAAP/bI Maii-
JaJTaHy apKbUTbI THIMII TUIAIK OpTa KaJBIITACTRIPYIbIH MYMKIHIIKTEP] 3epTTeNeai. 3epTTey IeHOepiHae
CUTKOMJIapJIbIH T YHpPEHYIIUIEpAIH ThIHAAY JKOHE COiJiey Jar[bUIapblH JaMBITYIAFbl, CO3IIK KOPBIH
KEHEHTY/IET1 KoHe NMPparMaTuKaIbIK KY3bIPETTUTIKTI KAJIBINTACTIPY/IaFbl MaHbI3bI KAPACTHIPBLIA b

CuTkoMIap ©3lepiHiH TUHAMHUKAJIBIK KYPbUIBIMBI MEH HIBIHAMBI JHAaIorTapbl apKbUIbl, CTYIEHT-
Tepre TUIIK MaTepUaliibl HAKTHl KOHTEKCTEe MEHrepyre MyMKiHAIK Oepeai. Makanana CUTKOMIApAbl OKY
MpoLIeCiHe Ke3€H-Ke3eHIMEH KipIKTipy KoJjaapblHa Hazap aylapbuiajibl: allfblH ajla KaKeTTl JIEKCHKa-
HBI €HTI3y, €Ki MopTe OeifHeMaTepHral Kepy, KOpiHIiCTepli Tajuay, peJiiik OMbIHAAp YHBIMIACTBIPY KOHE
LIBIFApMAalIBUIBIK TallChIpMaliapbl OpbIHAay. byn omicrep cryneHTTepni cabakra OejceHai eTyre, onap-
JIbl TeK OaKbUIayIIbl eMeC, TULI KOIJIAaHYIIbl PETiH/IE KabIITACThIPYFa OarbITTalFaH. 3epTTey OaphIChIHAA
CTYACHTTEP/IIH MOTHBAIIMSCH MEH TIJJIIK OSJICEH1TIT apTKaHbl 0alikanapl. CTyJeHTTEp/IiH CUTKOMIAPAAFbl
JIMaJIorTap MEH CO3 TipKecTepiH 03 co3iH/e KoJiaHa OacTaybl 0JapIblH KOMMYHHKATHBTIK KaOlIeTiHiH qa-
MBIII JKaTKaHbIH KOPCETTI.

MyFagiMHIH JKETEKIIUTriT MeH IYphIC OSIiCTEMENiK KOJNAaybl CHTKOMIApAbl THIMII maiina-
JIAaHYIBIH 0acThI MIAPTTAPBIHBIH Oipi OONBIT caHamaabl. Makanaga ajablHFaH HOTHIKEJIEp aFbUIIIBIH TiTiH
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OKBITY/IA ’KaHa SiCTep/li €HI13y YIIiH Maiaaibl 00ybl MyMKiH, OYI1 OilliM Oepy TaxKipHOeCiH JKeTiaipyre
BIKIIJ €Tel.

KinTTi ce3nep: curkomaap, TUIIIK OpTa, KOMMYHHUKATHBTIK JaFJbuIap, SICTEMENIK CTparerus-
Jap, CTYACHTTEP/l BIHTAIAHIBIPY, SJIEYMETTIK-MOJIEHH KY3BIPETTLTIK, THIHJAY, COMIIey, MparMaTHKaJbIK
KY3BIPETTLIIK.

A.C. Caparopa*, I'K. Trneyxanosa
Kaparannunckuil yHuBepcureT nMeHH akagemuka E.A. Byketos
Kaparanna, Kazaxcran
Co3ganmne si3bIKOBOIi Cpebl B Kjacce ¢ HCMOIb30BaAHNEM
CHTKOMOB: NeAArorn4eckue cCTpaTeruu

AHHoTanus. [laHHas cTaThs MOCBSILIEHA HCCIIEA0BaHUIO YP(PEKTHBHOCTH CUTKOMOB KaK MHCTPY-
MEHTa CO3/1aHMs IOJTHOLEHHOH S3BIKOBOM Cpelbl Ha YpOKaX aHINIMHCKOTO S3bIKa, B YACTHOCTHU B YCIOBUSAX
(opmanbHOTO 00pa3oBaHus. B pabore paccMaTpuBalOTCsl METOAMYECKUE MOAXOIbI K MHTETPAIlH CUTKO-
MOB B 00pa30BareIbHbII NpoLeCcC, HaPaBJICHHbIE HA Pa3BUTHE Y CTYJCHTOB HaBBIKOB ayTUPOBaHHUsI, TOBO-
pEeHus, a TaKKe paclIMPEHUsl CJIOBApHOTO 3anaca ¥ GOpMHPOBAHUS IparMaTHYECKUX KOMIIETEHINH. AHa-
JU3UPYETCs MOTEHIMAJl CUTKOMOB KaK MCTOYHHKA ayTEHTUYHOT'O JTMHI'BUCTUYECKOTO U COLUOKYIBTYpPHO-
ro Marepuara, criocoOCTByOLIETo (POPMUPOBAHUIO KOMMYHHUKAaTHBHBIX HABBIKOB B YCIIOBHSX, TIPHOIIMKEH-
HBIX K peajlbHOMY OOIeHUI0. B mcciienoBaHuy mpezcTaBieHbl Pe3ylbTaThl aHaIi3a IPUMEHEHUs] CHTKO-
MOB, KOTOPbIE CBUAETENBCTBYIOT O 3HAUYUTEIHHOM IOBBIIICHINH MOTHBALIUH CTYCHTOB U UX aKTUBHOM y4a-
CTHH B TIpoliecce u3ydeHus sizbika. Ocoboe BHUMaHUE Y/IENAETCS aHAIN3Y MPEANOYTEHHH CTYJCHTOB OT-
HOCHUTEJIFHO TEMaTUKH CUTKOMOB U THITOB 331aHH, YTO MO3BOJISIET ONITUMHU3UPOBATH IO100p YIEOHBIX Ma-
TepuaioB. J{Js mearoroB ObUTH aHBI IPAKTUUECKUE PEKOMEHIAINH 0 3()(HEKTUBHOMY HCIIOIb30BAHUIO
CHUTKOMOB, BKJIFOYasl ITOLIATOBYIO MOANEPIKKY M MCIOJIb30BaHIEe HHTEPAKTUBHBIX (popm pabotsl. B crarse
MOAYEPKUBAETCS BAKHOCTH TIIATEILHOTO OTOOpa MEMATEKCTOB U MX MHTErpaluu ¢ 00pa3oBaTeIbHbIMU
LEJISIMU, HECMOTPSI Ha BO3MOXKHBIE CIIOKHOCTH. Pe3ynbTarsl McciaeqoBaHUs UMEIOT IPAKTUYECKOe 3Haye-
HUE ISl pa3paboTKu Yy4eOHBIX MPOrpaMM M y4eOHO-METOIUUYECKHX IMOCOOUH, a TaKyKe OTKPHIBAIOT Iep-
CHEKTUBBI TS OyIyIUX UCCIIEJOBAaHUH B 00JIACTH JIMHTBOJUJAKTHKH.

KiroueBble cJ10Ba: CUTKOMBI, SI3BIKOBas cpeia, KOMMYHHKATUBHBIC HABBIKH, METOANYECKHUE CTpaTe-
THH, MOTUBAIIUS CTYAEHTOB, COLIMOKYJIFTypHasi KOMIETEHIM, aylipoOBaHUEe, TOBOPEHUE, IIparMaTHYeCcKast
KOMITETEHITUSL.
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MATEMATHUKAJIATBI CAPAJIAHFAH OKBITY:
TEOPUSAJIBIK HET'I3IEPI MEH 9 AICTEPI

Annomauus. byn maxanada scannvl opma 6inim depy 2#ca20aublHOa MamemMamuka noHin
OKbINYOa2bl Capalanean macinoiy muimoiniei manoanadwl. Capanay Kaxcemminii ColHbINMaebl
OKYUBLIAPObIY OAUBIHOLIK OeHeelil, Kbl3bleYUlbLIblebl MeH OKY KAPKbIHbIHbIY AUblpMAULbLIbIEbIHAH
MybIHOAUObL,; DYl AULIPMAMUBLIBIKMAPObL eleMe)y YA2epiM MeH YadNCOeMeHIH MOMeHOeYiHe dKenyi
MYMKIH. 3epmmeyoiny maxcamvl — OeH2eUniK MAnCLIPMAIap MeH Yyuppivlx niam@opmanapos
(GeoGebra, Quizizz) acyiieni KonoamyOblH OKY dHcemicmici MeH yadcoemeze bIKNAIbIH IMIUPUKATIbIK
mypavioa baganay. Odicmeme Keazuuc-maicipubeni kammuowl: Nel75 JKana 2acvip eummnasu-
AcviHOa 7-coinbinmuly 50 OKYUbICHL IKCNEPUMEHMMIK JcaHe OaKbliay MONmapvliHa OONIHInN,
yuw anma 60tivl OKbIMbLIObL, OepeKmep OUACHOCTNUKATILIK HCIHe KOPbIMbIHObL mecmmep MeH
KbICKA CayanHamadan iHcunaniovl, avvipmauwsiivikmap Cmvro0enmmiy t-mecmimer mexcepinoi.
Homuoicenep sxcnepumenmmix monma ynaeepimuiy opma ecenner 36%-ea, yaocoemeniy 41%-
ea apmranvin kepcemmi (p<0,05), 6yn capanrayoviy Kbicka mep3imoe Oe OIueHemin acepin
aukbiHOaovl. TIpakmuKkanbly Manvlzsl — cabaK HCOCNAPbIH MA3MYH, YOepic dHcane Homudice 60ul-
BIHUUA Capanay, uKkemoi monmap Kypy s#cane yu@dpiuvli Kypaioapovl MaKcammul eHei3y apKblibl 9P
OKyUIbI2A KOAAUIbL OKY MPAEKMOPUACHIH KATLINMACmuipyea 601aobvl. 3epmmeyoiy KYHObLIbIEb! —
MeKkmenmiy KyHOenikmi masicipubecine oetlimoenzen, oiueHemin KopcemriumepmeHr pacmanzam
Moldenb YebiHy, api Kapail Y3aK Mep3imoi OaKbliayiap men naHoiK KOHmeKcminepoe peniukayu-
ANAY YCbIHLLIAObL.

Kinmmi ce3dep: mamemamura, capaian2an oxblmy, Oeneelilik Manculpmaniap, OKblmy
a0icmepi, dKCnepuMenm.

Kipicne
Kaszipri 6iim Oepy KyHeCIHIe OKBITY YAEPICIHE KaHAIIBLT 9IICTEP MEH TICLIIEP
KeHIHeH eHrisuryae. byn esrepictepmid 0acThl MakcaThl — OKYUIBUIAPABIH JKEKE

€PEKIIETIKTEPIH, KbI3bIFYIIBUIBIKTAPbIH XKOHE KaOLIeTTepiH OapblHILA €CKePY apKbLIbI
OKBITY THIMIUIITIH apTThIpy. OCbIHJal *KaFnaiija capajaHFaH OKbITY TEK Mearoruka-
JBIK 9IC KaHa €MecC, 3aMaHayu Ca0aKThIH KYPBUIBIMIBIK >KOHE Ma3MYHJBIK ©3€TiHe
aliHaJbIn OTHIp. bip chIHBINTA TYpii AEHreieri OKylbuiapably Oipiecin OUTIM arybl
oJIapAblH JaMy KapKbIHbl MEH TaHBIMABIK MYMKIHJIIKTEPIHAET] ailblpMalIiblIbIKTap bl
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eckepyni taman ereni. CTaHgapTTalfaH OKBITY TOCIIl Oy €peKIEeTIKTEPal TOJIBIK
KaMTH aJIMaWTBIHJBIKTAH, Op OKYIIBIHBIH XEKE JIaMy TPACKTOPHUSCHIH KaJIBIMTACTHIPY
KaKeTTUIIr TybIHAaW1bl. OKYIIbLIApAbIH KOTHUTUBTIK JJaMy JIEHIreil MeH KabineTrepi
Oipkenki OomMaiapl: OlpeyynepiHiH MaTeMaTHUKAJbIK OSHIMILIITT XKOoFaphl OoJica, €H/II
OipeyJsiepl TYMaHUTAPIBIK OaFbITTaFbl MOHACPIEC HOTHIKEN opekeT eredl. by xarnmai
OKYy MaTepualiblH MEHrepy KapKblHbl MEH camacblHa Tikesnen acep ereal. COHABIKTaH
capajaHfaH OKbITY — OuUTiM Oepy MpOLECIH KEKEICHMIPYAiH, OKYUIBUIAPIbIH KEKEe
EPEKIIEeTIKTEPIH €CKEePY/IIH KoHE OLTIM camachlH apTTHIPYAbIH THIM/I MeJaroruKabiK
TeTiri OOJBIT TAOBITIA B,

WNukmro3uBTi 611iM Oepy KarmablHIa capalianFaH TOCULAIH MaHbBI3bI OJIaH dpi ap-
ta Tyceni. CebeOl MHKITIO3MSI KaFruaaTTapbl opOip OKYIIbIFa TEH Jopexkene OuriM amy
MYMKIHJITIH KaMTamachl3 eTyre OarpiTTanfad. CapallaHFaH TarchlpMaliap apKbUTbI
QJICYMETTIK MHTErpallvsi HbIFAWbIN, CHIHBIMIIIUIK 63apa KOJIIay MEH BIHTBIMAKTACTBIK
KaJblliTacajbl. bya Tocin OKbITY camachlH apTTBIPYMEH Karap, OUIIM aslylIbLIapiblH
©31H-031 KY3ere achlpyblHa >XOHE JJIEyMETTeHY1HE Jie¢ OH BIKman erenl. COHABIKTaH
Ka3ipri memarorukaja capajiaHFaH >KOHE TYJIFajbIK-OarmapiaHfaH TOCUIAEPHAl €HTI3y
O11iM Oepy canachlH apTThIPYbIH CTPATErUSIIBIK OaFbIThI pETiHAE KapacThIpbliaaisl. by
omictemMe 9pOip OKYIIBIHBI OKY MPOIECIHIH OCICeHAl CYOBEKTICI peTiHAe KapacThIPHII,
OHBIH KaOlneTiHe cai OUIIM allyblHa KOJIAWJIBI >Karfall >kacaiinbl. MyHAall OKBITY
HOTOKECIHE YIATepiM TOMEHIeMel, KepiCiHIe, opOip OLIiM ayIIbl 63 dJICYETIH TOJBIK
anryra MYMKIHJIIK aJlaJibl.

XaJbpIKapaJIbIK TOKIPUOE A€ capaaHFaH OKBITYABIH TUIMAUTITIH pacTaiiasr. AKI,
Opannus, ['epmanust xxone JKanoHus CUSKTHI JaMbIFaH eJIepAiH Ou1iM Oepy KyHeciHe
capanarn-gapajiay IpUHIHII KeHIHEH KOJJAHBIIBIN KeJeIl KOHE OJI OKY KETICTIKTEepIH
KaKcapTyJa OH HOTIKeJep OepreHi FhUIBIMH TYPFbIIA AdNeaaeHTeH. [1].

Kaszipri tagma 6ip ceiabinTa O1711M ajaThiH HEMece O0ip 0TOAChIHIA OCIT-KETIITeH
OananapAelH J1a OKYy KapKbIHBI MEH KaOineTTepi Oipmelt 00JIMalThIHBI aHBIK. OCBIFaH
OailmaHbBICTBI eniMi3zie OuTiM Oepy KyHeciHae capajall OKbITY KaruaaThl MaHBI3IbI
OarpITTapaeiH Oipi perinae Oenrinenred. 2012 sxputbl KaOburmanraH CrpaTerus
«Kazakcran — 2050» KyxaTblHJa Ja OL1iM canachlH apTThIPy MakcaTbIHJA *aHa OLTiM
Oepy Oarmapiamaniappl MEH OiCTEMEJIEp/l CHTI3YAIH MaHBI3IbIIBIFBl €PEKIe aTarl
oTiireH [2].

Mewmueket OacuibiChl €3 KOJAayJiapblHia OuIiM Oepy cajlachblH TYpaKThl TYpIE
Hazapnaa ycrtan kenemi. byn kyxartapma OiaiM camachklH KOTepy, 3aMaHayd TEXHOJIO-
rUsIap/bl )KOHE MHHOBALMSIIBIK 9/lICTEMENEp/il KOJAAAHY apKblUIbl OKYIIBLIAPBIH ChIH
TYPFBICBIHAH OMWJIAy, ©3/IITHEH 13/IEHY OHE aKMapaTThl TEPEH TaJllay JaFablIapbiH Ja-
MBITY O1JIIM casiCaThIHBIH HET13r1 MIHAETTEPiHIH Oipl peTiHje allKbpIHAaJFaH. OKiHILIKe
Kapaii, COHFBI KBUIJAPhl epeKIe 011iM Oepy KaKeTTUTIKTepl Oap OamajmapablH CaHbI TEK
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eiMi3zie FaHa eMec, SJIEMHIH KONTereH enaepinae ae ocin oTeip. OchiFan 0ailIaHbICThI
Kazakcran PecriyOnukaceiablH «bitiM Typansl»y 3aHbl op OallaHbIH JKeke KabiieTi MeH
MYMKIHJIIT1H €CKE€PE OTBIPHIN, NHTEIIEKTYalAbIK 1aMy MEH JapbIHABIIBIKTHI allly jKOHE
KETUIIpy Il OUTiM Oepy caslachIHIaFbl MEMJICKETTIK CasCaTThIH 0aChIM OaFbITTAPBIHBIH
O1pi peTinae 6enrineiai [3]. by 3aHHaMaIBIK aKT OKBITY TPOIIECIH 9pOip OKYIIBIHBIH Kac
epEeKIIETIKTEPI MEH MCUXOJIOIUSJIBIK epeKIIeNIKTepiHe coiikec OeliMaeyal Outim anyFa
TEH KOJDKETIMJITIKTI KAMTaMachI3 €Ty/A1H KaXeTTl IIapThl PETIH/IE KapacThIpabl.

3epTTey TaKbIPbIOBIHBIH ©3€KTLIIr >Kaimbl OuliM Oepy KYHECiHIH TeopusiChl
MeH ToXipuOeci YIIIH MaHbI3Ibl O00ibin TaObuiabl. bipiHuIineH, capajaHFaH OKbITY
TOCUIIH IUJIAKTUKAJIBIK JKOHE 9/1ICTEMENIIK TYPFbIAaH KapacThIpy OKbITY NPUHIUINITEPIH
TEPEHIETIN, 9PTYpPJIl JeHreiaeri OulM adylibUIapMeH >KYMBICThl YHBIMIACTHIPYABIH
TUIMJ1 CTpaTerusyiapblH alKblHAayFa MYMKIHIIK Oepeni. byn e3 keserinae memaro-
IMKa FHUIBIMBIHBIH TEOPUSUIBIK 0a3achlH KEHEHTyre eneyini yiec Kocaasl. ExiHmriaeH,
MpaKTUKAJIBIK TYPFBIA capallaHFaH Tocuimepal OuriM  Oepy MpoOIECiHe EHTI3Y
MyFaJiMJIEpaiH KoCciOM KY3bIPETTUIIrH apTThIpyFa, OKYIIbUIAPbIH MOHIE JAETeH 1K1
YOKIH KYIIEHTYTe jK9HE YIArepiM KOPCEeTKIIITEPIH KaKcapTy¥Fa bIKIa eTel.

ATarm aiiTKaH1a, MaTeMaTHKa TIoH1 OOMBIHIIIA 7-ChIHBIT OKYIIIBIJIApPbIHA CapaJlaHFaH
OKBITY ONICTEpIH KOJJaHYABIH O1JiM caracblHa BIKMAJBIH aHBIKTAY IEJaroruKajbiK
FBUIBIM MEH MEKTEIl NMPAaKTHUKAChl YIIIH MaHbI3Abl Macese OOJbIN OThIp. YII anTajblK
apTThl SKCIEPUMEHT WICHOEpIHAE 3epTTey TOOBbIHA TYpJl capajaHFaH omicTep
eHri3111. ATan alTKaHAa: ASHTeHIIK TarcblpMaap )KyHeciH KollaHy, OKYLIbLIapbIH
KaOljeTiHe Kapal TONTBIK XKYMBbIC YHUBIMIACTHIPY, 3aMaHay W OHJIAMH-IIaTGOopMaIapabl
OKy TIpOIIECIHE KIPIKTIpY, CapajlaHFaH IUJIAKTHUKAJBIK KapTO4dKajgap apKbLIbl KEKe
KYMBIC KYPri3y, COHJIali-aK Ipo0ieMaIbIK OKBITY 3JIEMEHTTEPI apPKbLIbl OKYIIbLIAPIbIH
TaHBIMJIBIK OCJICEHIUTITTH apTThIPY 9/ICTEpP] MaiijalaHbLIbI.

DKCIIEpUMEHT KOPBITHIH/BICHIHIA CapajlaHFaH OKBITY OJICTEpIH KOJJaHFaH
TOXKIpUOETIK TOM IEH JICTY Pl 9/1iCIIEH OKBIThIIFaH 0aKbl1ay TOOBIHBIH OKY JKETICTIKTEPI
CaJBICTBIPbUIABL. AJIBIHFaH HOTHIKENIEP capajlaHFaH TOCUIIEp/iH O11iM canachlH apTThl-
pyla THIMJ1 €KeHIH AQJeN e, MeJarorukaiblK TaxKipuOene oHbl KyHelnl KoNJIaHyAblH
MaHBbI3bUIbIFbIH AUKBIH/IA]IbL..

3epTTeydiH HEeri3ri MakcaTbl — 7-ChIHBIII MaTeMaTUKa IMOHIH OKBITY YIEpICIHIE
capaJlaHFaH OKBITY OMICTEpIH TOXKIPUOENIK TYpFblIa KOJJaHY AapKbLIbl OJIapIbIH
OKYIIBIJIAPAbIH OKY JKETICTIKTEpIHE THUTI3E€TIH SCEpiH >KaH-KaKThl alKbIHIAQy OOJIBII
TabbuTaAbl. OCHl MaKcaTKa CoiiKkec 3epTTey OapbhIChIHAA KeJeci FhUIBIMU OOJKaM ajFa
KOMBLIIBL: erep MaTeMaTHKa cabaKTapbIHa capajiay YCTaHbIMIaphl XY Helll 9pi MakcaTThl
TYpII€ EHT131JICe, OH/1a OKYIIBLIAPbIH [IOHTE JIEreH 1K1 Y1 MEH KbI3bIFYIIBLIBIFBI ap-
TBII, OKY YJITepiMi Jie alTapibIKTai »kakcapaabl. MyHbIH OacTbl ce0ebi — opOip OKYIIbI
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©31H1H *EeKe OKY MYMKIHJIIT MEH KapKbIHbIHA COWKEC TallCblpMaliap OpbIHAAi OTHIpPHIII,
OKY TpolieciHe OeJICeH Il apaiaca axabl.

Koiibimiran makcar meH OoJDKamIbl ICKE achlpy MAaKCaThlHAAa TOMEHJET1eH
FBUIBIMU-TOXKIPUOEIIK MIHACTTEp OeNriieHIi:

* capajJlaHFaH OKbBITY TEOPHUSACHl MEH IPAKTHKAChl >KOHIHIErl OTaHIBIK KOHE
MIETENIK FEUTBIMU-OIICTEMENTIK €HOSKTEP/I1 KeIIEH/ 11 TaJl1ay;

e MaTeMaTHKa TMIOHIH OKBITyJa capajlay YCTaHbIMJAPBIHBIH TEOPHUSIIbIK-
oiICHaMaJbIK HET13/IEPiH )KYyHeney )KoHe HaKThIIay;

e 7-CbIHBIII MaTeMaTUKa IIOHI asChlH/A capajlaHFaH OKbITyFa HEri3/IereH
oMICTEMEITIK KYHEH1 931pJiell, OKY MaTepHalAapblH MEHI€PTY/IIH JCHTCHIIIK TarchpMa-
JIapbl MEH KYMBIC TYPJIEPIH KYPbUIbIMIAY;

* O3IpJIGHTEH CapaJlaHFaH OKBITY OMICTEMECIH TKIPUOETIK-IKCIEPUMEHTTIK
XKYMBbIC OapbIChIH/Ia ChIHAKTAH OTKI31M, OHBIH THUIMJ1 YHWBIMIACTBIPY IIAPTTapbIH,
Ma3MYHBIH JKOHE 9JIICTEMENIIK epEeKILETIKTepiH alKbIHAY;

* OKCIIEPUMEHT HOTHXKEJIepl HEri3iHJie capajlaHFaH OKBITYAbIH OKY KETICTIKTepl
MeEH O1J11M carnachlHa BIKMAJ €Ty JEHTeH1H FIIBIMU TYPFhI/Ia TAJIIAY;

* QJIbIHFAH HOTHOKEJepre CyHeHe OTBIPbIN, FBUIBIMH KOPBITBIHIBLIAD MEH
MPaKTUKAJIBIK YCIHBICTAp 931pJIey.

Kipicne OenimiHze 3epTTey >KYMBICBIHBIH ©3€KTUIII MEH Kaszipri OuaiM Oe-
py JKyHeciHJeri OpHbI FBUIBIMH TYPFbIJAH HEri3zelil, 3epTTeyAlH MaKcaTTapbl MEH
MIHJIETTepl HaKThUIaHAbL. EniMi3aig OuniM Oepy cajachlH JaMbITyFa OarbITTajraH
HOPMAaTHUBTIK JKOHE CTpaTerMsUIbIK Ky’KaTTap asChlHJA CcapajlaHFaH OKBITYJIbIH
KaKETTUIIr I9JIeJIICHIN, YCHIHBUIFAH FRUTBIMHU O0JKaM apKbUIbl 7-ChIHBITITaFbl MaTeMa-
THKA IoH1H 1€ AU PepeH InausHbI KOJIIaH Y bIH bBIKTHMaJ OH HOTHKeJepl alKbIH1aJ1JTbI.
3epTTey HOTHXKENEpl MaTeMaTHKa cabaKTapblHbIH KYPBUIBIMBIH JKETUIIIPYre >KOHE
OpTYpJl ACHTeNIer1 OKYyIIbLIAp YIIIH THIM/I1, KOJaiiIbl OKY OpTachlH KaJbIITACThIpyFa
MYMKIHJIIK Oepeni Jen KyTuIel.

Herisri epexenepre colikec, capajlaHFaH OKBITY — opOip OKYIIBIHBIH KaOlJeTi MeH
KEKe epeKIIENIKTEepIH ecKepyre OarbITTajfaH MeAarorukajiblK Tocul. by amicte oKy
MaTepHUaJIbIHBIH Ma3MYHBl MEH TalChbIpMaJlap/blH KYPACIUIIK ACHrell OKYILIbLIapIbIH
NalbIHIBIK JIeHTeliHe coiikec TaHpaanaabl. COHbIMEH KaTap OKY IpOLECIHJIE TONTHIK,
KEKE KOHE JKYIITHIK KYMBIC TYPJIEPIHIH YHJIECIM1 KOJAaHbLIYbI OJIIM aIyLIbLIapbIH
OEJICeHAUTITIH apTTHIPBIN, OKY YAEPICIHIH THUIMIUIINH KamMTaMachl3 €Telll. 3aMaHayu
uupIbIK m1aTdopmaiap MeH 9iCTeEMENIK pecypcTap/ bl TUIM/II Mai1anany cabak camna-
CBIH KoTepyTe bIKnas eteai. CapamanFaH TOCUIACPl KOJIJaHY HOTHXKECIHAC OKYIIbLIap
OKY IpolieciHe OeJICeH A1 KaThIChIN, MaTEMAaTHUKAJIBIK €CENTEP/1 OPTYPIIl SICTEPMEH Ilie-
IIyTe TaJIIbIHA B, OYJT OJIapIBbIH AaHATUTUKAJIBIK JKOHE JIOTUKAJIBIK OijIay KaOlIeTTepiHIH
JaMybIHA JKaFaau Kacaapl.
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Marepuanap MeH Jicrep

CapananfraH OKBITY YFbIMBI OUIiM Oepy KyileciHae J>Keke OKYIIbLIapAblH
EpEKIIEeTIKTEPIH ecKepyre OaFbITTaliFaH TUIMJI TEAarOrHKaIbIK TOCUT PETIHIE CH-
natranaasl. ['b. XaceHoBa capananfaH OKbITYJbl MYFaJIiMHIH opOip OKYLIBIHBIH KEKE
MYMKIHJIITIH, KbI3bIFYIIBIJIBIFBIH JKOHE OLIIM JIEHTeliH aHBIKTAIl, COJl €pEeKIIENIKTepre
ColiKecC OKy yaepicin OeitimMaeyi nen Tycinaipeai [4]. by Tocinain e3eri — 0Ky Ma3MyHBIH,
oNliCTep/l )KOHE OKBITY KapKbIHBIH OKYLIBLIAPIbIH KaOLIETTEepl MEH Iall bIH/BIK ACHIeH1HEe
Kapail TYpJIEHIIpy apKblIbl THIM/I OKYy OpTachlH Kypy. MyHnail MoAenb/IiH Heri3iHue
OKYIIBIJIApAbIH KE€KE allbIpMalllbUIBIKTAPbIH KYPMETTEY JKOHE OJlapAbl OKY MPOLECIHIE
€CKepy KaFuJaThl KaTbIp.

XanpIKapanblK 3epTTeyJieple capallaHFaH OKBITY OapliblK OKYLIbLIAPIbIH OKY
KaKeTTUIIKTEPIH KaHAaFaTTaHIbIpyFa My MKIH/I1K O€peTiH IOpMEH 11 TeAarorukajblK TOCLI
petinne Oaramananbl. Carol Ann Tomlinson Oysn yFBIMIIBI OKYIIBIIAPABIH JAMbIHIBIK
JIEHT €M1, KbI3bIFYIIBUIBIKTAphl MEH OKY O€iliHiHE COMKeC TYpIl OKBITY CTpaTerusjapblH
KOJIJJaHyFa HETI3JIeNTeH 9JIC peTiHAe cumartaiiasl [S]. MyHmail Tocul OKyIIbLIAPIBIH
OKY YOXKJIEMECIH KoHE TaHBIMIBIK OCIICEHAITITIH apTThHIPYFa bIKIA eTeal [6].

TeopussibIK TYpFbIJIaH ajiFaHJa capajaHfaH OKBITY MYFaliMI€ OKY Ma3MYHbIH,
OKBITY YIEpICIH OHE TalChlpMalaplblH CUIMAThIH ©3repTyre MYMKIHIIK Oepeni.
byn Geitimuey opTypsl ACHreWaeri OKyUIbUIApABIH OKY MaTepHajblH TEPEeH opi ca-
nmajibl MEHrepyiHe Karmail skacainbl. Kasipri fpUIBIMH Ke3KapacTap capaliaHFaH
OKBITYJIbl KOTHUTHUBTIK >KOHE HEWpONedarorukajblK ojicHaMajlapMeH OailaHbICThI-
pa kapactbipaasl. K. Shearer eHOekTepiHJe KONTIK HHTEIJIEKT TYKbIPbIMJaMachl
capaJlaHFaH OKbITY TOCIAEPIMEH YIITACTHIPbLUIBII, OKYIIBIIAPBIH SPTY PJIl KOTHUTUBTIK
KaOUIeTTepiH €CKePY/IIH THIMIUIIT] I9JIeNIIeHTeH [7].

KenTik MHTENNEKT Teopusachl op OalaHbIH HHTEIUIEKTYyaJAblK KabineTi Oipueit
O0o0nMaiThIHBIH anFa TapTajbpl. COHABIKTaH Ol1iM Oepy MpOLECIHAE 9PTYPIil HHTEIEKT
TYpJEpiHE COUKEC TAINChIpMaJiap MEH OKBITY 9MIICTEPIH KOJJAAHY OKYIIBLIAPIbIH KYIITI
KAKTapblH alllyFa >KOHE OJIap[bIH OLIIM >KETICTIKTEpIH apTThIpyFa MYMKIHAIK Oepei.
OneMJlIK TaKipubene capajaHFaH OKBITYIbIH KEH TaparaH CTpaTerusulapblHbIH Oipl —
OKYIIBLIAPABI KBI3BIFYIIBUIBIFBI, Ka0lJIE€TI HEMECE OKYy CTHJIl OOMBIHIIA TONTACTBIPHII,
op TOIKAa Ma3MYHbI MEH KYPAEIUIIK JeHrell apTypiii Tanceipmanap o6epy. Keitbip 3eprt-
TeyJieplle UKeMJl TonTapra Oeily HeMece OKy MaTepUalIbIHBIH KYDPACJUIINH PETTey
capajiaHFaH OKBITYIBIH TUIMJ1 TOCUIAEP] PEeTIH/E YCHIHBUIAABI [8].

A. Daylo xone R. Daylo xyprizren 3eprreyiiepe UKeM[l TonTapra 0einy MeH
OKY Ma3MYHBIH BIKIIaM/1ay o/IICTEpiH MaiiajlaHy OKYyIIbLIApbIH MAaTEMATHKAJIBIK ChIH
TYPFBICBIHAH OMJIAy JAFbLIaPbIHBIH JaMybIHA OH 9Cep €TKEH1 aHbIKTaJIFaH [9]. Dkcnepu-
MEHT HOTHKEJIEpl capajlaHFaH OKBITY 9ICTEPl KOJIIAHBUIFaH TONTAp/ia T€OMETPHSIIBIK
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YFBIMJIAP/IbI TYCIHY JIEHT€I1HIH )KOFapblIaFaHbIH JKOHE €CEll IbIFapy OapbIChIH/Ia OWIay
MKEMIIIT1HIH 0aKblIay TOOBIMEH CaJIBICTBHIPFaHa €19y1p apTKAHBIH KOPCETTI.

OKy yZaepiciHjie capajaHFaH OKbITY Ibl THIM/1 XY3€Tre acblpy MYFaJliIMHEH KOFapbl
KOociOM KY3BIPETTUTIKTI, MEJArOTUKAJBIK IMIEOEPIIKTI JKOHE OMICTEMETIK HKEMUTIKTI
tanan ereni. Kasipri OunimM Oepy casicaTbIHBIH HETI3r1 OarbITTapblHBIH Oipl — OKBITY
YAepiciH OaphIHINA JapajdaHIbIpy MEH OKYIIBIHBIH JKEKE €pPeKIICIIKTePIH €CKepe OThI-
pein yiteiMaacTeipy. KazakcTanaa 6iiM Ma3MyHBIH )KaHAPTY MICHOEPIHAC MyFaIiMIepre
op cabakxThl Jocmapiiay Ke3iHJe capajay TICUIAEpiH MIHIETTI Typ/ie KapacThlpy Tajaadbl
KoiibliFaH. Cabax O6apbIChIH/AAa KEHIHEH KOJIIaHbUIATBIH capaliay TOCUIAEPIHIH KeT1 Typi
alKbIHIAJFaH: TalchipMa apKbUIBI, IEPEKKe3 OONBIHINA, KAPKBIH JCHTEH1 OOWBIHIIA,
HOTH>Ke OOMBIHIINA, JUAJIOT TICH KOJIay JeHTeiiHe Kapal, Oaraiay TocCijl )KOHE TONTapFa
Oemy omici 6oiteiHIIIA capanay [10].

[legarorukansik ToXIipuOECT MO MyFamimaep Oy Tocuiaepal cabakThIH TYpIi
KE3€HIEpIH/IE YThIMbI YHJIECTIPE OTBIPHII, 9pOip OKYIIBIHBIH OKY Ka)KE€TTLIIIH ecKe-
pyre ymtouiaasl. Capanay yaepiciHiH 0acTbl MaKCaThl — OKYIIBIIAPbIH OKY KETICTIT1H
TE€H MYMKIHIIK HEri3iHJe KamTaMachl3 eTy. MaceseH, Korapbl YJIrepiM KepceTeTiH
OKYIIBLIAP YIIIH TarchipMaiap KYpACJIeHIIpiIin, TePeHACTIITeH ASHIeiIe YChIHBLICA,
OKYBIHJa KUBIHIBIKTap Oap OKyIIbLIapFa KOCHIMINIA KoJjay kepceTinemi. Ochuiaii-
ma, capaliaHfaH TamceipMaiap OiiM alyIIbLIapAbIH JKEKE QJIEYETIH TOJIBIK aIlyFa,
OKBITYJ1a «OapibIFbiHa Olp enIieM» Karu1acblHaH 0ac TapTyFa )KOHE OKY MaTepHaJIbIHbIH
Ma3MYHBIH 9p OKYIIBIHBIH MYMKIHJITriHEe Kapail Oeiiimzaeyre OarbiTTananbl. byn Tocin
»KaHa OKy OaraapiaMaliapbIHBIH IEMOKPATHSIAHBIPY )KOHE 13T 1ICHAIPY KaFUAaT TaphIMEH
YUITAChII, O1JIIM canachlH apTThIPYAbIH IOPMEH/I1 KYpajbl PETIHIAE KapacThlPhLIAIbL.

KazakcTanapik 3epTTeyiep capaaHFaH OKbITYIbIH TEOPHUSIIBIK HET13/1epi MEH OHBIH
HaKThl MPAKTUKAJaFbl KOJJAHBUIYbl apacblHIa aWTapibIKTail ajillakThlK Oap eKeHiH
kepcereni. Macenen, A.A. AnueBanbiH (2018) 3epTreyinae myrammMaepain nuddepen-
UalusFa JereH Ke3Kapachl MeH cabaKTarbl TXIpuOecl TalllaHbIN, capaliay ojicTepi
OKBITY YHEpiCiH OeHiMACYIIH MaHBI3Abl KYpaJibl OOJFaHBIMEH, MHCTUTYIIHOHAJIBIK
KOJIJIayJIbIH KOHE JKETKUIIKTI pecypcTapiblH 0ojMaybl OHBIH TYPaKThl NpaKTHKara
ailHaiyplHa Kenepri kentiperiHi aHbiKTanFad [11]. An  B.T. EciarennuHoB meH
H.K. ©Omip6aestrin (2022) 3eprreynepl MyFaaiMaepaiH OackiM Oesiri capajiayJsl TEK
OKY MaTepHaJIbIHbIH KYPIEJIUIIK JEHreliH peTTey peTiHAe KaObUIalThIHBIH, ajaiiga
OCBl TYCIHIKTIH TE€PEHJIT OKYIIbUIAPABIH OKY KETICTIKTEpPIHE TIKEJIIeH ocep €TeTiHIH
CTaTUCTUKAJIBIK TYPFbIJA Aaseneret [12].

Con cuskrel A. U6paeBa men K. blosipaeBanbi 3eprreynepinge HazapOa-
€B 3HUATKEpIIK MEKTeNTEepiHAeri TKIpuOeHl Tajijjay HOTHXKECIHAE MyFaliMaep ca-
pajiay TOCUIIEpIHIH TEOPUSIIBIK Ma3MYHBIH MEHTEepreHIMEH, OHBbI Ca0aKTBhIH OapiibIK
Ke3eHJEPIH/IE KYHesl KoHe THIM/I KoJianyaa Oenrini Olp KUBIHABIKTapra Tam Oona-
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TBIHBI KopceTinreH [13]. Bya aepexrepal canbicThipa Taiaay HOTHKECIHIE capalaHFaH
OKBITY/JIbl KaObLIJay JEHIreil >KeTKUIIKTI OOJFaHbIMEH, OHBIH IPAKTHUKAaZa OPHBIFYbI
YUIIH MYFIIMIEPIIH OICTEMENIK MalbIHABIFBIH JKeTUIAIPY, OacKapylIbUIBIK >KOHE
PECYPCTBIK KOJIJIay Ibl KYIIEUTY Ka)KeTTLIIT1 alKbIH KOPiHIC Ta0abl.

Y anTtara CO3bUIFAH 3€pTTEY JKYMBICBIHBIH OAICTEMENIK HEri3l capajan
OKBITY/IBIH MaT€MaTHKa TMOHIHJAE KOJIAAHBUTY THIMIIUIITIH TOKIPUOCTIK TYPFbIJa TEK-
cepyre OarbITTangbl. Ocbl MakcaTTa KBa3U-NEAArOTMKAJIbIK SKCIEPUMEHTTIK JKYMBIC
YUABIMIACTBIPBUIABL.  DKCHEPUMEHT JKETIHII CHIHBIN JCHTeHiHAEe OTKI3LIIN, OFaH
OapybIFbl €1y OKYLIbl KAaTbICThL. 3epTTey OapbIChlH/A OKYIIbUIAp €K1 TOMKa OesiHAl:
SKCIEPUMEHTTIK K9HE OaKblIay TONTaphI.

DKCMEpUMEHTTIK TOITa cabakTap capajlaHFaH TallchklpMaiap KyHeciHe CyieHe
OTBIPBIIN KYPri3iiai, ajn Oakbliay TOOBIHJAA JOCTYPJI OKBITY OICTEPl KOJIIAHBLIIBI.
Exi Tonka na oky Oarmapiamachkl OoiiblHIIA OipAed TaKbIpbIITap KaMThUIABL ATan
alTKaH/a, TEOMETPUSIBIK Urypajap, TeHAEyJIep, MOTIH/IK €CenTep KoHE MPONOpLHU-
s1ap TaKbIPBINITApbl KApaCThIPbUIABL. ANWBIPMAIIBUIBIK TEK OKBITY TICUIAEPIHIE OOIbI,
OyJ1 capajan OKbITYAbIH TUIMILIITIH alKbIHAAyFa MYMKIH/IIK Oepai.

3eprTey OacTtanap ajiablHIAA €Kl TONTHIH Ja OacTamkbl OiJiM JCHTEHIH aHBIKTAY
MaKcaTbhIH/a TUarHOCTUKAJIBIK OaKblay )KYMbBICHI Y BIMIaCTHIPbIIBL. JIHarHOCTUKATIBIK
TECT TalchlpMajapbl aJJbIHFbl OKY bUIBIHJAFbl HEri3r1 TaKbIpbIITapFa HEri3Aemim
KYPbULABI ’KOHE OKYIIBIJIAPABIH KaHA OKY MaTepHalIblH KaObl1layFa JaspiiblK I€HIeiH
Oarasiayra OarbITTaNIbl. AJIBIHFAH HOTHYKEJIEP SKCIIEPUMEHTTIK TOITA capajiay OarbIThIH
KaJIBIIITACTBIPY YUIIH MaijanaHbulibl. MyfamiM op OKYIIBIHBIH ayaOblH TaJijarl,
oJlapAblH KaichIChl 0a3aliblK AarAbliIapbl MEHIEpreHiH, KIMAEpAlH CTaHAapTThl Tall-
chlpMasiapAbl €pKiH OpbIH/IAal aJlaThIHBIH JKOHE Kall OKYIUbLIAPIbIH KYpAel JeHIei1eri
TanceipMajapra JaiblH eKeHiH aHbIKTaabl. OChl AepeKTepaiH HeriziHae cabakrap Oa-
PBICBIH/IA ICHTCHMITIIK capajay >Ky3ere achlpblIabl. ANl 0aKbiiay TOOBIHIA OKBITY Ypaici
e3repicci3 KaJlAbIpbUIbIN, MyFaldiM OapiiblK OKyHIbLIapra Oiprei TamcbipManap Oepin
OTBIpABL. ByJ1 Tocin eki OKBITY MOJENi apachlHAAFbl HOTHIKEIIK albIpMaIlbIIBIKTHI
aHBIKTayFa MYMKIHAIK Oepli >KoHE capaljiall OKbITYAbIH TUIMAUIINH TOKIpUOETiK
TYPFBIJIa I9JIENJICY IIH MAaHbI3/Ibl 9AICTEMENIK aJIFbIIIAPThI OOJIbI.

DKCIIEpUMEHTTIK TONTarbl OKYy IIpOLEecCl capajiamn OKbITY KarujaTrTapblHa
Herizgenin yhueiMaacTelppliabl. Cabakrap OapbiChIHAA MYFalliM OKYLIBLIAPABIH KEKE
€pEeKIIETIKTEPl MEH OKY KapKbIHbBIH €CKEepiIl, TarchlpMaliap/sl YIII KYpAETUIIK AeHreiiHe
6emni. TemeHr1 neHrenieri *KaTThIFyIap OKyUIbLIAPbIH Oa3ablK OUTIMAEpiH OeKiTyre
OarpITTaJbIN, HErI3T1 aHbIKTamalapiAbl KailTamay, KapamailbiM amaijapibl OpbIHAAY
KOHE CTaHAAPTTHI FEOMETPUSIIBIK (UIrypalapiblH KacUeTTEepiH TEeKcepyTe apHajibl.
OpTamia geHreneri TarnceipMaiap MITIHAIK €CenTepl TeHAey KYpPY apKbLIbl ISyl
XKoHE Kypamzac (purypaiapablH ayJaHbIH ecenTeyal ke3aenal. Korapel AeHTeiaer! Tamn-

62



3 (80), 2025 MTEJATOrMYECKUI BECTHUK KA3BAXCTAHA

ChIpMaJIap MIBIFAPMAIIBIIBIK CUIIATKA M€ OOJIBIMN, MPOMOPIUSIIBIK ecenTepal OipHere
amaJl apKblJIbl LNy 11 TaJlall eTTI.

MyraniM OKyIIbUIApABIH KEKe JKETICTIKTEPIH KyHenl Typae Oakbliam, oJapIblH
TAWBIHIBIK IEHTeH1HEe COMKEC KeJecl IeHrenre oTyine MyMKIHAIK Oepin oTeipasl. Keit
KarJainapaa oKylblIapFa TarncblpMaliapblH KY pACIUIIK IeHI€iiH 63 OeTiHIIe TaHJayFa
pykcar Oepinal. MyHmail Tocll OKYIIBLIAPIBIH OKY IPOLECIHE KayalKePIIUIIKICH
KapayblH apTTBIPbIN, 1MIKI MOTHMBALMSAHBI KymeEeUTTi. OKbITY Ipoueci TeK ASHIeHITiK
TanchIpMajJapMeH MIEKTEIMEH, Ty pJil K YMbIC popMasiapeiH 1a KaMThiabl. Cabak Oapbl-
CBIHJIa OKYIIbLJIAp KEKe, )KYINTHIK KoHE TONTHIK (opMaTTapia >KyMmbIc icTenl. TonThIk
KYMBICTap Ke€31HJI€ BIHTBIMAKTACTBIKTBIH apTybl, OKyLIbUIApAbIH Oip-OipiHE KeMek
KOpPCETY Jar[bIChIHBIH KaJbINTAaCcybl kUl Oalikanasl. XKorapbl KablIeTTl OKyLIbUIap 63
KypObLIapbIiHa TyCiHaipMe Oepit, OiiMaepin TepeHaeTTi. by Tocin GipiaeckeH oKy opTa-
CBIH KaJIBIIITACTHIPBII, CbIHU TYPFbIJaH OMIay JaFAblIapblHBIH JaMybIHA bIKIAJI €TTI.

OkywbIapblH MaTeMaTHKa T[IOHIHE JIET€H KbI3bIFYIIBUIBIFBIH  apTThIPY
MaKcaTbhIH/a 3epTTey OaphIChIHAA 3aMaHayy HU(PIIBIK Kypajiiap naiiajJadbuiibl. ATarn
aitkanna, GeoGebra mmardopmaceinna o3ipienreH G7 construct triangle.ggb sxone
ratio_segments.ggb daitnaaper 2-anTanbeiy ceiiceH01 sxoHe OeticenO1 kynaepi 12 + 8 mu-
HYT KejeMmiHae KoJaaHblaael. CoHbIMEH Katap, Quizizz >xyieci apkpuibl 1-, 2- KoHE
3-anranapably kKyma KyHzaepi 8-10 cypakTaH TypaThlH BUKTOpHHanap eTKi3iinai. by
KypaJijap oKy MaTepHaJiblH BU3yaJl/Ibl TYP/I€ YChIHYFa )KOHE OKYIIbLIAPIbIH KEHICTIKTIK
oiiyiay KaOlJeTTepiH 1aMbITyFa MYMKIHJIIK Oepi.

Kanmer anranma, capajanm OKBITY MeH IUQPIBIK pecypcTapabl KipIKTIpy OKY
MPOIIECIH JKEKEJICHIPYTe, OKYIIbLIAPABIH OCNCEHIIITIH apTThIpyFa >KoHE KypAeli
YFBIMAAP/IbI TYCIHY1 )KEHIJIETyTe OarbITTalIbl.

baranay Tocinaepl capajaHfaH OKBITYZbIH JIOTMKAachl MEH Ma3MYHBIHA COMKeC
KyHen Typae yWbIMIAcThIpbULAbl. OKBITY HpOLECIHJE KaJbIITAacThIpylLIbl Oaranay
onictepl OacklM KOJIJIAHBULABI, OyJ1 MyFajiMre OKYLIbLIAPIbIH >KETICTIKTEPIH YHEMI1
Oakplal, oKy OapbIChIH JIep Ke31H/e TY3eTyre MyMKiHAIK Oep/ai. Op TaKbIPHIIl COHBIH/IA
KBICKApThLIFaH OaKbliay TarchblpMaliapbl aJbIHbII, OJIAPJbIH HOTHKENIEP1 OKYIIbLIAPIbIH
OUTIM JeHTeliH Oarajiay YIIIH €MeC, KepICIHILE OKbITY CalachlH XETUIIpyre OarbIT-
Tanabl. OChl HOTHIKENEP HET131HAE MYFajliM OKYIIbIJIAPABIH JJICI3 TYCTApblH aHBIKTAI,
KeJieci cabakTa ojlapFa MakcaTThl TYp/e Ha3ap ayaapabl.

CoHbIMEH Karap aybI3lla Cypak-Kayam 9ici cabak OapbIChIHIA TYPAKThl TYPHAE
KOJIJIAHBUIBIN OTHIPABL. Bys Tociy oKymIbIapblH MaTepuaiabl KAaHIIAJIBIKTHI MEHIep-
TeHIH JKeJeJl aHbIKTayFa, KaKeT OOJIFaH >Kafnaiijla KOChIMILA TYCIHAIPY >KYMBICTapbIH
KYprizyre MyMKIHJIIK Oepl. DKCIEpUMEHTTIK Ke3€HHIH COHBIH/A JKUBIHTBHIK Oaranay
KOPBITBIH/IbI OaKplilay KYMBICTApbl apKblibl *KYy3€re achlpblUllbl. bakbliay XKyMbIChI
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OapJbIK KaThICYILIbLIAP YIIIH O1paeil TarceipMaIapAaH TYPblIl, €Kl TONTHIH HOTHUKEJIEPiH
CaJIBICTBIPYFa HEeT13 OO IbI.

bakpuiay TOOBIHBIH cabakTapbl AdcTypial (opmarra eTTi. MyraniM OKy Ma-
TepUabIH TYCIHAIpiN, OapiblK OKylIbLIapra Oipied Ma3MyHJarbl TarchlpMaiap
ycblHIbI. HoTokecine sKoFapbl yArepiM/al OKYIIbLIap TalcbipMaiapAbl €pTEPEK OpbIH-
Jar, KOChIMINA >KYKTEMeci3 Kajca, yJArepiMi TOMEH OKYIIbLIAp €CEeNTep/l OpBhIHAAY-
Jla KUBIHJABIKTApFa Tam OOJIBII, JKaJIbl OKY KapKbIHBIHA 1j1ece anMajabl. JlereHMeHn Oy
TONTAaFbl OKY YIepicli MeMJIEKETTIK OiiM Oepy CTaHIapThIHBIH TajlallTapblHA TOJBIK
CollKec »KYPri3uijil ’KoHE HET13r'1 OKY MaKcaTTapbl KAMTbUIBL.

MomnimeTTepi KUHAY KOHE OHJiey OapbIChIH/A CAHJBIK JKOHE CalajblK JepeK-
Tep KeIIeHJl TYpPAE KapacThIPbUIAbL J(MarHOCTHKAJBIK >KOHE KOPBITBHIHJIBI Oakbliay
HOTHIKEJIEpl 3JIEKTPOH/IbI KECTeJIepre €Hr131iI, 9p TONTHIH OpTalla apu(pMeTHKaIbIK
KepceTKimTepl ecenteni. EKl TONTBIH HOTHXKENEPIH CalbICThIpy YiIiH CTBIOAEHTTIH
t-TeCTl KOJJAHBUIbIN, albIpMallbIIBIKTAPbIH CTATUCTUKAIBIK TYPFBIJIAH MOHIUIITT
aHbIKTaJIbl. COHBIMEH OIpre op TONTHIH OAacTamKbl )KOHE KOPBITHIHIbBI HOTHKENEpl ca-
JBICTRIPBUIBIN, 1MIKI JAHAMUKAa Tajimadabl. CamanblK JepeKkTep MYFalTiMHIH JKyHeni
0axplIay jka30anapbl MEH OKYIIbLIAPABIH MIKIpJIEpiHe CYHeH 1. DKCIEPUMEHTTIK TONTa
OKYIIbLJIApAbIH O€JICEeH I MEH BIHTACBIHBIH apTybl, TarchblpMaliap/bl OpblHAAYdAaFbl
YKayarKepIIUTIKTIH KYIICI01 aHbIK Oaifkasiibl, ain 0aKpiay TOOBIH/Ia MYHIAH e3repicTep
OipKeJKi curnaTTa O0JIFaH XKOK.

3epTrTey omicTeMeci yII KE3€HHEH TYpHAbl JKOHE FBUIBIMU JKOCIapiayFa
Herizgenai. bactankel Ke3eHAe KaTbICyIIbUIApAbIH JalbIHABIK JIEHIeill aHBIKTaJIbL.
Kansinracteipy sl ke3eH e (YIIIHII KYHHEH OacTan) capajlaHFaH TalcblpMaiap MeH 3a-
MaHayu UG piabIK miaTdopmaiap eHriziial. KopeITblHIbI Ke3eH 1€ (COHFBI €K1 KYHJIE) €Kl
TOMNTHIH HOTHIKEJIEP1 OJIIIICHIT, CAIBICTRIPMAIIbI TAJIAY KXY Pri3ifal. bapisik ke3eHaepae
FBUIBIMHM HAKTBUIBIK, SMIETTIIIK )KOHE OOBEKTUBTUIIK MPUHITUTITEP] KaTaH CaKTaJIbI.

HaTuixe %oHe TAJIKbLIAY

Capanan okbiTyFra apHanrad Nel75 XKaHa racblp rHMHA3UsAChIHAA ©TKEH 3€pPTTEY
KYMBICBIMBI3/IBIH OaCcThl MaKCaThl — CapajlaHFaH OKBITY ONICIHIH TUIMAUIINIH aHBIKTAY
OONFaHJBIKTaH, HOTIKENEP OKYIIBLIAPIBIH OKY KETICITITIMEH MOTHBAIUsA JCHICHIH
CaJBICTBIPY apKbUIbl alKbIHIAAJABL. YII anTa CO3bUIFAH HIAFbIH JKCIEPUMEHTTIK
KYMBICBIMBI3/]a KETIHIIl CHIHBINITBHIH €1y OKYIIBICHI KaMTbULABL. JlMarHOCTHUKAIBIK
TECTUICYJIIH HOTHUXKECl €Kl TONTBHIH HOTHIKENEpiHIH 1amaMmeH Oipiaeill OosiFaH]IbIFbIH
kepcetTi (1-cypeTke KapaHbI3).

l-kecTenne KepceTIreHied, capajlanFaH OKBITY 9JICI KOJIJIaHBUIFaH TOINTa OpTa-
ma Oamn ecti. Yl amTa IIIiHAE OJIApABIH OpTalla HOTWKecl mamamen 61 Oan-
naH 82 Oannra aeiiH keTepuai. Ocim 36% Kypaiabl. Al JOCTYPIIl OKBITYA KaJlFaH
Oakplnay ToObIHIA ocy Oap 6onranbiMeH o1 12%-maH acniagpl. CTaTUCTUKATIBIK Talaay
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HOTHOKEC1 ©3repicTiH MoH 1 ekeH1H KopceTTl (p<0.05). XKyprizinren Toxipude cabakTapsl
capaJlaHFaH TOCUIJIH IIBIHBIMEH THIMJII €KEHIH KepceTTi: Oajajap TamchblpMaiapibl
KEHUTIPEK OpbIHJIaIl, e37IepiHe ceHIMA1 60i1a TycTi. OKY JKeTICTIKTEpIMEH Kartap, 3epTTey
OapbIChIH/Ia OKYIIBLIAPABIH MOTHBALIUS JACHTEH1 e OaranaHbl. bi3 apHaiipl cayaaHama

KOJIAAHBUIBII, OKYIIbIJIAPABIH KbI3bIF YIIbIJIbIFbl MCH BIHTACbIH aHBIKTA/bIK.

1-kecTe — DKCIIEPUMEHTTIK jKoHe OaKblUIay TONTAPBIHBIH OKY KETICTIKTepiHIH INHAMHUKACHI

Tom Bacranke! Tect (Oa) Kopeitbiaaer TecT (0amt) | Ocy (06amn) | Ocy (%)
DKCIIEPUMEHTTIK 60,4 11,5 82,3+ 9,8 +21,9% +36,3%
baxpiay 61 £12 68,2+12,7 +7,2% +11,8%

2-kecte — OKyIIbLIaPIBIH MOTHUBALIUS JEHI€HiHIH o3repyi

Tom Bacranke! Tect (Oam) Kopeiteiaaer TecT (0amt) | Ocy (06amn) | Ocy (%)
DKCIIEPUMEHTTIK 60,3 £8,2 85,1+ 6,5 +24,8% +41,1%
baxpiay 59,6 £7,4 63+6,8 +3,4% +5,7%

2-kecTene KOpCeTINTeH e, capalanfaH TalchipMaliap MEH 3aMaHayd IH(PIBIK
Kypajijap KOJJIaHBUIFaH SKCIEPHMEHTTIK TONTa MOTHBAIMS JKOFapblIaabl. KbI3bIFy-
mbLIBIK mKajacs! (0=0,81) 5 tapmakran Typabl: «CabakraH KediH ecen HIbIFapyibl 63
OeTiMIIIe XKaJFacTbIpaMbIH koHE T.0.; ynail 1-neH 5-kxe nediin. XKanmnsl 0ann %-ke kaiTa
ecenrenai. Oprama kepcetkim 60 Oamnman 85 Oayura neiiH ©CTi, MIaMaMeH KBIPBIK
01p MabI3ABIK ©CIMII Kypaiibpl. Al 6akpliay TOOBIHIA ©3repic oTe a3 001abl, Oec maii-
BI3 IIaMachIH/Ia FaHa. HoTrokeciHae capananFaH OKBITYABIH OKYIIBUTIAP/BIH TIOHTE JIeTeH
BIHTACBIH apPTTHIPY/a Ja MAaHBI3IBI POJI ATKAPATHIHBIH KOP/IK.

Biofaps EOpTa WETemeH

1-cypeT — 3KCHepI/IMeTTiK TONTarbl OKyHWbLIJIAPAbIH MOTHUBAIIUA z[eHreI‘/'mepi
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Hotuxkenep capananral OKbITYbIH TUIMJIUIITIH €K1 KbIPbIHAH 19711 KOPCETTI.
bipiHmIiieH, o1 oKy JKeTICTIKTEPiH apTThIpajbl, €KIHIIIICH, OKYIIbLIAPAbIH MOTHUBAIIH-
SChIH KyLIeiTenl. AJIbIHFaH JepeKTep Kipicnene KOMbUIFaH MakKcaTrTap MEH I'MIoTe3a-
Japabl TOJIBIKTAW pacTaipl )KOHE MaTepHAJIap MEH oficTep OediMiHAC CHUIATTAJIFaH
OMICTEMEITIK TOCUIACPAIH HOTHIKEIIITIH KOpCeTe .

Ym anTtara co3bLIFaH TOKipuOe OapwichiHga OaiikainraH OacThl €peKIIeTiK —
OKYIIBLIAPABIH KYMBICKA KaThICY O€NCeHIIIIr apTKaHbl. MpIcalibl, €KIHII anTagarsl
cabakra GeoGebra OarmapiamachlHIa YIIOYPHIII caly TalChIpMachkl OepuIreHe
AKCIEPUMEHTTIK TONTHIH OKYIIbIJIAPhl ©3apa TaJKblial, IEMIM KOJIJapblH 0ip-OipiHe
TYCIHIIpAl, an Oakpliay TOObIHA MYHJal opekeT a3 Oalikannbl. Ocbl kargail «l-kec-
Te»-lIe¢ KOPCETUITEH YJITEepIM OCIMIMEH COMKec Kenemi, ceOedi KOoraphl HOTHIKEIEP
TEK TECTUIepAE FaHa eMecC, KYHJEIIKTI cabakTarbl OEJICEHIITIKTE J¢ KOPIHIC TalThI.
MoTuBalusra KaTbICThl aJIbIHFAH MAJIIMETTED Jie MaHbI3/bl. CayaaHama HOTHKecCl 00ii-
bIHIIIa SKCIIEPUMEHTTIK TONTAFbl OKYUIbLIAPALIH 68%-bl MaTeMaTHKaJaH KOCBIMILA
€Cell IIbIFapyFa KbI3bIFYLIBUIBIFbl APTKAHBIH aTall OTTI KOHE «2-KecTe»-11e KOpCeTUIreH
YKOFapbl MOTUBALIUS JIEHIeiMeH Yilneceal. YII alTalIbIK YaKbIT apaJibIFbl Y3aK MEp3IM/Ii
OLJIIM camachlH TOJBIK OJIIIEYTre KEeTKIIIKCI3, COHABIKTAaH KOPbITHIHABLIAPAbI OacTaKb
JIEPEK PETIH/IE KapaCThIPFaH YKOH.

By KOpBITBIHBUIAP Ka3aKCTaHIbIK 3€pTTEYIIIEPAIH TYKbIPbIMIAPHIMEH COMKEC
keneni. Mocenen, A.A. AnueBa myraniMIepAiH capallaHFaH OKBITYFa JIETeH KO3KapachlH
3epTTE€d OTBHIPBIN, OHBIH OKYUIBLIAPABIH IOHI'€ KbI3BIFYIIBUIBIFBIH apPTThIPYyAArbl
MaHbI3bIH aTan eTKeH [11]. Bi3ain HoTHKenep cayaiHama KOPBITHIHAbIIAPHI aPKbLIIBI OCHI
MIKIpA1 KOJIAWABI: SKCIIEPUMEHTTIK TOMTAaFbl OKYIIBLIAPIBIH YIITEH €KICl KOCHIMIIA
ecen LIbIFapyFa bIHTAChIHBIH apTKaHbIH Ounaipal. byn Aliyeva cunarraranpaii, capa-
Jay OKYIIBLIAPIBI OEJICEHl OpEKETKE MTEPMEICUTIH MOTHUBAIMSUIBIK (DAKTOP EKEHIH
TRIeN IS L.

Ocpiran ykcac, b.T. EcinrennunoB nen H.K. OmipbaeB MaTemaTrka Myrammiepi-
HIH capajlaHfaH Tocll Typallbl TYCIHITIH Tajjal, OHbl HETi31HEH TarchlpMaiapblH
JEHTeWIIIK JKyheciMeH OalnaHbBICTHIpFaHbIH KepceTkeH [12]. biznin Toaxipubemizne
JIe 1971 OChl JIGHTEeIIIK TarchlpMaliap HEri3ri Kypas OOJbl jK9HE OJIapAblH THIMILTITT
CaHJBIK HOTHIKEJIEPMEH NoJeNeHAl: 0a3aiblK JarapliapaH OacTal HIbIFapMallbUIbIK
ecenTepre JAeHiHIT Ke3eH-Ke3eHMEH OoCy YITrepiM JWHAMHMKAChlHA TiKeJeW BIKMaJ eTTI.
MyHaii colKec Key capajay TEOpHUsChl MEH MPAKTUKAChIHbIH Ka3akcTaH1arbl MaTeMa-
THUKa cabaKTapbIHa OeliM/IeNny1HIH ©3€KTUIITH pacTaiabl.

TOMIIMHCOHHBIH TEOpUsCHIHIA alThUIFaHIal, nuddepeHuanus y3aiKci3 Mpo-
recc 0oJbin TadbLIaaAbl, all O13/11H 3€pPTTEY OHbIH KbICKA MEP3IM/Eri 9CEpiH FaHa alllbIIl
kepcerTi [6]. CapalaHFaH OKBITY TICLIAEPl OKY JKETICTIKTEPIH apTThIpyFa *KoHE MOTH-
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BallMSIHBI KYILIEHTYTre MYMKIHJIIK Oep/l, Oipak capajgaHfaH 9AiCTiH TYPaKThl THIMALUIITTH
pacTay YIIiH y3aK Mep3iM/li 3epTTeyJiep KaxKeT.

KopbIThIHABI

bi3niH 3epTTeyiMI3NIH HOTHIKENEpl capajlaHFaH OKBITY OJICIHIH MaTeMaTuKa
MIOHIHAET1 THIMIUIITIH alKbIH KOepceTTi. ATanm aWTKaHIa, capajaHFaH TarchlpMmaap-
IbI JKoHE TUGPIBIK TIaThopMaiapabl KyHeal Typlae NanaalaHy OKYUIBUIAPABIH OKY
KETICTIKTEpIHE J€, MOTHUBAIMIIBIK JCHIEHIHE 1€ OH BIKMaJ €TKeHIH Oalikayra OoJa-
nbl. Byn Tocin opOip OKYLIBIHBIH JKeke KaOliaeTTepi MEH NalbIHJABIK JEHIEHlH ecke-
pyre MyMKiHAIK Oepin, oJapAblH OKY IpoleciHe OeJceH/11 KaThICyblHa Xarjaail xaca-
nbl. ToxipuOenik TonTarsl OLTIM alylIblIap TarchlpMaliapibl OpbIHAAyAa FaHA €MEC,
©3apa BIHTBIMAKTACTBIK IME€H KOJJay MOICHHUETIHIE I€ MOFapbl OEJCEHJLIIK TaHbIT-
Thl. bakpliay TOOBIHAAFBI HOTHIKEIEPMEH CaJbICThIpFaH/ia Oyjl albIpMaIlbUIbIK aHbBIK
kepiHal. MyH1alf @3apa opeKeTTeCTIK OKYIIbIIapbIH OJ1IM calachlHbIH apTyblHA FaHA
€MecC, COHBIMEH KaTap oJI€yMETTIK AaFAblIapbIHbIH JaMybIHa J1a bIKIAJ €TTI.

3epTTey HOTHIKENEPl XaJBbIKApaIbIK TIKIPHOENE OJCIICHIeH TEOPHSIIBIK
yCTaHbIMAApMeEH e yiiuecimai. MoceneH, capaiaHFaH OKBITYIbl y3aK Kbuigap O0ilbl
3eprrereH Carol Ann Tomlinson enOekTepiHzne Oysl OMICTIH OPTYpil KOIHUTHUBTIK
JEHTeHIepaeri OKyIIbUIAPABIH OLIIM ally €peKIIeTIKTEPIH eCKepyre KoHE Keke OimiM
TPaeKTOPUSIIAPBIH KaJBIITACThIpyFa MYMKIH/IK OepeTiHi atan etiienl. bizaiH 3eprrey
JEpPEeKTepl KbICKA YaKbIT 1IMIIHAE JIe OChl YPAICTIH KYy3€re acaTblHBbIH KepceTTi. by o3
KE3€TriH/Ie capaJlaHFaH TalCblpMaJiap MEH 3aMaHayu HUQPIIbIK KypaJap/sl YIITaCThIpa
KOJIJaHYIBIH Ka3aKCTaHJbIK MEKTENTEp KarJalblHAa Ja TUIMII €KCHIH IOJEeNICHII.
Ocpinaiiina, capajiay OKBITY TOCUIIHIH oM0e0am mnenarorukaiblK Karujaa €KeHi, aj
OHBIH THUIMJLIITT HAKThl KOHTEKCT IEH YHBIMAACTBIPY €pEeKIICTIKTEPIHE TAYeIl eKeH1
alKBIH JAJITEL.

[IpakTHKadbIK TYpPFBIJIAH alIFaH/a, OyJI 3epTTEY/1H KOPBITHIHbLIAPHI MYFAIIM/IEP
YLIIH cabaKTap/bl )kocnapiay Ke3lHJe o/licTeMeNlik Oariap peTiHAe KbI3MET €Te aylajibl.
CapananraH TarcelpMaiap OKyIIbLIapAbIH JaHbIHIBIK JCHT €H1H €CKEPYTe, COHIal-aK ChI-
HBIII 1T HET1 BIHTBIMAKTACTHIK MOJICHUETIH IaMBITYFa BIKIAJ €TT1. TokipuOe OapbIChIH-
Jla KablJ1eT1 KOFapbl OKYIIbIJIAP ©3r€ ChIHBIIITACTapblHA KOMEKTECIH, TYCIHIPY apKbLIbI
©3 OUTIMIH TepeHAeTTi. by jkarnail OKyIIbUIAp/IbIH 9JI€YMETTIK JKayalnKepIIIiriH apT-
TBIPBII, YXKBIMJBIK ©3apa OPEKETTECTIK JaFAblIapblH JaMbITyFa acep erTi. CoOHbIMEH
Katap mUQPILIK MatrGopmaiapabl THIMAI KOJJaHy ca0aK Ma3MYHBIH JKaHFBIPTHIII,
OKYIIBLJIAp/AbIH IOHT€ JIET€H KbI3bIFYIIbUIBIFbIH KYIIEHTTI.

ConbiMeH Oipre 3epTTeyaiH Oenriii Oip mekTeysepi e 0ap. DKCIepuMEHT Mep3iMi
YII aniTaMeH IIeKTENTeHIIKTEH, capajaHFaH OKBITYIBIH Y3aK Mep3iM/Ii oacepiH Oaranay
MYMKIH Oonmazsl. bynan Oenek, 3epTTey Tek Oip MEKTEeNnTiH Oa3zachlHAa JKY3€re achl-
pBULIBL, OyJ1 HOTHIKEJNEepAl OapiblK OKY OpbIHJIApblHA TiKeleW Kellipyre MYMKIHAIK
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Ooepmeiini. bomamakra opTypii aliMakTapaarbl MEKTENTEpAE Y3aK Mep3iMIl 3epTTey
KYMBICTAPBIH YUBIMIACTHIPY CapajlaHFaH OKBITYABIH TYPAKThl 9CEpIH OaraiayFa jKoHe
o/licTEMEH] KETUIIIpyre MyMKIHJIIK Oepe/ti.

XKanne! anranna, 6yJ1 3epTTey capajlaHFaH OKbITY 9ICIHIH THUIMAUIITIH A9Je e
KaHa KOMMali, OHbIH Ka3aKCTaHJIbIK Ou1iM Oepy »yHeciHe OediMaeny MYMKIHAIKTEPiH
7€ alKBIH1a1b1. AJIBIHFaH HOTHIKETIEP MeAarortapra OKbITYIbl JapaTaHabIPyAbIH HAKThI
MPAKTUKAJBIK TETIKTEPIH YChIHA OTBIPHIN, SMITUPUKAIBIK 0a3a KaJbITAaCTHIPAJIbI.
Ochiran 0ailyIaHBICTBI CapajlaHFaH OKBITYIBI JKYHeENl TYpAe €HTi3y OuriM Oepy carma-
CBIH apTTHIPYABIH JKOHE OKYIIBUIAPbIH )KaH-KAKThI TaMybIH KAMTaMachl3 €TYy/iH CTpa-
TEeTUSJIBIK KYPaJIbl PETIH/IE KapacThIPhUTYbl KakeT. KOphIThIHABLIIAN Kelle, capallaHFaH
OKBITY OICI TOHTE KbI3bIFYIIBUIBIKTEI apTTRIPYMEH KaTap, OKYIIBUIAPABIH TaHBIMIBIK
OCJICEHIUTITIH, ©31HIIK CEHIMIUITH >KOHE TaOaHIbUIBIFBIH JTaMBITYABIH FBUIBIMU
HET13/IeITeH JKOHE TearoruKaiblK TYPFBIIaH THIM/I TOCLI1 OOJIBIN TaObIIa b

Maxana agmopnapvinviy KOCKaH yiecmepi:

Xymwipbex Kanooc Xymvipbexynvl — mamemamuxa naHin oKbimyo0dzvl CapaiaHean OKbInmy
npoyecciniy meopusiiblK He2iz0epin Meopusiivlk manoaqy, CAaiblCmblpy apKblivbl atKbIHOAn,
maoicipbue JHcy3inoe meKcepin, SblablMU MYAHCHIPLIMOAD HCACAODL.

Coi0vixoe baxvim /[uxanbaiiynvl — nedazocuxa ebliblMOApPbIHbIY OOKMOPbl, KayblMOAC-
muipvinean npogpeccop, Cynetimen [emupen ynugepcumemi, XKapamvlivicmany ulLibIMOapbl
arcone nedazoeuxa xapeopacwl. On 3epmmey HCYMbICHIHBIH bLIBIMU HCeMeKWici api manimeepi
peminoe Maybi30bl PO amKapobl. FblIbIMU MAKALAHBIY 0AUbLIHOALY DAPLICLIHOA Ol 3ePmmeyoil
MEeOPUATBIK He2i3iH HAKMbLIAY A, IMIUPUKATBIK MAI0AYIApObl OYPblC YUbIMOACbIPYEd, AbIHEAH
Hamuoicenepoi Jcytieneyee JHeaHe uliblMu MYpevloan pacimoeyee bagvim-oasoap bepoi.
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K. X. Xympipoex*, B.J1 ChiapIxoB.
VYuusepcurer umenu Cyneiimena Jlemupens
Anmarel, Kazaxcran
JudpepenunpopanHoe odyyeHne 10 MaTeMaTHKe:
TeopeTH4ecKHe 0OCHOBBI M METOIbI

AnHoTanusi. B crarbe ananmmsupyercs 3¢GekTHBHOCTH AuddEepeHIIMPOBAHHOTO MOaXoaa K 00y-
YCHHIO MaTeMaTHKE B YCIIOBHUIX 00IIero cpenHero oopasosanus. Heooxomumocts nuddepenimanuu ooy-
CITOBJICHA PA3JIMYMSIMU B YPOBHE MOATOTOBKH, HHTEPECAX U TeMIle 00yUIeHHs yUalluXCs; UTHOPUPOBAHHUE
9TUX PA3NUYUA MOXKET MPUBOIUTH K CHI)KCHHUIO YCIICBAGMOCTH W MOTHBaIMH. 1lens uccienoBanus — M-
MUPUYIECKH OLCHUTH BIUSHHE CHCTEMATHYECKOTO MPUMEHEHHs YPOBHEBBIX 33aHUN M IU(PPOBBIX ILIAT-
¢dopm (GeoGebra, Quizizz) Ha y4eOHBIC AOCTHIKCHHS W MOTHBAIMIO. METOJONOTHSA BKIIFOUACT KBa3M-
9KCTIepUMEHT: B TuMHa3un «HoBwlit Bex» Nel75 50 yuarmecst 7-ro kinacca ObUIH pacrpeesieHbl B SKCIIe-
PUMEHTAIBHYIO M KOHTPOJIBHYIO TPYIIIEI U 00yYaIUCh B TEUCHHE TPEX HEIeNb; TaHHbIe COOpaHbI OCPe-
CTBOM HArHOCTHYECKUX W MTOTOBBIX TECTOB U KOPOTKOW aHKETBI; Pa3iIHUMs MPOBEPSIIUCH t-KpUTEpUEM
CrbrofenTa. Pe3ynbrarsl mokasaiu, 4To B 9KCIIEPUMEHTAILHOH IPYIINe YCIeBaeMOCTb BBIPOCIIa B CPEIHEM
Ha 36%, a MmoTuBarus — Ha 41% (p<0,05), uTo yKa3bIBaeT Ha U3MEPHUMBIN KPaTKOCPOUHBIH 3 ekt nudde-
pentmanuy. [IpakTudeckast 3HaYMMOCTD 3aKJIFOYAETCSl B TOM, YTO TUTAHUPOBaHHE YPOKOB ¢ AudhepeHnmna-
1Eeil 1o cofiepyKaHuIo, IPOIECCY U MPOMAYKTY, OpPraHU3aIMsI THOKUX TPYIIN U IieeBast HHTErpais nudpo-
BBIX HHCTPYMEHTOB TTO3BOJISIFOT BBICTPAHBATH IS KAXKOTO yUAIIerocs: OlaronpHsTHYO yueOHyr0 Tpaek-
Topuio. LleHHOCTh UcCIen0BaHus — MPEITIOKEHHE MOJIENH, aIalITHPOBAHHONW K TIOBCEJHEBHOM IIKOJIBbHON
MPAKTHUKE U MOATBEPXKICHHOH KOMUYECTBEHHBIMH MOKA3aTEISAMHE; Jajiee PEKOMEHIYESTCs IOITOBPEMEHHOE
HaOIIOIEHNE U PETUTHKAIIMS B HHBIX MPEIMETHBIX KOHTEKCTaX.

KaroueBblie ciioBa: maremarnka, audpepeHIMpoBaHHOE 00yUeHHE, YPOBHEBBIC 3a/JaHUsI, METO/IbI
00y4eHHs1, SKCTIEPUMEHT.
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Almaty, Kazakhstan
Differentiated mathematics education:
theoretical foundations and methods

Annotation. This article analyzes the effectiveness of differentiated instruction in secondary-school
mathematics. The need for differentiation arises from differences in students’ prior achievement, interests,
and learning pace; ignoring these differences may lower attainment and motivation. The study aims to
empirically assess the impact of systematically using level-based tasks and digital platforms (GeoGebra,
Quizizz) on achievement and motivation. The methodology is a quasi-experiment: at New Century
Gymnasium No. 175, fifty seventh-grade students were assigned to experimental and control groups
and taught over three weeks; data were collected via diagnostic and final tests and a brief survey; group
differences were tested with Student’s t-test. Results showed that, in the experimental group, achievement
increased by an average of 36% and motivation by 41% (p<0.05), indicating a measurable short-term effect
of differentiation. The practical implication is that lesson planning differentiated by content, process, and
product, the use of flexible grouping, and targeted integration of digital tools can help build a favorable
learning trajectory for each student. The study’s contribution is a school-ready model validated by
quantitative indicators; future work should include longer-term follow-ups and replication across subject
contexts.

Keywords: mathematics, differentiated instruction, level-based tasks, teaching methods, experiment.
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PASBBUTHE KPUTUYECKOI'O MBILIJIEHU S INIKOJIBHUKOB
B ITPOIIECCE IMMPOEKTHOM JESATEJBHOCTH

Annomayusa. Hacmosuee ucciedoganue noceaujeHo Uyuenuo Mexanuamos cmaHogie-
HUSL QHATUMUYECKO20 MbIULEHUSL ) 00YYAIOWUXCsl HOCPEOCMBOM GHEOPEHUsL NPOEKMHBIX Memo-
008 6 obpazosamenvuylo npakmuxy. B pabome npoananusuposamnvl xnouegvle meopemuieckue
KOHCTPYKMbL U RPUHYUNUATbHBLE NOTONCEHUSL, KACAIOWUECS (DOPMUPOBAHUS AHATUMULECKUX KO-
HUMUBHBIX CNOCOOHOCEN U RPOEKMHO-0PUEHIMUPOBAHHOU 0esIMeTbHOCIU 8 KOHMEKCMe CpeoHe-
20 06we2o obpazosanus. B pamkax ouacnocmuueckoeo smana nposedena oyenka CmeneHu -
mezpayuy NPOEKMHbIX MEeXHONO2ULL 8 WIKOILHYIO NPAKMUKY, YMO NO380UT0 GbISIGUMb HE0OX00U-
MOCMb YeLeHANPABGIEeHHO20 PA3BUMUSL CHOCOOHOCTEN K AHATUMUYECKOMY OCMbICIEHUI0 UHpOp-
mayuu. Tlpaxmuuecxas pearuzayusi CReYUaIbHO paspabomantol 06paz08amerbHoll npoepam-
Mbl, HANPABIEHHOU HA POPMUPOBAHUE HABBIKOG AHATUMUYECKO20 MbIUULEHUS Y 0eCIMUKIACCHU-
KO8 yepes cucmemy npoeKmHol pabomovl Ha 6a3e NPOPUILHBIX OUCYUNTIUH, NPOOEMOHCIPUPOBA-
714 cyujecmeenHnoe NosvluleHUue YpOGHs pa3gumusi UCCIe0yeMblX KOMNEMeHYUll Y Y4acmHUK0o8 KC-
NEPUMEHMATLHOU 8b100pKU. 3aPuKcUpo8anHa NOIONHCUMETbHASL OUHAMUKA NoKa3amenel aHaiu-
MUYecKo20 MolulleHUsl Co2NacHo ouaznocmuyeckol memoouxe FO.@. ['ywuna u H.B. Cmupnosa.
Pezynomamul, nonyyennvie nocpedcmgom moougpuyupogarnnoz2o uncmpymenmapus J1. Cmapxu,
maxaice OeMOHCIPUPYIOM 3HAYUMETbHOE VIYHULeHUEe 8CeX KOMNOHEHMO8 AHATUMULECKO20 MblUl-
JIeHUsl, 0OCODEHHO BbIPANCEHHOE 8 Chepe T02UMECKUX YMO3AKIoUeHUll U 00pabomKu uHgpopmayu-
OHHBIX Maccugog. COBOKYNHOCHb IMAUPUYECKUX OAHHBIX YOEOUMETbHO NOOMEEPHcOaem no3u-
MUBHOE GIUsIHIUE NPOEKMHO-OPUEHMUPOBAHHOU 0esIMETbHOCTU HA CMAHOGTeHUE AHATUMUYECKUX
cnocobrocmetl wWKoNbHUK08. Ha ocnose nonyueHHvIX pe3ynvmamos cihopmyauposansl npakmuye-
CKUe peKoOMeHOayuy no ONMUMU3AYUY NPUMEHEHUS. NPOEKMHBIX MEeXHOI02Ull 8 Neda202Uteckom
npoyecce 015 9PPekmueHo20 pazsumus HAONPOGHECCUOHATLHBIX KOMREMEeHYULl 00Y4AIOUUXCs.

Knwuesvle cnosa: nasviku, Kpumuyeckoe MvlulieHue, NPOEKmHas 0esimeibHOCHb, WKOIb-
HUKU, pA38UMUe WKOTbHUKOG.

Beenenue

CoBpemeHHas cuctemMa o0pa30BaHUs B YCJIOBUSX MOCTOSHHBIX TpaHchopManuii
B OOIIECTBE W Ha PBHIHKE TpPyJa CTAIKHBACTCA C HEOOXOIUMOCTHIO (OPMHPOBAHHS Y
MIKOJBHUKOB CIIOCOOHOCTH K KPUTUYICCKOMY MBINJICHUTO. DTOT HaBBIK HUIrpacT KJIYC-
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BYIO POJIb JUISl YCIIEIIHOM afanTaluy B ObICTPO MEHSIIOIIEMCS. MUPE, TaK KaK MO3BOJISET
YeJIOBEeKY IPUHUMATh OCO3HAHHbIE pelieHus, 3 PEeKTUBHO UCTOIb30BaTh PECYPCHI, CO-
OTHOCUTH TEOPHIO C MPAKTUKOW U MPUMEHATH €€ Ha MpakTuke. OOyCIOBIEHO 3TO TEM,
YTO B COBPEMEHHBIX YCIOBUSX MEpeJl NIKOJIOW CTOUT 3a/a4a MOATrOTOBUTh CBOMX yUEHHU-
KOB HE IIPOCTO K B3POCIION )KU3HHU, HO M Pa3HOT0 pojia NepeMeHaM, KOTOpbIe B HEH OTMe-
yaroTcs. BaxkHO y cOBpeMEHHOr0 4esioBeka pa3BiUBaTh MOOMIbHbBIC, TUHAMUYHBIE U KOH-
CTPYKTHBHBIE Kau€CTBa, KOTOPbIE HEBO3MOKHO JIOCTHUYb TOJIKO IIOCPEICTBOM YCBOCHHUS
HEKOTOPOI'o KOJIMYECTBA aKaJeMHUECKUX 3HaHUM, BKIIOYEHHBIX B IIKOJIBHYIO IPOrpam-
My. B HacTos1I€e BpeMs OT MOJIoIekKHU TpeOdyeTcs yMEHUeE JieflaTh MpPaBUIIbHBIN BHIOOD,
WCIIOJIb30BaTh MMEIOIHE Pecypchl Oosee 3PGEeKTUBHO, COOTHOCUTH TEOPHUIO C MPAKTH-
KOI M IPUMEHSTH €€ Ha MPAKTUKE U MHOTUE JIPYyTrUe KOMIIETEHIINH, KOTOPbIE HYKHbI UM
IUIS pa3BUTHSI B COBPEMEHHOM ol1ecTBe. Mcxoas u3 3Toro, K OCHOBHBIM T'MOKHUM Ha-
BbIKaM OTHECEHBI B MIEPBYIO OYEPEb KPEATUBHOCTh, CAMOCTOSTEILHOCTD, CHIOCOOHOCTH
y4aluxcsi K KpUTHYECKOMY MBIIIJICHUIO U HEKOTOpbIe Apyrue. B ycnoBusx riobanuza-
LM ¥ YCKOPEHHOI'0 Mporpecca, OCHOBAHHOI'O Ha CTPEMUTEIBHOM pa3BUTHH 00pa30oBa-
TEJIBbHBIX U MHBIX TE€XHOJIOTUH, CIOCOOHOCTh yYalllUXCsl K KPUTHUYECKOMY MBILIJICHUIO
KaK OT/AEJIbHbIN HaBbIK CTAHOBUTCS OCOOEHHO 3HAYUTEIBHBIMU JJIsl TOTO, UTOOBI 0Oecte-
YUTh 00JIee yCIeNIHOE MPUBBIKAHUE MOJIOBIX JIFOJIEH K YCIOBUSAM COBPEMEHHOTO 00I1Ie-
ctBa. [l hopMUpoBaHUS KPUTHUUECKOTO MBIIIJIEHUSI UCHOIb3YIOTCS pa3InyHble METO-
IIbl, OTHUM U3 KOTOPBIX, 10 MHEHHIO MHOTHX HCCIIEIOBaTEIIeH, SBIISIETCS UCIOIb30BaHNE
B JIJAHHOM TIPOIIECCE TPOCKTHOM AesiTebHOCTH [1]. Tak kak mpoeKTHasI ACSITETbHOCTh KaK
MeToJl 00y4eHHUsI 1aeT BO3MOKHOCTD YUaIIUMCs IPUMEHSTh Ha IPAaKTUKE, OJTydaeMble
3HaHus. [Ipu ycnoBuu, 4To oHM 0071a4at0T HaBBIKAMHU T10 MPOBEICHUIO aHAJIN3a, [IOUCKY,
HAXOXKJICHUIO U IPUHATUIO B3BELLIEHHBIX PEILIEHUI 1 HEKOTOPBIM IpyruM [2].

AKTYyaJIbHOCTh HCCIIEIOBAHUS ONpPENENseTCs] NOTPEOHOCTHIO OTKPBITHS HOBBIX
BO3MOKHOCTEH B OOJACTH IIKOJIBHOIO OOy4EHHUsI, COAECUCTBYIOLIMX Pa3BUTHUS Yy yda-
LIUXCS JTUYHOCTH, YMEIOIIEH KPUTUYECKU MBICIUTh U CIOCOOHBIX K OCO3HAHHOMY ca-
MOPa3BUTHIO U BBIOOPY CBOETO KU3HEHHOT'O HaIlpaBJeHUs. Takoi BO3MOXHOCTBIO MPeJI-
CTaBJISIECTCS MPOEKTHAs JAESITENIbHOCTh KaK METOJ NEPCIEKTUBHOIO 00yUeHUs, KOTOPbIH
BKJIIOYAIOT B pa3IM4YHbIE CTOPOHBI IIporecca oOpazoBaHus. Tak Kak OH MO3BOJISET pa3-
BUBATh y YEJIOBEKAa 'MOKME KOMIIETEHIIMHU, Ba)KHbIE U HY KHBIE /115 o0ecrieueHus emy 60-
Jie€ YCIEIIHOM )KU3HEACITETbHOCTH.

CreneHsp nccIeI0BAHHOCTH paccCMaTpUBaEMOM TEMbI BOIIPOCA CUUTAETCS BBICOKOH.
HyxHO oTMeTUTDH B IEPBYIO O4Yepe/b 3apyOEKHBIX aBTOPOB, K KOTOPHIM OTHECEHBI pa-
6otbl D. Anggraeni, KOTOPbIA NPENJI0KUI YUUTHIBATH B ONPEIEICHNUE MOHATUS KPUTHU-
YECKOI'0 MBIIIIEHUSI TAKUX KOTHUTUBHBIX CTPaTEruil U HaBBIKOB, KOTOPBIE MO3BOJISIIOT
o0ecneunuTh OOJBIIYI0 BEPOSTHOCTh NONy4eHUs d3PPeKkTuBHOrO pesynsrata. K HUM oT-
HEeceHa NMPOEKTHas JIesITeNbHOCTS [3]. S. Sarwanto yka3bIBaeT Ha TO, YTO HE HY>KHO OTO-
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XKJIECTBJISITh KPUTUIECKOE MBINIJIEHUE C BaXXHBIMH MBICITUTEIBHBIMU MPOIIECCAMU, TaK
KaK OHO HAMHOTO IIIMPE STUX MPOILIECCOB U MOJICKUT CAMOCTOSTEIILHOMY Pa3BUTHIO [4].
Y. Yao BHeC CBO BKJIaJ B pa3BUTHE METOAUYECKOTO 00€CTIeUeHUsI TPOCKTHOM eI TEb-
HOCTH B pa3Hble 00JIaCTH 3HAHUM, B TOM YHUCJIE U HAa YPOBHE LIKOJIBHOTO 00pa30BaHUs
[5]. Uneun 3TuX aBTOPOB BOILJIM B MPOLIECCH COBPEMEHHBIX IIPEICTABIECHUHN O POEKTHOM
NESITETbHOCTH U €€ BIUSHUU Ha Pa3BUTHE KPUTHYECKOTO MBIIIJICHUS Y ITKOJTBHUKOB.

KazaxcTaHnckue aBTOpbI Tak)ke aKTUBHO PAacCMaTpPUBAIOT HEKOTOPBIE BOIPOCH O
pa3BUTHE HABBIKOB KPUTHUUYECKOTO MBIIUICHHS Y IIKOJBHUKOB Y€pe3 MPOCKTHYIO Jesi-
tenbHOCTh. K HUM crieyet otHecT paboTsl C. KymapOeKkyiibl, pacKpbIBaIOIICH OTACTb-
HBIE aCMeKThl (OPMHUPOBAHUS, KOTOPHIE MOXKXHO BBIPA3UTh, CXEMATUYHO: KPUTHIECKOE
MBIIIJIEHUE — Ba)KHBIN MOIX0J K OCMBICICHHUIO, aHAJIU3Y, CHHTE3y U OLleHKe nH(popmMa-
UM, KOTOPBIN MOXKET CTaTh OCHOBaHUEM K neicTBusM [6]. A.C. baiirynakoBa uccieny-
€T BOIIPOCHI PA3BUTH S KPUTHIECKOT'O MBIIIJICHHUS HA yPOBHE BBICIIIEH IIKOJIBI U OTMEYAET
CBSI3b KPUTHUECKOT O MBILIJICHUS C MPOEKTHOU JesiTenbHOCTRIO [7]. A.E. Mukhametkairov
OIIPEJICTUI OCHOBHBIE TIEIarOrMYECKUE YCIIOBUSI, TIOKa3bIBaroue 3(HEeKTHBHOCTH Gop-
MUPOBaHUS KPUTHYECKOIO MBILIJIEHHUS! Ha YPOBHE cTapuiux KiaccoB [8]. Takke BakHO
oTMeTuTh paboTel M. Akeshova, B. Abzhekenova u apyrux [9].

B 10 e Bpemsi MHOrHe BOMPOCHI OCTAIOTCA elle He MpopadoTaHHbIMU. B yacTHO-
cTH, TpedyeT Oosee TITyOOKOro UCCIIeIOBaHUSI MHTETPAlliK MTPOSKTHOUN ACSITEIHLHOCTH B
nporecc GOpMUPOBAHHST KPUTHUECKOTO MBIIIJICHUS Y MIKOJBHUKOB. K ToMy ke, mosiB-
JISIFOTCSI BCE HOBBIE METO/BI M MOJIXO/AbI K OPraHU3aLUK 3TOr0 MIPOoLEcca, KOTOPbIE TaKkKe
MOJJIEKAT PAaCCMOTPEHHIO.

Lenb uccnenoBaHusi — pacCMOTPEHUE BIAUSHUS IPOSKTHOM JESITEIIbBHOCTU Ha pa3-
BUTHE KPUTUYECKOTO MBIIIJICHHUS Y NIKOJIBHUKOB U Pa3padO0TKa PEKOMEHIAINHI TI0 OTITH-
MU3aIU y4eOHOro mpolecca.

3aja4u ucciae10BaHus:

1) paccMOTpEeTh OCHOBHBIE TIOHATHUS U TIOJIOKEHHUS TI0 TEME KPUTHIECKOT'O MBIIIIJIC-
HUS U TIPOEKTHOMN AESTENbHOCTH Ha yPOBHE IIKOJIBHOIO 00pa30BaHus;

2) OLICHUTH YPOBEHBb OTACIBHBIX MOKa3aTeNeld KPUTUUYECKOTO MBIIIJICHUS B XOJE
MPOEKTHOMN AEATEIBHOCTH B ILIKOJIE;

3) onpeAenuTh YPOBEHb KPUTHUECKOTO MBITIUICHUS Y IIKOJbHHUKOB,

4) OLICHUTH YPOBEHb BIUSHUS MPOCKTHON JEATEIBHOCTA HA Pa3BUTHUE KPUTHUYE-
CKOTO MBITIUICHHS;

5) pa3zpaboTaTh pekoMeHaauuu 1o 6osuee 3(PpPEeKTUBHOMY HCHOIB30BAHUIO IPO-
€KTHOM JIesITeIbHOCTU B 00pa30BaTEIbHOM MPOLIECCE.

OOBEKT uCCIeIOBaHUS — HABBIKA KPUTHYECKOT'O MBIIIIJICHUS Y IITKOJIBHUKOB OOIIIe-
0o0pa30oBaTebHON IIKOJIBI.
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[IpenmeT uccnenoBaHusl — MPOEKTHAS JEATEIBHOCTh KaKk METOH (pOpMHpPOBaHU S
HAaBbIKOB KPUTHUYECKOTO MBIIIJICHU .

[IpakTHueckas 3HAaUMMOCTh 3aKJI0YaeTCsl B pa3pabOTaHHBIX PEKOMEHJAIUAX, KO-
TOpbIE MOT'YT OBITh UCIIOJIb30BaHBI 151 COBEPLICHCTBOBAHMUSI ITpoLiecca 00y YeHH S B KO-
Jie, a TaK)Ke MPUMEHEHBI ITPH 1aJIbHEHIINX UCCIIEOBAHUSIX.

MarepuaJjbl 1 MeTOIbI

MarepuanaMu HMcclieIoBaHUs CTalld MOHOrpaduu, ydeOHble MOCOOUs, Hay4HbIE
CTaThbU U WHbBIE MAaTEPHAJIbI [0 TEME UCCIICAOBAHUS, a TAK)KE pe3yIbTaThl HAOIIOACHMUS,
TECTUPOBAHUS YUAILIUXCS U PE3YJIBTAThl, IOJIYyUYEHHBIE B XOZ€ NCCIIEJOBAHMUSI.

B xone uccnenoBanus HCHOJIb30BaH KOMIUJIEKCHBIN MOJIXO/1, TaK KaK UCIOJIb30BaHbI
HECKOJIbKO METOJIOB UCClieIoBaHUsl. Bce MeTo1bl HanpaBiIeHbl HA BCECTOPOHHEE HCCIIe-
JIOBaHUE JJIs1 TOTO, YTOOBI MOJIYYUTh IOCTOBEPHBIEC JaHHBIE O BIUSHUU IPOEKTHOM aes-
TEJIBHOCTH Ha Pa3BUTUE KPUTUUYECKOT'O MBIIIIEHHUS Y IIKOJIbHUKOB.

1. JIutepaTypHbIii aHAIU3 HANpaBJEH Ha aHAJIU3 CYIIECTBYIOLIIUX HCTOYHUKOB,
1151 TOrO, YTOOBI PACCMOTPETH OCHOBHBIE MOHSATHUSI U TIOJI0KEHHUS 10 TEME KPUTUUECKOTO
MBIIUIEHUS U TPOEKTHOM AEATENbHOCTH HAa YPOBHE IIKOJIBHOTO 00pa30BaHUS.

2. MeToj HaOIIOA€HNSI OCHOBAH HAa CUCTEMaTHYECKOM cOOpe IaHHBIX 00 ydalux-
cs 10-ro knacca. Lenpto HaOII0A€HUS SBISAIOCH NOTy4YeHUE O0BEKTUBHON HHPOpMALIU
O TOM, KaK ydyalllMecs MPUMEHSIOT Ha MPAKTHKE HABBIKU MPOEKTHOM AEATENbHOCTH U
KPUTHYECKOT0 MBILIUIEHUS B paMKax 00pa30BaTeIbHOIO IpoLecca.

3. Meton TecTUpOBaHUS UCIIOJIB30BAH JJISl OLIEHKHU YPOBHS KPUTHUUYECKOT'O MBIIILJIe-
HUS 10 U 1I0CJIE€ y4acTUsl B IPOEKTHOM JesiTeNnbHOCTU. Mconb30Baaock 1B€ METOAUKH,
BKJIIOYAIOIHE B ceOe creruain3upoBaHHbIE ONPOCHUKH:

— METOAMKa ompezaeneHus ypoBHs kputudeckoro wmeiiuieHus (FO.®. I'ymun,
H.B. CmupHoB);

—tect JI. Ctapku AJisl OLIEHKM KPUTUYECKOTO MBILUIEHHS (alallTUPOBaHHBIN Ha
pycckuii si3pik E.JIL. Jlynenko);

4. MaTeMaTuKO-CTaTUCTUUECKUI METO/I C UCIOJIb30BaHUEM t-KpuTepusi CThIoJeH-
Ta JJIsl CBA3aHHBIX BBIOOPOK, YTOOBI OLEHUTH, SIBISIOTCSA JIU U3MEHEHUS MEXAY ABYMS
U3MEPEHUSMHU JI0 U MOCTIE SKCIIEPUMEHTA CTaTUCTUYECKU 3HAUMMBIMH.

5. MeToabl aHATUTHYECKOTO aHAJIN3A.

Pe3yabTaTsl 1 00cyxaeHUE

PesynbraThl IuTEpaTypHOro aHaiu3a B 00beME OCHOBHBIX MOHSATHH U MOJIOKEHU N
[0 TeME KPUTUYECKOT'O MBIIIJICHUS U MPOEKTHOM AESITEIbHOCTH Ha YPOBHE LIKOJIBHOTO
oOpa3oBaHUsL.

Kputndeckoe mMpIluieHne paccMaTpuBaeTcs B 001eM Kak critical MpinieHue, Ko-
TOPOE MHOTO€ OTPULIAET U BBICTYIAET KaK palliOHAIbHO-HETaTUBHOE SIBJICHUE B MbILILJIE-
Hue genoseka [10]. B To BpeMs kak Ha ypOBHE HIKOJIBHOTO 00pa30BaHUS IOHUMAETCS TIO]T
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KPUTUYECKUM MBIIIEHUE TEXHOJIOT MM €r0 Pa3BUTHS, KaK MIPOLIECC COOTHECEHUSI UMEIO-
LIMXCS 3HAHUM YesoBeKa ¢ BHEUTHEW nHpOpMaIMel, 4TO MO3BOJISIET €MY BbIpaOaThIBaTh
pelIeHUs] OTHOCUTEINIBHO TOT'0, UTO CJIEAYET MPUHSTh, UYTO HYKHO JIONOJIHUTb, @ YTO OT-
MYCTUTh UJIM NOJHOCTHIO OTBEPrHyTh. KpuTHueckoe MbIIIJIEHHE YUYUT KOPPEKTUPOBATh
COOCTBEHHbIE YOEKIEHUs, IEHCTBOBATh AKTUBHO U BO MHOI'OM ITIOMOT'a€T YEJIOBEKY MO-
HUMAaTh, KaK HY>KHO UCIIOJIb30BaTh MOJYYEHHYIO HHPOPMALHIO.

bazoBas monens TPKM (TexHosoruu pa3BUTHS KPUTHYECKOTO MBIIUIEHUS) Ha
YPOBHE HIKOJIBHOT'0 00pa30BaHUsI BKJIIOYAEeT B ce0e TPU CTaIUU:

1. BbI30B — HalpaBjieH HA OCO3HAHWE 3HAHUW MO JaHHOW TE€ME, HA CTUMYJIMPOBA-
HUE UHTEepeca K TeMe U3Y4YeHHS], Ha YCTAaHOBKY HEIOCTATOYHOCTU MH(pOpMallUU B 00Jia-
CTH 3HAaHUH U Ha OOy X/IeHNE K UHULIMATUBHON 1€ T€IbHOCTH;

2. OcMbIcnieHue coaepKaHUsI — pacCMaTPUBAETCS KaK MPOLECC aKTUBHOIO MOTyYe-
HUE U OCMBICIIEHHE HOBOM MH(OpMalUY, a TaKXKe €€ COOTHECEHHUE C NMEIOLIMMUCS 3Ha-
HUSIMU U HaOJIIO/IEHUE 32 IPOLECCOM IO3HAHMS U IOHUMAaHUS;

3. Pedniexcusi — npoliiecc 1ETOCTHOIO OCMBICICHHS MONYUYEHHON MH(OpMaLUu U
CO3/1aHH€e COOCTBEHHOI'O OTHOUIEHMS K MaTepualy U3yUeHHUs, a TAaK)Ke IMOUCK JJIsl 1allb-
Heilmel paboThl IPYyTUX TEM U HEKOTOPbIX podiem [11]. OHu oTpakaroT eIuHbIN IPO-
LIECC MPOABMKEHUS YUUTENS U €r0 YYEHUKOB OTHOCUTEIBHO JOCTUXKEHUS MOCTaBJICH-
HBIX LIeJIel K pe3yJibTaTaM 00yYeHHU S 110 OCBOCHHIO KaXJJ0 HOBOM TEMBI 110 PEAMETY U
BCEro Kypca oOy4eHusl B ILIKOJIE.

OcCHOBHBIMU TpOOJIEMaMU, CBSI3aHHBIMU C Pa3BUTHEM HABBIKOB KPUTHUYECKOTO
MBIIUIEHUS Y HIKOJBbHUKOB, KOTOpbIE TPEOYIOT NeTalbHOIO U3yueHus, sABistoTcs [12]:
HU3KUN YpOBEHb METOAMYECKOMN MOJIEPHKKH U OrPAaHMYEHHOCTh YYEOHbIX MaTEepHaJIOB
10 TeME; OTCYTCTBHE BPEMEHHU U PECYPCOB HA Pa3BUTHUE; KOHCEPBATUBHOCTD JIEHCTBYIO-
el 00pazoBaTEIbHON CHUCTEMbI; HU3KHI YPOBEHb MOTHBALIMM Y YUaIIUXCs; COLUAIIb-
HbIE U KYJBTYpHbIE (PaKTOPbI; MPOOJIEMBI C OLIEHKON pe3yJIbTaToB, OTCYTCTBUE MEKIHUC-
LUUIUIMHAPHBIX NOAXON0B U Apyrue. OTMedaercs, 4To pa3BUTHE KPUTUUECKOI'O MBbIIILIE-
HUSl B ILIKOJIE MPOUCXOIUT MOCPEICTBOM BBEJIEHHUS €r0 B Pa3IMUHbIC YUEOHbIE AUCLIU-
IJIMHBL. B TOo Bpems kak nporpaMMbl 00y4YeHHs B IIKOJIAX OOBIYHO CTPOSITCS IO Mpe-
METHOMY MPUHIUITY, YTO YCIOXKHSET UCIOIb30BaHUE B JAHHON YaCTU MEXIAUCLMILIIH-
HapHbIe moaxosI [13].

[IpoekTHas AeATENbHOCTH B IIKOJIE HAMpaBlieHA Ha TO, YTO HIKOJbHUKH, U3ydast
crocoObl TPOEKTHOM AESITeIbHOCTH M OCBaMBas MX Ha MPAKTHKE, pa3BUBAIOT CIIOCOO-
HOCTH, KOTOPbIE SIBJISIOTCS MOJIE3HBIMU B yueOe U OyAyT HYyKHBIMHU BO B3POCIION KU3-
Hu [14]. K TakuM ciocoOHOCTSM OTHECEHBI: aHaIu3 MPOOJEMHBIX CUTYAIIMH; MPOEKTH-
pOBaHME LIEH; MJIAHUPOBAHUE JOCTUKEHUS IIeJiel; OUEHKH pelIeHUs; 000CHOBAaHHOIO
BBIOOpA; MOCTAHOBKH M PEIICHUS 3a1a4; 3 (HEKTUBHOCTH pabOTHI B TPYIIINE U APYTHE.
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BaxHOCTB pa3BUTHS KPUTUUECKOTO MBIIILJIEHHUS B IIKOJIE HA OCHOBE MPOEKTHOM Jie-
aTesbHOCTH [15] 3aKiroyaeTcst B pa3BUTHE YMEHUHN aHaln3a, OUEHKU U UHTEepIpeTaluu
nH(pOpMaluK; C LEIbI0 MPUMEHSTH MOJIyYeHHbIE 3HAaHUS Ha MpPaKTHKE; paboTaTh B KO-
MaHjie. A TakXe yBEJIMYMBAET MOTHBAIMIO K 00yueHuto. [IpoekTHOoe 00yueHue mo3Bo-
JIS€T pa3BUBATh Y IIKOJIBHUKOB OCHOBHBIE KJIIOUEBbIE KECTKHE U THOKHE KOMIIETEHIINH,
B [IEPBYIO OYepe/lb KpUTHUECKOE MblLLIeHue [16].

PesynbraThl 10 MeToy HaOMIOACHUS, ONPEACIICHUIO YPOBHS Pa3BUTHS MPOEKTHOM
NeSITEIBHOCTU U KPUTUUYECKOTO MBIIIJICHUS y HIKOJIbHUKOB. Habmronenue npoBoauiocs
B TE€YEHHE IOJIOBUHBI yyeOHOro rojna B AByx 10-x kiaccax cpenHed mkoibl. Kaxabiit
KJacc cocTosin u3 28 yenoBek. B mporpammy HaOmt0eHN BKJIFOYEHBI KPUTEPUHU OICH-
KM IIOBEJICHUS U JACWCTBUI y4JalluXCs B paMKaxX IPOEKTHOW JesTesbHOCTH. Kputepun
BKJIIOYAJIU B ce€0e YeThIpe OCHOBHBIX MOKa3aTEeIs:

1) akTUBHOCTH B 0OCY>KJIEHUU U pELIEHUU TPOOIeM;

2) criocOOHOCTD 3a/1aBaTh BOIIPOCHI U BBIJBUTATh THIIOTE3BI;

3) ypoBeHb aHalin3a UH(DOPMALIMK U apryMEHTaLUH;

4) caMOCTOSITEIBHOCTD B IPUHSATHUU PELLICHUH.

Bce naOnrofeHus 3anMchbIBaJIMCh B ClIEIIUAIbHBIE TPOTOKOJBI, II€ OTPaXKaJoCh MO-
BEJICHHE Ka)KJIOr0 YYEHUKa B paMKax BCeX KpuUTepueB. Takke ¢ yYeHHKaMu IPOBOJIU-
Juch 6ecebl, UTOOBI OLIEHUTH CTENEHb OCO3HAHUS UMU MOJYYEHHBIX pe3yabTaToB. Bee
coOpaHHbIE JJaHHbIE TPOAHAIU3UPOBAHBI U MO3BOJIMIIM YCTAHOBUTH JUHAMUKY HM3MEHE-
HUW B yPOBHE KPUTHYECKOT'O MBIIJICHUS KaXK/10I'0 YUEHHUKA.

CaMOCTORTCABHOCTE B NPHHATHH —
PEICHN
Yposeus anaTHa HHQOPAALHH 6 —

APrYMSHTALEH

St ot S ——

H BRIJBHTATE MHMOTESIA
Ay o

PelIcHHR npoui'u::a.:

0 10 20 30 40 50 &0
Ak Cmoc oo Th y c
_TI-EJIC!CTE B % BOpPOCH POBCHD AHATHIA A TORTETREROCT
cocyaEasHI | = e M hopLane | & CpIECRTIEE
prmenss npoiaeu iy APrYMEHTALN pemer
B [powent | HE | 452 [ 362 | 8.7
B K 0mnDec T Y AREOOCE ] 7 | 3

Pucynok 1 — Pe3ynbrarsl pa3BUTHSA HABBIKOB KPUTUYECKOTO MBIITUICHHS
B MIPOEKTHOH JIesITeIbHOCTH Y yuanmxcs 10-x kimaccoB (n—58)
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Ha pucynke 1 oTpaxensl oOmue pe3yibraTsl HAOMIOACHUS 3a Pa3BUTHEM HaBbI-
KOB IIPOEKTHOM JI€ATEIbHOCTH U KPUTHUYECKOT0 MBILIJICHHS Y yyamuxcs 10-x kjiaccoB B
00BEME UETHIPEX OLEHOYHBIX KPUTEPUEB.

[lony4eHHble pe3ysIbTaThl CBUAETEIbCTBYIOT O HEOOXOAMMOCTH Pa3BUTUS KPUTHU-
YECKOI'0 MBIILJICHUS.

Pa3paborana u anpoOupoBaHa Ha ypokax B dKCIiepuMeHTajibHOM Kjacce [Tporpam-
Ma pa3BUTHUS KPUTHYECKOTO MBIIIJICHUS Yepe3 IPOECKTHYIO ACSITENbHOCTh

Lesmb mporpaMMBbL: pa3BUTh Y YYAIIUXCS HABBIKA KPUTHIESCKOTO MBITIIICHHUS ITy TEM
aKTUBHOI'O BOBJICUEHHUSI UX B IPOEKTHYIO JESITEIbHOCTh, HAIIPABJICHHYIO HA PEIICHUE aK-
TyaJIbHBIX 3aJ1a4 [PU U3y4YEeHUU peaMeToB: uctopus Kasaxcrana u Ouosorusi.

Dtanbl peanu3auu IporpaMmbl:

1. BBonnbIit Momynb (1 Henenst) it 00CyKICHUS BAaXXHOCTH KPUTHUIECKOTO MBIIII-
JIEHUS! B U3YUYEHUU UCTOPUU U OHOJIOTUU B BUJIE JEKIUH—AUCKYyccuU. OCHOBHBIE MEPO-
MPUATHS: BBEICHUE B MOHITUE KPUTUUYECKOT'O MBILIUICHUS; 3HAKOMCTBO C METO/IaMH Ha-
YYHOI'0 aHaJlM3a U UHTEpIpEeTalMy U3y4aeMoil HHPOpMaLuU; PACCMOTPEHHE TPUMEPOB
UCIOJIb30BaHUSI KPUTHYECKOTO MBIIIJIEHUS 10 nctopuu Kasaxcrana u no 6Mosioruu.

2. Be16op temsl npoekTa (1 Henens) no npeaMeraM U3 MpeJIoKEHHBIX YUUTENIEM.
OCHOBHbIE MEPONPUSTHUS: TPYNIIOBast paboTa MO 00CYKICHUIO BOSMOXKHBIX TEM; UH/IU-
BU/lyaJIbHbIE KOHCYJIBTALIUM C YUUTEJIEM; OIIpe/ieJICHHUE LeJel U 3a/1au IPOeKTa.

3. UccnenoBarenbckuii Tan (2 Hepenu). OCHOBHBIE MEPONPHUATHS: TTIOUCK U OTOOD
nH(popMaluy; aHaIu3 OMOJIOTMUECKUX JAHHBIX U IKCIIEPUMEHTOB; aHAJIU3 HUCTOpHYE-
CKHUX UCTOYHUKOB; KOHCYJIbTAIlUU C YUUTEIAMHU.

4. Pazpabotka mpoektoB (3 Hemenn). DopMbl: HAyUHBIA MOKJIAJ, MpPE3CHTALNS,
MYJIBTUMEIUNHBINA TPOEKT, 1a00paTOpHbIil 3KCiepuMeHT U T.J. OCHOBHBIE MEpOIpH -
THS: pa3paboTKa CTPYKTYpPbl IPOEKTA; CO3aHNE KOHTEHTA (TEKCThI, TAOIULIbI, FpadUKH,
BUJI€0, POTO U T.71.); TPOBEACHHUE JIAOOPATOPHBIX HIKCIIEPUMEHTOB (ITPH HEOOXOAMMOCTH);
TECTUPOBAHUE MPOEKTA HA MPEIMET COOTBETCTBUS LIEJIAM U 3a/1a4aM.

5. Ilpesentanus npoekrta (1 Hemenst) mpoBoauTCS B (popmaTe YCTHOTO JOKIIAjaa,
Mpe3eHTalU1, JEMOHCTPALUHU MYJITUMEIUHHOTO MaTepraia uid MUHU—KOH(QEPEH N H.
OCHOBHbIE MEPONIPUATHUSL: HOATOTOBKA MPE3EHTALNH; TyOJIMYHOE BBICTYIICHUE; OTBETHI
Ha BOIIPOCHI U 00CYKICHUE.

6. [lonBenenue utoros (1 Hemens): yqyamuecs: aHATU3UPYIOT CBOM OIBIT, OIEHHUBA-
10T YCIIEXU U TPYAHOCTH, @ TaK¥KE COCTABJISIIOT IJIaHbI Ha Oyymiee. OCHOBHbIE MEPOIPU-
SITUS: 3aTIOJTHEHUE aHKET 0OpPaTHOM CBSI3U; 00CYKIEHUE JOCTHKCHUHN U TPYIHOCTEH; Te-
CTUPOBAaHHE HA YPOBEHb KPUTUUYECKOT'O MBIIIICHUSI.

Hcnonb3oBanuch Takue aKTHUBHBIE METOAbl Pa3BUTUS KPUTUYECKOI'O MBIIILJIE-
HUSI B paMKaxX MPOEKTHOM NEesTeNbHOCTH, KaK JIUCKYCCHUHU M JedaThl; MeTo] Socratic
Questioning; aHaIn3 KEHCOB; POJIIEBBIC UTPBI U CUMYJIsAHH; MeTo 1 «I1lecTn mutsm»; pas-
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paboTKa rUImoTe3 U UX MPOBEPKA; MPOBOKAIIMOHHBIE BOMIPOCHI U MAPATOKCHI; pediexcust
1 oOpaTHasi CBSI3b U JIPyTHE.

PesynbraThl OlIeHKH OnpenenieHrsl yPOBHS KPUTHYECKOTO MBIIIJICHUS TI0 METOU-
ke FO.®. I'ymuna u H.B. CmupHoBa. J[aHHas METOIMKA UCIIOJIB3YETCS IS TOTO, YTOOBI
OILICHHUTH B LIEJIOM KPUTHUIECKOE MBITITICHUE Y yuaruxcs 10 —ro kiacca. Tect cocTout u3
15 3amanuii, Ha KOTOPBIE HY>KHO JaTh 00OCHOBaHHBIC OTBETHI. Kaxk/10e 3a1aHue OleHu-
Baetcd B 3 6aia. MakcumaibHO — 45 0aJiioB: BBICOKHUN YPOBEHb y UeIOBeKa, HaOpaBIiie-
ro 36 u 6osee 6annoB; cpenHuid — ot 15 1o 36 6aI0B; HU3KMKA — A0 15 6aIoB.

[TomyuenHble pe3ynbTaThl 0 Havajga SKCIIEPUMEHTA OTPAXKEHBI COIVIACHO PUCYH-
Ky 2. B skcriepuMeHTanbHON TPyTITie OTMEUAIOTCS JTyYIIIHe TTOKA3aTeNH, TI0 CPABHEHUIO
C KOHTPOJIBHOM I'pyNIIOi.

&0
50
=
= 4l
: 3
2
3 X
i
IS PIMENTAABHAR FEryRIRa HOHTpOABHEA FEyTng
B B oHHE YPOBEHE HI HEGAND 0,7 0.7
W BeiORmi yPOBED Ml KOWEL 35,7 14,3
8 Cpepui YpRoeesn Ha HEsans 35,7 .3
W Cpeii yPOseHs i KoHey 53,6 50
B MulkiA yposdisn M miding 53,6 50
B HAZKMA YROBeHD Ha KoMy 10,7 357

PucyHok 2 — Pe3ynbrarhl CpaBHUTENBHOTO aHATU3a OILIEHKH OIPEIENIeHNUs YPOBHS KPUTHUECKOTO
mblnieHus no metoauke 0.®. I'ymuna u H.B. CmupHoBa Ha koHell iepuoaa, B %

PesynbraThl TecTupoBaHusd no agantupoBanHomy Tecty JI. Ctapku ncnosiab3oBa-
HBI JIJIS OLEHKH yPOBHS C(HOPMUPOBAHHOCTH KPUTUUYECKOTO MBIIUICHUS Y yYallUXCs
10-ro knacca. Tect JI. Crapku BkiIto4aeT B ceOe Bcero 27 BOIMPOCOB, KOTOPhIE MOXKHO
CTpyIIIUPOBATh B HECKOJBKO 0JI0OKOB. B Ka)k1oM Borpoce ueTbipe orBeTa. Kaxaplii oT-
BET OLICHWBAETCs B ofuWH Oasa. Bpems tectupoBanms 25 munyT. lllkana oneHku mo
6ammam: ¢ 0 1o 4-x 6a1oB. 0 6aJI0B — HU3KUI ypOBEHDb MJIM HauaJIbHbIE IPU3HAKHU KPH-
THYECKOT'0 MBIIICHHS. 2 0ajija — 0a30BbI YPOBEHb KPUTUYECKOTO MBIIIUICHHS. 3 Oal-
Jla — CPeIHUI UM YMEPEHHBIH YpPOBEHb. 4 Oayia — BBICOKUI YPOBEHb KPUTHUYECKOTO
MBIIUIEHUS, OTAUYHBIM OTBET, BKJIIOYAIOMIMNA B ce0€ OpUTMHAJIbHBIE UJEU U HECTAH-
JapTHBIE TTOIXObI.
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[TomyueHnHble pe3ynbTaThl CTPYIIUPOBAHBI B CEMb Han0oJiee BAXKHBIX KPUTHYE-
CKHX HaBBIKOB, B 00BbEeME KOTOPHIX MPOBEACHA MPOBEPKA CTATUCTUYECKU 3HAYMMBIX U3-
MEHEHHH MPU TOMOIITY UCTIONIb30BaHUsIM t — KpuTepus: CThIOJCHTA.

PesynbraThl oTpaskensl B Tabnuie 1 B 00beMe OTACIBHBIX MOKa3aTeleld KpuTHye-
CKOTO MBIIIJICHUSI, BbIICTIEHHBIX 110 TecTy Jlopen Ctapku B BUJIe CEMH KJIFOYEBBIX YMe-
HUMW KPUTUUECKOTO MBIILICHUS.

Tabnuua 1 — Pe3ynsrarsl OlleHKH ONpezeeHusl yPOBHS KPUTHYECKOTO MBIIIICHHS IO aJall THPOBAHHOMY
tecty JI.Crapku, B CpeIHUX MOKA3aTeNAX Mo Ipymiam.

Cpennuii 6ann | Cp. 6amwt noc- 3HauuM.
ITokazarenu I'pynma M3menenus
Ha Ha4ajJo | Jie SKCIepuMeHTa paznuaust (ps)

OOl ypoBeHb KpUTHYE- or 18,84 25,63 +6,79 0,002
CKOI'0 MBIIUIEHUS KI' 18,78 20,18 +1,4 0,005
1. Tlo ywermio HaGronars ar 1,54 1,69 +0.15 0,001

KT 1,29 1,29 —0.12 —
2. Tlo ymeHuto uckarh u or 2,86 3,40 +0.54 0,005
;Taif;g“’ HYAHYIO HHGOP- | 2,96 3,04 +0.08 -
3. ITo yMeHHIO OTIIHYATh or 1,71 1,75 +0.04 0,001
(axT oT MHEHHUS K 1,32 1,30 -0.02 -
4. TIo yMEHHIO BHIABIATH or 1,83 2,60 +0,77 0,001
IPOOIEMBI KI' 1,87 2,00 +0.13 —
5. ITo ymeH#u10 OlIeHUBaTh or 3,09 4,14 +1,5 0,001
BAJIUAHOCTD CYXKICHUH
OiJI:IIO)];[H:I(;( a;:ylel;{TOB KT 2,71 3,07 +0.99 B
6. [To ymeHusm nenarb or 3,63 4,54 +0.91 0,001
YMO3aKIIOYEHH KT 2,92 3,39 _
7. Ilo yMeHHsIM J€NaTh JI0- or 4,14 7,51 +3.37 0,001
TUYECKHE 3aKTIOYCHHUS KU 5,71 6,09 +0.38 -

DKcnepuMeHTalIbHAs TPYIITa MOy YiIIa JIy YIIne IOKa3aTelH, TaK KaK OOIInid ypo-
BEHb KPUTHYECKOT'0 MBIILJICHUs Ha Hadayio Ob1a 18,84, mocie skcriepuMenTa cran 25,63.
B koHTpoOnBHOM IpyIiie, COOTBETCTBEHHO, Ha Havyao: 18,78, Ha kouner 20,18.

Ha ocHoBe mpencTaBieHHBIX JaHHBIX B TaOauIEe 1 MOXXHO cAenarh CIEMYIOIIHe
BBIBOJIBI O PA3BUTHHU HABBIKOB KPUTHYCCKOTO MBIIIICHUS M TIPOSKTHOM EATEILHOCTH Y
yyanguxcs 10-x kinaccos:

1. IToutn nonoBuHa ydammuxcs (44,8%) n1eMOHCTpUPYET aKTUBHOE y4dacTue B 00-
CYXKJICHUSIX, YTO CBUACTEIHCTBYET O HATMYHUU HHTEPECA K COBMECTHOMY PEIICHHUIO TIPO-
0J1eM 1 B3aWMOJICHCTBHUIO C OTHOKIACCHUKAMU.
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2. Haubonee BeicOkui polieHT (48,2%) yyaniuxcs mposBIIsIET CHOCOOHOCTH 3a/1a-
BaTh BOIPOCHI 1 (POPMYITHPOBATH TUMIOTE3bl. DTO YKa3bIBAET HA Pa3BUTHE KPUTHUYECKO-
T'O MBIIUICHUS U JIFOO03HATEITFHOCTH, YTO SIBJISETCS BAKHBIM aCIIEKTOM MPOEKTHOU Jes-
TEJIHHOCTH.

3. Haumensmnii npoueHt (36,2%) ydamuxcsi IOKa3blBa€T ypOBEHb aHAJIM3a WH-
dbopmManuu U apryMeHTaIuu. DTO MOXKET CBUICTEIHCTBOBATH O HEOOXOAMMOCTH JIOTIOI-
HUTEJIBHOT0 O0YUCHHS U TIONJICPKKH B PAa3BUTHH HABBIKOB KPUTHUYECKOTO aHATN3a U ap-
T'YMEHTAIUH.

4. CaMOCTOATENBHOCTh B IPUHATUU pellleHUui 1mokasbiBatoT 39,7% yyamuxcs, 4To
SIBIISICTCS TTOJIOKUTEILHBIM TTOKA3aTeNeM, HO TaK)Ke YKa3bIBaeT Ha BOBMOXKHOCTh yIIy4-
IICHUS ATOTO aCIeKTa.

B nenom, mosry4eHHbIe pe3yIbTaThl CBUACTEIBCTBYIOT O TOM, YTO Y ydamuxcs 10-x
KJIACCOB MMEIOTCS 0a30BbIe HABBIKH ITPOSKTHOM JIESATEIIEHOCTH U KPUTHIECKOTO MBIIILIC-
HUS, OJJHAKO €CTh MPOOIIEMBI, TPEOYIONINEe JaTbHEHIIEr0 Pa3BUTHS U TOIJICPKKH, OCO-
OCHHO B OTHOIICHWH aHaIM3a MHPOPMALMU U apryMeHTaluuu. JJaHHbIe pe3yIbTaThl 1M0-
CITY KVJTH OCHOBOM JIJIsl IIPUHSTHUSI MEP TIO PA3BUTHIO 0003HAYEHHBIX HABBIKOB. B mIepBy 10
odepenb TPeOYIOTCS JAOTOIIHUTEIbHBIE METOIUKA U YIeOHBIE MEPOIIPUSITHS ISl YIyd-
[ICHU ST HABBIKOB KPUTHYECKOTO MBIIIICHUSI.

[Ipennaraemas 6110KOBast MPOrpaMMa, pacCYMTaHHAS HA HCIOITH30BAHKE IIPOCKTOB
0 TPEM TPEMETaM, C UCTIOIb30BaHHEM 0003HAUCHHBIX aKTUBHBIX METOJIOB, HAaIlpaBJIe-
Ha Ha TO, YTOOBI IOMOYB PA3BUBAThH Yy YYACTHHKOB IPOEKTA KPUTHUECKOE MBIIIUICHUE U
crenarhb npouecc padboTel 0oee HUHTEPECHBIM, IPOYKTUBHBIE U 3(PHEKTUBHBIM.

CpaBHHUTEIBHBIN aHATN3 PE3YJILTATOB OLIEHKH YPOBHS KPUTHUECKOTO MBIIIJICHHS
yuammuxcs no Meronuke F0.®@. I'ymuna u H.B. CmMmupHOBa B S5KCIEpUMEHTAJIbHONW U KOH-
TPOJBHOM TpyIIax Ha KOHCTATHPYIOMIEM M KOHTPOJBGHOM KCIIEPUMEHTE IOKA3bIBAIOT
CleyIoIee: B KCIEPUMEHTAIbHOM rpyne Ha Havalo 10,7% ydyamuxcs HaXOIHJINCh Ha
BBICOKOM ypOBHE, 35,7% — Ha cpeanem, u 53,6% — Ha HU3KOM ypoBHe. [locne skcnepu-
MEHTa Ha0JIFOACTCs 3aMETHBIM POCT BHICOKOTO YPOBHS A0 35,7%, yBEeIUUEHUE CPETHETO
ypoBHs 110 53,6% ¥ 3HaUUTENIbHOE YMEHbIIEHHE HU3Koro ypoBHs 10 10,7%. OTo yka3bl-
BaeT Ha yCIIEIITHOE Pa3BUTHE KPUTUIECKOTO MBIIIJICHHS B TAHHOH TPYTIIIE.

B KOHTpONBHOH TpyIilie HaYalbHbIE PE3yJIBTAThl MOKA3hIBAIOT AHAJIOTHYHOE pac-
npexaenenue: 10,7% Ha BBICOKOM ypoBHE, 39,3% — Ha cpelHEM U Ha HU3KOM — YyTh MCHb-
e — 50%. B xoHue HabmtogaeTcst HEOOIBIION POCT BBICOKOrO ypoBHs 110 14,3%, cra-
OmbHOCTH cpenHero ypoBHs (50,0%) u He3HAUMTETLHOE CHIKEHUE HU3KOTO YPOBHS 110
35,7%. DTO MOXET CBUJIETEILCTBOBATh O TOM, UTO KOHTPOJIbHAS I'PYyIINa HE MOJy4yusa
TOJKHOW TIOAJIEPKKH B PA3BUTHU KPUTHUYECKOTO MBITILICHUSI.

B nienom pesynbratel o agantupoBanHoMy TecTy JI. CTapku HOTUepKUBAIOT BaK-
HOCTB IIeJICHAIIPABICHHOT0 O0YUYCHHUSI U TIOJICPKKH B PA3BUTHH KPUTHIECKOTO MBIIILIE-
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HUSl Y YYalIUXcs 3a CUET MPOEKTHOM paboThl, TaK KaK SKCIEpUMEHTaIbHas rpyIina mno-
Ka3aja o CPaBHEHHIO C KOHTPOJIBHOU I'PYyNION O0JIee yCTeIHbIe N3MEHEeHUS Oaroaapst
BHEIPEHUIO HOBBIX METOJUK U MOAXOJIOB K IPOEKTHOMY OOYYEHHIO.

DKcliepUMeHTalbHas IpyIINa MoKas3ajla 3HaYUTEeNIbHOE yIIyUIlIeHHe 00ILero ypos-
HS KPUTHYECKOr0 MBILIJIEHUS — Ha 6,79. A KOHTpOJIbHAS IPyIIa UMEET MEHEE 3aMETHOE
ynyumenue 1,4. Pe3ynbTaTbl SKCIEpUMEHTAJIBbHONW IPYIIIbI: 3HAUUTEIBLHOE YIIyUlIeHHUE
(+6,79). Bce mokaszarenu NeMOHCTPUPYIOT MOJOXKHUTENIBbHYIO nuHaMuky. Haubonee 3a-
METHBIN POCT HAaOJIIOIaeTCs B TAKUX HaBbIKAX, KAK YMEHUE JEaTh JOIrMYEeCKUE 3aKIII0-
yeHus (+3,37), olieHKa BaJlUITHOCTH CY’KJIeHU U aprymeHToB (+1,05), a Takke BbIsIBIIC-
Hue npobsiem (+0,77). [IpakTuyecku Bce U3MEHEHUS HMEIOT BBICOKYIO CTATHCTHYECKYIO
3HaYMMOCTb, YTO TOBOPUT O IOCTOBEPHBIX YIyUIICHUSIX.

B T0 %€ BpeMs B KOHTPOJIBHON I'PYIIEe OTMEYAETCs] HE3HAUUTENIbHOE YyUIlIEHUE
O0IIeTr0 YPOBHSI KPUTUYECKOI'O MBIILIEHUS. BONbIIMHCTBO UCClienyeMbIX MoKa3aresneit
MOKa3bIBAIOT HE3HAUUTEJIbHBIN IPUPOCT MIIH Jake HEOOJIbLIOE CHIKEHUE (B YMEHUU Ha-
OnroaTh U OTIANYaTh PakT OT MHEHHUS. CTaTUCTUYECKasi 3HAYMMOCTh U3MEHEHUH OTCYT-
CTBYET MPAKTHUYECKH Be3/€e, KpOME OOIIET0 YPOBHS KPUTUUECKOT'O MBIIILJICHUS.

CornacHo TaHHBIM, IOJYYEHHBIM 10 afanTupoBaHHoMy TecTy JI. Ctapku, 1 ocHO-
BBIBAsICh Ha Pe3yJIbTAaThl CPABHUTEIBHOIO aHAJIN3a, MO’KHO TOBOPUTH O TOM, YTO (hOopMHU-
PYIOIIHI SKCIIEPUMEHT MPUBEI K 3HAYUTEIBHOMY YIYUYIIEHUIO KPUTHUECKOTO MBbIIILIE-
HUSl Y YYACTHUKOB IKCIIEPUMEHTAIbHON IPYIIbI, B TO BpeMs KaK KOHTPOJIBHOM TpyIIIe
TaKue U3MEHEHHUS OTCYTCTBOBAIH.

PesynbraThl B 0011€EM COOTBETCTBYIOT IO MHOTMM I1OKAa3aTeNIM BbIBOJIAM, MONY-
YEHHBIMU APYTUMHU aBTOPAMU, K KOTOPbIM HY>KHO OTHECTH OCOOEHHOCTH Pa3BUTHUSI KPU-
TUYECKOTO MBIILIEHUS MOCPEICTBOM IMPOEKTHOW NEATEIbHOCTH Y MIIAJLIUX HIKOJIb-
HUKOB, packpbiThie S. Zarei [17], TBOpueCKHI NOTEHLMAJ MPOEKTHOH NEeATEIbHOCTU
IIKOJIBHUKOB, ormucanHbIi C. Mao [18], posb MpoeKTHOM ACSITEILHOCTH B IIPOIIECCE pa3-
BUTHSI YMEHUN KPUTHUYECKOTO MBINIJICHUS TPU W3YUYEHUH WHOCTPAHHOTO S3bIKA TOKa-
3amu F. Lopez [19], B. Mirza, onpeneneH cpecTBOM pa3BUTUSI KPUTUUECKOTO MBIIIIJIE-
HUS 00yYarOMXCsl MHIAUBUYaTIbHbIN TPOeKT [20]. AHanu3 paboT pa3TuIHbIX aBTOPOB
MOJATBEPXKIAET KaK MPOOJEeMaTUYHOCTh, TaK U aKTYaJIbHOCTh Pa3BUTHSI HABBIKOB KPH-
TUYECKOTO MBILUIEHUS Y UIKOJBbHUKOB MOCPEACTBOM IMPOEKTHOU AesiTenbHOCTH. OnHa-
KO IIPE/ICTABIEHHOE HCCIIEI0BaHUE UMEET KOMIUJIEKCHBIA XapaKTep, MOCKOJIbKY OCHOBA-
HO Ha HCIIOJIb30BAHUM HECKOJbKUX METOJOB M OPUEHTHPOBAHO HA yYAIUXCSl CTApILIUX
KJIaCCOB.

Pa3paboTanbl pekoMeHaMyU 10 ONTUMHU3ALMK YUYEOHOr o IpoLecca pa3BUTUS Ha-
BBIKOB KPUTHYECKOI'O MBIIIJIEHUS Y IIKOJIBHUKOB YEPE3 MPOEKTHYIO 1€ATEIbHOCTb!

1) Bonee yeTko CTaBUTH LENU U 3a/1a4K IPOSKTHOMN 1€ATEIbHOCTH, TaK KaK IIKOJIb-
HUKH JIOJKHBI 3HATH, K YeEMY HY>KHO CTPEMUTHCS;
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2) Pa36uBaTh CTPYKTYpy MPOEKTOB Ha OTAENBbHBIE 3Tarmbl (OT MPOCTOrO K CIOXK-
HOMY), JIJ15 TIOCJIEIOBATEIBHOIO Pa3BUTHSI y IIKOJIBHUKOB HABBIKOB KPUTHUUYECKOT'O MBbIIII-
JICHUS;

3) CtumynupoBaTh aKTUBHOE YYacTUE YUECHUKOB IPEJOCTABJICHUEM UM MHHUIUA-
THUBBI 110 BEIOOPY METOAOB UCCIIEAOBAHUS U TEM IIPOEKTOB;

4) IlpenocTaBasiTh JOCTYII IIKOJIBHUKAM K Pa3HbIM BUJIaM HHPOPMAIIU U K COBpe-
MEHHBIM TEXHOJIOTHUSIM;

5) Opranu3oBbIBaTh OOpPaTHYIO CBSI3b, YTO IO3BOJISIET HIKOJBHUKAM OLIEHHUBATH
CBOMU OLLIMOKHU U YCHEXH;

6) IoowmpsATh KOMaHAHYIO PabOTy KaK OCHOBY IIKOJIBHOI'O TPOEKTHPOBAHMUS;

7) Ucnonb30BaTh TOIBKO KPUTEPUATILHYIO OLIEHKY PE3YJIbTaTOB.

B pamkax 3Tux oOmux peKoMeHIaluil mpeajiaraeTcs TaKkKe:

— YCWJIUTH B IaJIbHENIIIEM BHUMaHUE K pa3BUTHIO HABBIKOB aHAJIM3a HHPOpMALIUU
U apryMEHTAalliH, TaK KaK 3TOT aCleKT OKa3ajcs y yyaluxcs Haubosee cialdbiMm;

— BHEJPATH OOJIbLIE JONOJHUTEIbHBIX MPAKTUYECKUX 3aHSATUN, OCHOBAHHBIX Ha
MIPOEKTHOMN JESITENILHOCTH JJIsl Pa3BUTUS CAMOCTOSTEIBHOCTH U KPUTUUYECKOTI'O MBIIILIE-
HUS yYaIIuXxcs;

— UCIIOJIb30BaTh 00Jiee aKTUBHbBIE METOJIbl PA3BUTHSI KPUTUUYECKOTO MBILIJICHUS B
paMKax MPOEKTHOM JEATENbHOCTH: TUCKyccUH M Aebarel; MeTos Socratic Questioning
(COKpaTOBCKMI METOJ] BOIIPOCOB); aHAJIN3 KEMCOB; POJIEBbIE UTPBl U CUMYJISILIUN; METOJ
«Illectu mutsin»; pazpaboTka rUNOTE3 U UX MPOBEPKA; MPOBOKAILIMOHHBIE BOIIPOCHI U Ma-
pazoKcel; peduiekcust 1 oOpaTHasi CBSI3b U APYyTHE.

Oco0eHHOCTBIO UCClieioBaHusl sABsgeTcs agantauus Merona JI. Ctapku, KOTOphIi
TPaJULIMOHHO IIPUMEHSIETCs sl paboThI ¢ MoApoCcTKaMu crapiue 15 net. B pamkax uc-
ciefoBaHus ObUla pa3paboTaHa M peajii30BaHa NMporpaMMa, HallpaBjeHHas Ha pa3BU-
THE KPUTHYECKOIO MBILIEHHS Yepe3 MPOEKTHYIO JesTeabHoCTh. [Iporpamma cocpeno-
TOYEHA Ha PEUICHUM aKTyaJbHBIX 3a/1a4 MpPU U3YUCHUU HIKOJBHBIX MPEAMETOB, TAKHX
kak ucropust Kazaxcrana u OMOJIOTHSI, UTO CIIOCOOCTBOBAJIO JOCTHKEHUIO MPAKTHUe-
CKOM 3HAYMMOCTH PE3YJIbTAaTOB.

3aki0ueHHe

PesynbraThl HaO/IIOIEHUS [TOKA3bIBAIOT, UTO Y4alluecs 00JaJatoT OlpeaeIeHHbI-
MU HaBBIKAMU IIPOEKTHOM IS TETbHOCTU U KPUTUUECKOTO MBIIIJIEHUSI, HO €CTh 00JIacTH,
TpeOyrolue yay4dieHus 1 JOCTUKEHHUS 00j1ee BBICOKUX PEe3yJIbTaTOB.

[Iporpamma pa3BUTHSI KPUTUYECKOTO MBILIUICHUSI 4€pe3 MPOEKTHYIO JesATelb-
HOCTb, HAaIIpaBJICHA HAa PELICHHE aKTyaJIbHbIX 3aJa4 IPU U3YUYEHUHU IPEIMETOB 110 UCTO-
puu Kazaxcrana u Onosioruu. Yuactue B IpOEKTax MOMOTaeT yyalluMcs r1y0ke MOHATh
UCTOPUYECKUN KOHTEKCT U UCTOPUIO CTPAHBI, @ TaKKe OMOJIOrMYecKHe MPOLECChl U UX
BJIMSIHUE Ha SKOJIOTHIO M YKU3HEAEATENbHOCTh YEJIOBEKa, Pa3BUTh HCCIIEAOBATEIbCKUE
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HAaBbIKU U MOBBICUTh YPOBEHb KPUTUUYECKOI'O MBILIIJICHUS U IPYyTHUE HABBIKH, TpeOyeMble
B IIPOEKTHOMN JESATEIBHOCTH.

Pe3ynbraThl CpaBHUTEIBHOIO aHajIu3a ypOBHA (POPMHUPOBAHUSI KPUTHUECKOTO
MbinieHus no metoauke KO.@. 'yimuna u H.B. CmupHOBa mokaszainu, 94TO SKCIIEPUMEH-
TaJIbHas IPYyIINa 3HAYUTENBHO YIyUIlndia CBOU MOKAa3aTea KPUTHYECKOIO MBIILICHUS
10 CPAaBHEHHIO C KOHTPOJIBHOM I'PYIIION. YBEJIMYEHHUE IIPOLICHTA yYAIIUXCs C BBICOKUM
ypoBHeM Kputuueckoro mpiuuieHus ¢ 10,7% no 35,7% yka3zpiBaeT Ha 3¢ (HEeKTUBHOCTD
MIPOBEJCHHBIX MEPONPUITHUH U MeTOAUK. CHUKEHHE YHCIia YUaIIUXCsl ¢ HU3KUM yPOB-
HeM 110 10,7% Takxke MOATBEPXKAAET MOJOKUTEIbHbIE U3MeHEeHH. KOHTpoibHAs rpym-
11a UMeeT HeOOJIbIIONW POCT BHICOKMX IIOKa3aTele U 3HAYUTEIbHOE YBEINYEHHE HU3KOTO
YPOBHSI KPUTUUECKOTO MBIIJIEHHU S, 3TO CBUJIETEIBCTBYET O TOM, UTO 0€3 aKTUBHBIX BME-
IIaTeIbCTB U METOJUYECKON MOAJEPKKU Pa3BUTHE KPUTUUYECKOI'O MBIIUIEHUS HE MPO-
HCXOJIUT.

[TonydenHble pe3ynbTaThl IO aanTUpoBaHHOMY TecTy JI. CTapku CBUIETENBCTBY-
I0T O TOM, YTO SKCIEPUMEHTaJIbHAs IPyIIa MPOJIEMOHCTPUPOBaJa 3HAUUTENIbHOE YIyu-
IIEHHE BCEX aCMEKTOB KPUTUUYECKOTO MBILIJIEHUS, 0COOEHHO B 00JIACTH JIOTUYECKUX 3a-
KJIFOUEHUH M aHajau3a MHpopManuu. DTO CBUAETENbCTBYET 00 3(h(HEeKTUBHOCTH IIPOBE-
JIEHHOT' 0 3KcrepuMeHTa. K ToMy ke, KOHTpOJIbHAS TpYyIINa, HAIpOTUB, MOKa3aja JULIb
HEeOO0JIbIINE MONTOKUTENIbHbBIE CABUTH 0€3 BhIPAXKEHHON IMHAMUKH, IPU 3TOM HEKOTOPbIE
HaBbIKU YXyIUIMINCh. OTCYTCTBHE 3HAUMMBIX pa3IMyuil MOATBEPKAAET, YTO U3MEHE-
HUSI B KOHTPOJIbHOU I'pyIie ObLIN HECYIIECTBEHHBIMH.

[IpennoxeHHble PEKOMEHJallMK HAMPaBJIEHbl Ha TO, YTOObI MOBBICUTH 3(HHEKTUB-
HOCTb MIPOEKTHOM JEATEIbHOCTH, B IPOLECCE KOTOPOI MPOUCXOIUT Pa3BUTHE Y HIKOJIb-
HUKOB HaBBIKOB KPUTHYECKOTO MBIIIJICHHS.

Bxnao aemopos 05 oannoii cmamou:

Myxamemraupos A.E. — paspabomxa xonyenyuu uccied08anus, NposedeHue IKCnepumeH-
MATbLHOU pabomul 8 wikone, coop u 0OPAdOMKA IMIUPULECKUX OAHHBIX, CIAMUCTIUYECKUL AHA-
JU3 Pe3YTbMAamos mecmuposanus, NOO20MoOBKa NepPeo2o BAPUAHMA PYKONUCHU.

Komosa H.C. — nayunoe pykogoocmeo ucciedosanuem, Memoooiocuieckoe obocHosanue
pabomvl, aHAIU3 TUMEPAYPHBIX UCMOYHUKOS, PA3pAbOMKA NPOSPAMMbl PpA36UmMus Kpumuye-
CKO20 MbIULTEHUS, PeOaKMUPOSaHUe MeKCma cmamvii U 0QopmieHue OKOHYAMETbHO20 APUAH-
ma nyoauxayuu.

Mycamina JI.M. — opeanuzayuonnas nodoepicra ucciredosanus, KoopouHayus 63aumo-
Oelicmeust ¢ YHauumMucs U yYumensimu 8 Xo0e IKCNepUMeHma, y4acmue 8 uHmepnpemayuy noiy-
YEHHBIX Pe3YIbMAMOs, NOO2OMOBKA ULTIOCMPAMUSHBIX MAMEPUATO8 U NPUTONCEHUIL.
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A.E. Myxawmerkaupos*, H.C. Korosa, JI.M. Mycarina
Onkeit MaprynaH arsiniars! [laBnonap nmeaarorukaiblk YHUBEPCUTETI,
ITaBnomap, Kazakctan
7Ko0GanbIK OKBITY apKBLIbI MEKTel
OKYLIBLIAPBIHBIH CHIHU OWJIaybIH JAMBITY

AnHoTanmsA. by 3eprrey jk00anbIK omicTepii OLTiM Oepy TokipuOeciHE EHTi3y apKbLIbI
OKYIIBUTAPBIH aHAJMTUKAIBIK OWIAayblH KalbINTACTHIPY MEXaHU3MJEPIH 3epAeleyre apHaiFaH.
JKyMBbIcTa aHATMTHUKAIBIK KOTHUTHBTIK KaOUIETTEpIi )KHE KaJbl opTa OiiM Oepy KOHTEKCiHIe jxo0ara
OarnapiaHFaH KbI3METTI KaJBIITACTBIPyFa KAThICTHl HETI3rl TEOPHSUIBIK KOHCTPYKLHMSIAD MeEH
MIPUHIMITHAIIBI epeKeep Tal-1aHabl. JIMarHoCcTUKaNbIK Ke3eH Ie XK00aIbIK TEXHOIOTHUSIIap IbIH MEKTET
ToXIpuOeCiHe WHTErpalusi-lIaHy IopekeciHe Oara Oepimi, Oyl aKmapaTThl aHATMTHKAJIBIK TYCIHYTE
KaOineTTepi MakcaTThl TYpAe AaMbITY KaXETTUITiH aHbIKTayFa MYMKIHIIK Oepxi. beitiHmik moHmep
HeTi3iHe K00a *Kyieci apKbUIbl OHBIHIIBI CHIHBIN OKYIIBUIAPHIHA aHATUTHUKANIBIK OWIAy NarabUlapblH
KaJIBIITACThIpyFa OarbITTallFaH apHaibl o3ipJjeHreH OimiM Oepy OarmapiaMachlH TMpPaKTHKAJBIK iCKe
achlpy OSKCIEPUMEHTTIK 1pIKTey KaThICYIIbLIApbIHAA 3€PTTEJIETIH KY3BIPETTEpIiH Namy JAeHreiiHiH
afitapiblkTail xorappularaHblH kepceTTi. F0.®. T'ymwma men H.B. CMHPHOBTBIH JHarHOCTHUKAIBIK
ozicteMeci OOWBIHINA aHAJUTUKAIBIK OiJlay KepceTKimTepiHiH oH cepmini Tipkenmi. JI. Crapkunmig
MoU(UKaVsIaHFaH Kypalibl apKbUIbl alblHFAaH HOTWIKENEp /A€ aHAINTHKAJBIK ONIIAyIbIH OapIbiK
KOMITOHEHTTEPiHIH aWTapJbIKTall >KaKcapFaHbIH KepCeTell, ocipece JIOTMKAIBIK KOPBITBIHABLIAD MEH
aKIapaTThIK MaCCHBTEP/Il OHJIEY callachbIH/a allKbIH OaiiKaiaabl. IMIHPHUKAIBIK AEPEKTEPIiH KUBIHTHIFBI
xkobara  OarmapiaHfaH  KbI3METTIH  MEK-TENl  OKYIIBUIAPBIHBIH  aHAIWTHKAIBIK  KaOlleTTepiH
KaJIBIITACTBIPYFa OH SCEepiH CEeHIMJI TYpJe pac-Taijpl. AJBIHFAH HOTHIKEJEp HETi3iHlIe OKYIIbLIAPIbIH
KOCINTIK eMec KY3bIpeTTepiH THIMAI Jambl-Ty YIIIH [EAarorMKalblK IpOLEeCcTe IKOOAIBIK
TEXHOJIOTHSLIAP bl KOJAaHY/Ibl OHTAWIaHABIPY OOMBIHINA MPAKTUKAIBIK YCHIHBICTAP TY>KBIPBIMIIAIIBI.

KiarTi ce3mep: marmsiiap, ChIHU OiIay, )00a KbI3METi, MEKTEI OKYIIbLIAPhI, OKYIIbUIAPIBIH Ja-
MYHBL.

A.E. Mukhametkairov*, N.S. Kotova, L.M. Mussatila
Pavlodar Pedagogical University named after Alkey Margulan,
Pavlodar, Kazakhstan
Development of critical thinking in schoolchildren
through project-based learning

Annotation. This article examines the problems and prospects of developing critical thinking skills
in schoolchildren through project activities. It expands on the basic concepts and principles of critical
thinking and project activities at the school education level. An assessment of the use of project activities in
schools has established the need to develop critical thinking. The practical implementation of a program to
develop critical thinking skills in tenth graders through project-based learning, based on specific subjects,
made it possible to increase the level of critical thinking among schoolchildren in the experimental
group. An improvement in critical thinking indicators was noted according to the methodology of Yu.F.
Gushchin and N.V. Smirnov. The results obtained using the adapted L. Stark test also indicate a significant
improvement in all aspects of critical thinking, especially in the area of logical reasoning and information
analysis. All these data confirm that project activities have a positive effect on the development of critical
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thinking in schoolchildren. General recommendations have been developed for the more effective use of
project activities in the educational process for the development of flexible skills.
Keywords: skills, critical thinking, project activities, schoolchildren, schoolchildren's development.
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Maxananwl pacimoey yuiin Koubliamuvln manan
(Yn12ini natioananviybls).

PenaxnusiibIK ajnka Ky pHaJIbIH FBUIBIMHU-TIEArOTMKAJIBIK OaFbIThI OOMBIHIIIA OYPBIH )KapusiiaHOaFraH
Makajagapapl KaObuimanapl. Makana 31eKTpoHasIK hopmarta (doc, .docx) Tek KypHAIBIH PECMH CaNThHI-
Ha XYKTey apkbUibl https://vestnik.ppu.edu.kz/ ycprHpuIans.

HIpudr kermi — 12 (kecre motinine — 10 pykcar erineni), mpudr — Times New Roman, tyzery —
MOTiH eHi OoiibIHIIa, HHTepBai — Oip, ab3arl merinici — 1,25 cM, epicTepi: *KOFapFbl XKoHE TOMEHTI — 2 CM,
COJI )KOHE OH — 2 CM.

Cypertrep, kecrenep, rpadukTep, Auarpammaap xoHe T.0. HoMipJiepi MeH aTaybIH KOPCeTe OTBIPHIII,
TikeNnei MaTiHIe YChIHBLIAABI (MbIcanbl, 1 — cypeT (kecte) — cypeTTiH araysl). KecTeHiH araybl KeCTeHIH
JKOFapFbI XKarblHIa a03alTaH, CypeTTiH araybl CypeTTiH TOMEHT1 )arblHIa opTajaH kepcerineni. Cyper-
Tep, KecTenep, rpaguKTep MEH TuarpaMMaliap caHbl MaKaJlaHbIH 0apiibIK KesieMiHiH 20%-HaH acraybl THiC.

MakanaHbelH KeJieMi (aTayblH, aBTOpiap Typajbl MaJiMETTEpIi, aHHOTAIMSHBI, KUITTI CO3Iepi,
oubmorpadusUTBIK Ti3iMIi ecenke aaMaranaa) keminae 3000 cesmi Kypaysl skoHe 5000-HaH acmaysl THIC.

Makanansl xapusiiay KyHbl 8600 Tr, Onkeit Maprynan arsiaars! [1ITY kezmerkepnepine 4300 tr
KYpai bl s)koHe TejieM, MaKalia Oacrara KaObUIIaHFaHHAH KeiiH Teneneni. [llerennik aropnap (KP aBrop-
JIAPBIHCHI3) — TETIH.

Maxkasa KypblIbIMbI:

Bipinmri xon — ©O0X HeMipi, (aMOedan OHIBIK KIKTEY) Ty3€Ty — COJI JKaK LIeTiHEeH, IpUQT — xap-
ThUTAM KaJIbIH.

Exinmmi o — FTAMP HeMipi (FBUIBIMEA TEXHHMKAJIBIK aKIIapaTThIH MEeMJICKETapajblK pyOpHKaTo-
PBI), TY3€Ty — COJ KakK IIeTi OOMbIHIIA, IPUQT — KapThUIal KaJIbIH.

Bip 6oc opeiH (poben)

MakasnaHbIH aBTOpPBI(JIaphl) — aThI-KOHI MEH TeT1 KopCceTiIe i OTHIPhII, OipHele aBTop OoiFaH Ke3-
Jie )KYMBIC OpBIHJIapBl PETTIK HOMipiepi Oap Ti3iM TypiHIe KepceTineni (ycreme), Kaia, MemiekeT. bynan
opi — KeKe KoJa aBTOPABIH e-mail kepcerinemni: OipHelre aBTop OOJIFaH *aFaala TeK KaHa KOPPECIIOH-
JIeHT aBTopIblH e-mail kepcerineni. KoppecnonaenT aBrop* Oenricimen Oenrineneni. Pacimueyni makana
YIITICIHEH KapaHbI3.

Bip 6oc opeia (poben)

MakasnaHbIH araybl (TaKbIpbIObl) MaKaJlaHbIH MOHI MEH Ma3MYHBIH KOPCETill, OKbIPMaHHBIH Ha3a-
PBIH ayIapysbl )KoHE KbICKA )KoHE Ma3MYH[IbI O0JTybl KepeK. TaKbIpBIITHIH OHTAWIIBI Y3bIHABIFB — 7—13 ces.
MakanaHbIH araybl Makaia TiTiHJE YChIHBUTYbI KepeK. MakanaHblH araybl xKapThliald KajblH MIpuQTIeH,
0ac opiNTepMeH, TY3ETy OPTAChIHA YCHIHBLIA L.

Bip 6oc opsia (poben)

Maxkana tinmiage 150-250 ce3neH TyparbiH aHHOTaIMA (0acka eKi Tulne opeduerTep TiziMiHeH KeliH
MaKaJIaHbIH COHBIHIA Oepiei).

Amnnorarms KypsutsiMbl kesteci MIHIIETTI TapmakTapabl KaMTHIBL:

* 3epTTey TaKbIPHIOBI TypasIbl Kipicre ce3.

* FeutbIMH 3epTTEYIiH MaKcaThl, HETi3r1 OaFbITTapbl MEH UJIEsUIaphl.

* JKYMBICTBIH FHUTBIMHU JKOHE MPAKTUKAIBIK MAHBI3IBLIBIFBIHBIH KBICKAIA CHITATTAMACHI.

* XyprizinreH 3eprreyaiH KYHABUIBIFBI (OCHI JKYMBICTBIH THICT1 OlTiM canachiHa KOCKaH yiect).

Kinrri ce3nep/ces Tipkectepi — Makaia TutiHae 5—7 ces.
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AHHOTaIMsT MEH KUITTI ce3lep >KapThliai KajiblH IIPUQTIEH, Killi opiNTepMeH, KypCUBIEH
YCBHIHBUIa(bl. AHHOTAIMSIHBIH Ma3MYHBI J)KOHE KUITTI co3/ep KapanaibiM KapinmeH, Kill opinTepMeH, Kyp-
CHBIIEH JKa3bLIaJIbL.

Bip 6oc opsiH (poben)

Maxkana MaTiHi

Makaia MoTiHI Kejeci 0eJiKTep/Ii KaMTYBI KepeK:

Kipicne

TakpIppINTHl TaHAAYABl HETI3AEY; TaKBIPBIITHIH HeMece MaceleHiH e3ekriniri. Ocklqan OypbhIH
OoJTFaH TOXKIpUOETIePIi CUITATTAy HETi31HIIe TaKbIPBIITH TaHIAYIbl HETI3ICyne MPOOIeMabIK JKaFIaiIbIH
Oonysl (KaHmail ma Oip 3epTTeyaepaiH OonMaysl, )KaHa OOBEKTIHIH Maiaa Oonysl koHE T.0.) Typasbl Xa-
OapnaHapl. 3epTTEYAiH MaKCaThl MEH MIHJIETTEPiHIH KbICKAIlAa CUIIATTAMAaChl, OCHI )KYMBICTBIH HOTHKCCIH
Oacka aBTOpJap ajfaH HOTWXKENIEPAEH, 3€pPTTey TaKbIPbIOBI MEH OOBEKTICIHEH, TaHJAJIFaH calla/laFbl
3epTTEYNEPiH KNIl TEHASHINSUIAPbIH KOPCETE OTHIPHIN, MpoOIeMaHbIH JaMy ASPEXKeCiHEeH, 3epITey
TEOPUSCHIH/IA, O/IiICHAMACKHIH/A, MPAKTHKACBIHAA HEMeCce KOPBITHIHABLIAPbIHAA Oap KaHIIbLUIBIKTapIaH,
3epTTeyNeperi HeMece FEUTBIMU MEKTENTEpAET] ONKbUTBIKTapAaH, IepCIIeKTHBANIapAaH aXbIpaTaThiH 3epPT-
TEy TAKBIPHIOBIH NAMBITATHIH FHUIBIMH KAHAJIBIK YCHIHBUIAABI. TaKBIPBINTHIH ©3CKTUIINT OCHI OOBEKTIHI
3epTTeyre JIereH Kaillbl KbI3bIFYIIBUIBIKIEH aHbIKTaNabl, Oipak Oap cypakTrapra TOJIBIK >KayalnTapablH
00JIMaybl TaKBIPBINTHIH TEOPUSUTBIK HEMECE MPAKTHKAJIBIK MaHBI3AbUIBIFBIMEH oI ICHE/].

Marepuanaap MeH dicTep

BemiMie 3epTTey/IiH JKYHETUTIrT CHITaTTaaaabl JKOHE 3ePTTeYAC KOJIAHBUIATBIH SMICTEp/i TaHIay
HeTi31eNel. 3epTTey MaTepralibiHa CUITaTTaMa Oepiiei.

Hotwmkenepi any yImiH KOJIaHBUIFAH 9ICTEMEHI, 3epTTeyae KOJIIaHbUIATBIH HAKTHI 9MIICTEP/Ii CH-
narray YChIHbUIaAbl. Erep mepexrep/i amyablH CTaHAapTThl eMec, HHHOBAIMSUIBIK SicTepl KOJIaHbLICa,
OyJ1 OemiMIi acipece MYKHUAT CUIIATTay Kepek.

HoTH:ke sKoHe TaNKbLIAY

Herisri 6enimze nepexrepi Tanaay, JKajibliay )KoHe TYCIHIIPY apKbUIbl )KYMBIC TUIIOTE3aChIH (TH-
noTe3asiapbiH ) AaJesey Kaxer. Kenemi 6otibiHIIa Oyt OeiM Makaniaaa OpTaliblK OpbIH anajsl. JKyprisinren
3epTTEYNiH HEeri3ri HOTIKEIEePiHiH e i OastHaMachl, albIHFaH HOTIKEIEP/iH KYTUJIETiH HOTHKeIepre
COMKECTIrIH CHITaTTay, 3¢pTTeYAiH KOWBIIFAH MaKCaThIHA KOJI YKETKI3YAIH IONei YChIHBLIAABL. AJIBIHFAH
HOTWOKENEP/IIH FhUIBIM MEH NPaKTHUKaIa KOJJIAHBUIYBIHBIH JOJeNi KenTipiieai. bemiM HakThl aBTOPIBIK
aHaAJIMTUKAIIBIK, JKYHeleHTeH Marepuaiiiad Typaabl. Kaker OoJFaH skaraaiiia cunarraMackl 6ap Kecrenep-
MeH, TpadUKTepMeH, CypeTTEPMEH KaMTaMachl3 eTiJIel.

KopbITbIHABI

BemiMae anplHFaH HOTHXKEIEPHAl JKYHeley KepceTulemi. 3epTTey HOTIDKENIEPiHiH KhICKala
TY)KBIPBIMJIAMaChI, OJapJIblH MaHbBI3IBUIBIFBIH Herizney Oepineni. HoTmkenepaiH FBHUIBIMH JKaHAJBIFBI
CHUIIaTTANaJbl, OJapAbl KOJNJaHYAbIH MYMKIH cajlajlapbl, MPAKTHKAJIBIK JKOHE FHUIBIMH MAaHBI3IBUIBIFBI
kepcetinei. bemiMre KapacThIpBUIFaH MACEIISNICPIiH JaMy O0JIKaMbIH SHI13Y, 3ePTTSYIiH HEri3ri MacesIeCiH
OJIaH 9pi JaMBITY TIEPCIIEKTHBAIAPBIH YChIHY KaXKeT.

Kap:xbLmanasIpy Typajibsl akmapar (6ap 6oJica).

Bip 6oc opseiH (poben)

MakaJjia aBTopJIapbIHBIH KOCKaH YyJecTepi

Bip 6oc opseiH (poben)

Tatioananvinamoln a0ebuemmep mizimi

Makanana KONJaHbUTybIHA Kapail [TiK jKakila apKbUIbI| cliTeMenep kacamalpl, 9JeOHeTTepin

canbl 10-HaH keM jxoHe 20-IaH acHaWThIH arayblHaH Typajabl. CoHIali-aK aBTOPIBIH OTiHININ OOWBIHINIA
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3epTTeNeTiH Macese OOMBIHINA KOCBIMIIIA aKITapaT ajly YIIiH YChIHBUIATHIH 10-HaH apThIK eMec IepeKKe3ep
KOCBLTYbI MYMKiH.

Jepexkesnepain cunarramacsl MEMC 7.1-2003 coiikec yy3ere achIpbUIa/ibl.

OnedueTTep Ti3iMi €Ki HYCKa/la YCHIHBUTYBI KepeK: OipiHIIici — TYITHYCKaa, eKiHIIiCi — poMaHn3a-
LUsUTaHFaH (TpaHciutepanys http://www.translit.ru). AFBUIIBIH TUTIHAErT Makajianap epekiienik 0o-
JIBITT TaOBLIAMBI, Oapaa dMeOUeTTepal aFbUIIIBIH TUTIHAEC Oepyre pyKcaT eTuTel, anaimaa 6achbUIbIc T
KOpCETY Kepek.

PoManm3anusianran oieoueTTep Ti3iMi Keseciieit 00mysl kepek: aBTop (J1ap), TpaHCIUTepalsIaH-
FaH HYCKaJafrbl TaKbIPBIN [MaKana aTayblH jKaKIIaJarbl aFbUIIIBIH TUTIHE ayaapy], aFbUIIIBIH TUTIHAET
oenrinepi Oap.

TpaHcauTepaIHst MBICAIIBL:

Matayev, B.A., Tulekova, G.M. «Men» koncepciya psihologiyadagy zertteu pani retinde [The
concept of «Self» as a subject of study in psychology] [Text] // Scientific journal of S. Toraigyrov Pavlodar
State University. — 2019. — Ned4. — P. 264-275. [In Kazakh]

AFBUIIIBIH TUTIHIETT MaKaJIaHbIH 9ICOMETIH PACIMIIEY MBICAJIBI:

Matayev, B.A., Tulekova, G.M. The concept of «Self» as a subject of study in psychology [Text]
// Scientific journal of S. Toraigyrov Pavlodar State University. —2019. — Ne4, — P. 264-275. [In Kazakh]

OnebueTTep Ti3iMi MaKaiana KoJIAaHbUTy peTi OOWBIHINIA YCHIHBLIA B

By GemniMIie eckepy KakeT:

* FBUIBIMHBIH OCBI CallaChIHA KOJIAHBLIATHIH HET13r FRUIBIME XKapHUITAHBIMIAP, 3ePTTEYiH 03bIK
omicTepi KeNTipisiei;

* 2 IepeKKe3/IeH apThIK eMeC;

* coHFbl 20 KBUIIAFrel 9€OHET KO3/IEPiH MaianaHy KaKeT;

* OubmMorpaMsUTBIK Ti3IMIE 3epTTEeYIIIep MaKaIaHbIH TaKbIPHIObI OOMBIHIIA JKapUsiIaFaH ipreni
JKOHE 03€eKTi eHOeKTep OOJyhI KepeK;

* MOTiHJIe KEeNTIpUIreH )KyMbICTapFa cliTeMelep [TepTOyphIIITHI )KaKIaaa] Oepiires;

Bip 6oc opeia (poben)

Maxkasna TiJiHeH 0acKa eKi Tijeri TaKbIpbIN, aBTOPJIAP, AHAATIIA KIHE KIJIT co3aep

Reference-ten keitiH Maxana TiniHeH Oacka eki Tunde (Ka3ak / Opbic / aFbUIIIBIH) OpHAJAaCTHhI-
PpBLIAIBL.

Bip 6oc opsiH (poben)

ABTOpJIap Typajbl MaJIiMeTTep 3 Tie Oepisieni, KaMTHIBL:

Teri ATbl OKeciHIH aThl (TOJBIK), FRUIBIMH IOPEXKECI, aTarbl, Jlaya3bIMbl, YHBIMBI, MEKECH-)KalbI,
MeMitekeT. e-mail Tenedon (xar-xadap aBrop ymrin), ORCID: (6onran xarmariaa)

Meicamsl:

MaraeB bepix Aiiroaiiyisl — ¢unocopus noxropst (PhD), Ilemarormka sxorapbl MekTeOiHIH
KayMIaCThIpbUIFaH mpodeccopsl, Onkeil Maprynian aTbliHAars [1aBnogap meJaroriKaiblK YHHBEPCUTETI,
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! Onxeti Mapeynan ameindasol Ilasnooap nedazo2uxkanvlk yHusepcumenti,
Ilasnooap, Kazaxcman
? Auzen Kvnues Pyce ynusepcumemi, Pyce, bonzeapus
matayevba@pspu.kz

COVID-19 KE3IHAE CTYAEHTTEPAE «MEH» TYKBIPBIMJIAMACBIH
KAJIBIIITACTBIPY EPEKHIEJIIKTEPI

Annomanyusa. Jlucmanyuonosl oxvimy ocazoativinoa «lledazocuxa ocone ncuxono-
2usly MAMaHOblebl OolibiHWa Oaxanaspuam CcmyoeHmmepin Kaciou Oaspiayovly 3aMaHa-
YU NCUXONOSUANBIK-NE0Ac0SUKANbIK 3epmmeynepi «Meny myxicuipbiM0amacsl CcanacbiHOazbl
3epmmeynepoity, O3eKminicin apmmuipaowl. ...

Kinmmi ce3dep: «Meny myoxcolpbimoamacsl, Kaciou OaublHObIK, CMYyOeHm, myiad,
bonauax Mama.

Kipicne

Self-realization of a future specialist is impossible without creating your own life
and professional strategy. Therefore, it is necessary to develop the skills of self-realization
and management of individual actions, as society puts forward new requirements for a
person — a modern professional, as an active, creative thinker, able to transform his moral
potential in changing conditions.

Matepuajaiap MeH daictep

Many researchers describe two types of «Self» —real and ideal, and already a certain
type of the «Self» concept can be attributed to the student professional «Self» concept.
The concept of the real «Self» corresponds to the idea of «who I amy, and the «ideal» —
«what I want to be». In many cases, the real and ideal «Self» concept is different, which
can lead to both negative consequences (intrapersonal conflict) and positive ones.

HaTuxe KoHe TAJIKbLIAY

The ascertaining experiment was carried out on paper in the period from January
to April 2020. The participants of the experiment were provided with forms in Kazakh/
Russian. All respondents were familiarized with the purpose and objectives of the
experiment and warned about the publication of the research results in a generalized
analysis of the dissertation work, scientific journals, conferences, etc.
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KopbIThIHABI

To identify shifts in the above-mentioned criteria for the formation of the «Self»
concept of students after the formative experiment, a control experiment will be conducted
using the following methods: The methodology «Studying the motives of students'
educational activities» by A.A. Rean, the Methodology «Unfinished sentences», the
Methodology of M. Kuhn, T. McPartland «Who am 1?», the author's questionnaire, essay,
«I am the past, I am the present, I am the future» and A.S. Budassi «Self-assessment
of personality» on digital media or through the use of various WEB programs. The
estimation of the significance of the shifts was studied using the nonparametric Wilcoxon
T-test and the sign criterion. Statistical data processing was carried out using the SPSS
Statistics 21 program.

Maxkana aemopnapvinbiy, KOCKAH yaecmepi:

b.A. Mamaes — 3epmmey OJICYMbICOLIHBIY — JICATNBL  2BLABIMU  MYACHIPHIMOAMACHIH
KATbINMAcmulpobl, Kaciou o03iH-03i 0aeanay YeblMbIHbIY MEeOPUsIbIK He2i3iH XanblKapanblk
maoicipube mypeviClHan manioan, uiemenoix aoeouemmepee wiony dxcacadvl. Convimer Kamap,
3epmmeyoiy 20iCHAMANLIK He2i30epin manoayaa JHcaue alblHEaH Hamuoicenepoi CatblCmblpMAbl
MYpevloa maidayea HeemexKuinix emmi.

K K. llanevinbaesa — aoebuem xe30epin sicylienen, Kaciou 03in-03i bazaiay macenecine
KamwviCmbl OMAHObIK JHCIHe ulemendik 3epmmeyiiepee AHATUMUKATIbIK WOy Hcacaosl. Anvinzan
Homuoicenepoi manoan, oaapovly OLim bepy oicyliecinoesi NPaKmuKaiblk MAKbl3blH CUnAm-
maovl. A6mop COHOAU-aK MAKALAHLIY KA3aK MINIHOe2 blAbIMU CIMUNIH JCemindipyee dcoHe
MEPMUHONOUANILIK HAKMBLIBIKKA HA3aP Ay0apobl.

3.K. Kynvwapunosa—sepmmey Ou3auinbii 23ipnedi, IMRUPUKATILIK Oepekmepoi HCUHaKman,
NCUXOTIOUSTILIK, OUACHOCMUKANBIK d0icmemenepoi manoadvl. Cmyodenmmepmen JHcypeizineen ca-
VATHAMA MeH NCUXOTOSUSTILIK, MA0AYObll HOMUNCENePiH OHOEN, CHAMUCIUKATLIK KOPbIMbIHOb
arcacadvl. CoHbiMeH Kamap, MaKaiansly KYPolLIbIMbIH YILeCmipin, Ma3mMYHObIK O0iciH Jcylieneyee
bencendi amcanvlcmul.

bapnvix asmopnap 3epmmey Homudicenepin mankuliayad, KOpblmblHObl MYHCbIPLIMOApObl
KATbINMACMbIPY2a HCIHE MAKALAHbL 6acnaza 0atlblHoayea Oipiecin KamviCKaH.
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Ocobennoctu ¢popmupoBaHus «5» KoOHIENIUU
Y CTYAeHTOB Bo Bpems covid-19

AnnHoTtanusi. COBpeMEHHBIC TICHXOJIOTO-TIeIarOTHYeCKHUE UCCIICAOBaHMS MPO(HECCHOHATBHOM MO~
TOTOBKHU CTYIICHTOB OakajiaBpHara 1o CIeIUaibHOCTH «Ilemaroruka ¥ MCUXONIOTUD) B YCIOBHUAX JIHCTaH-
IIHOHHOTO OOYUCHHSI MOBBIIIAIOT aKTyaJIbHOCTh UCCIICIOBAHUI B 00IACTH «S1» KOHIICMIIHNH. ...

KiroueBblie ciioBa: «S» KoHIENIMs, IpoQecCHOHaTbHAs MTOATOTOBKA, CTYACHT, JIMIHOCTh, OyIy-
MU CIIEIIHAJINCT.

B. Matayev*!, J. Doncheva?, D. Akhmetova'
'Pavlodar Pedagogical University

named after Alkei Margulan, Pavlodar, Kazakhstan
2 Angel Kanchev university of Ruse, Ruse, Bulgaria

Features of the formation of the «Self»
concept of students during the Covid-19

Annotation. Modern psychological and pedagogical studies of professional training of undergraduate
students in the specialty «Pedagogy and Psychology» in online learning conditions increase the relevance
of research in the field of the «Self» concept. ...

Keywords: «Self» concept, professional training, student, personality, future specialist.
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Tpebosanue o opopmnenuss cmamou
(ucnonv3yiime wabnon):

PenakiponHas KoJuterusi I(pUHUMAET paHee He OIyOJIMKOBaHHbIE CTaThH 110 Hay4YHO-TIeJaroruniec-
KOMY HarpaBieHHIo xypHana. Crarbs npeacrasisiercst B anekTpoHHOM ¢dopmare (.doc, .docx,) HCKITIO-
UUTEJIBHO myTem 3arpy3ku MaTepuaia Ha opUIHaIbHBINA caiT skypHaia https://pedvestnik.ppu.edu.kz/

Kernms mpudra — 12 (B Tabnuuax momyckaercs — 10), mpudt — Times New Roman, BepaBHHBa-
HHUE — I10 IIUPUHE TEKCTa, NHTEPBal — OMUHAPHBIN, a03aHbIi oTcTyn — 1,25 cM, ToMs: BepXHee U HUX-
Hee — 2 cM, JIEBOE U IIPaBoe — 2 CM.

Pucynxku, tabnunpl, rpaduky, AUarpaMMbl U JIp. TPEICTABISIOTCS HENOCPEICTBEHHO B TEKCTE C
yKkazanueM Hymepauuu u 3aniaBus (Hanpumep, Pucynok (Tabmuua) 1 — Ha3Banue pucynka). HasBanue
TaOHIBI YKa3bIBAETCSI CBEPXY TAOIHIIBI ¢ a03alla, Ha3BaHUE PUCYHKA YKA3bIBAETCSl CHU3Y PHCYHKA MO IIeH-
Tpy. KoimdectBo prcyHkoB, Tabnuil, rpadukoB U AuarpaMm He JOJDKHO mpeBbimars 20% oT Bcero oobe-
Ma CTaThH.

O0neM ctaThu (0e3 ydeTa Ha3BaHUsI, CBEACHHUI 00 aBTOpax, aHHOTAIIUH, KITFOYEBBIX CJIOB, OHOIHO-
rpadu4ecKoro Crucka) qomkeH cocTapiaaTh ot 3000 cios g0 5000 cios.

Omuiara 3a myonuKanuio cratbi cocrasisier 8600 Tenre, s cotpynaukos [ITY M. ©. Mapryiian
4300 TeHre 1 BHOCHUTCS TIOCIIE O0OPEHUs MaTepralia HayYHbIM pelakTopoM. 3apyOeKHbIe aBTOPHI Oe3 co-
aBTOPCTBA C OTEYECTBEHHBIMH YUSHBIMH ITyOIIMKYIOTCSI OECTIIaTHO.

CtpykTypa cTarbm:

[epBas crpoka — Homep Y/IK, (yHHBepcaibHas ecsTU4Has KiacCu(pHUKaIs) BBIpaBHUBAHUE — I10
JIEBOMY Kparo, IPUQPT — MOTYKUPHBIH.

Bropas crpoxa — Homep MPHTH (MexrocynapcTBeHHbIN pyOpUKaTop HayqYHOH TEXHUYECKOH MH-
(opmarum), BBIpaBHUBaHHUE — I10 JIEBOMY Kpato, IPUQT — NOTY>KUPHBIH.

OnuH podent

ABTOp(BI) CTaThu — C YKa3aHUEM MHUIMAIOB M (haMUINH, TIPH HAJIUMYUN HECKOJIBKUX aBTOPOB Me-
cTa paboThl YKa3bIBAIOTCSl B BUJIE CITUCKA C IMTOPSAKOBRIMU HOMEpaMH (HaJICTPOUHbI), ropox, crpaHa. Ja-
Jiee — Ha OT/IENIbHOW CTPOKE yKa3bIBaeTcsl e-mail aBTopa: IpH HaJMYMH HECKOJIIBKUX aBTOPOB YKa3bIBaeT-
cs e-mail Tonpko KoppecnoHIUpytomiero asropa. Koppecnonaupyrommuii aBTop 0003HadaeTcsi 3HaYKOM ™.
OdopmiieHre CMOTPHTE B 00pasIie CTaThu.

OnuH podent

HasBanue crarbu (3aroyioBoK) — JIAKOHUYHOE M MHPOPMATHBHOE, OTpaKarollee coaepkaHue CTa-
TBH, JIafolee BO3MOYKHOCTh OIPE/IEIUTh HAlpaBiIeHUe n3y4aeMoi npooiaeMsl. OnTUManbHast JJIHHA 3ar0-
noBka: 7—13 cnoB. Vcrionb3yercst Moy XUpHbIA MIpUQT, OYKBHI IPONKCHEIE, BRIPABHUBAHUE — TI0 LIEHTPY.
HaszBanue nmmiercst Ha si3pIke cTaTbu. Ha3BaHWe cTaTh MpeNCTaBIsETCS MOMYXUPHBIM mipudrom, [TPO-
I[MMCHBIMHU OykBamu, BEIpaBHUBAHUE — IO LIECHTPY.

OnuH podent

Amnnorarms — o0beM 150-250 ciioB, COCTaBIACTCS HA A3BIKE CTAThH (HA IBYX JAPYTHX S3bIKaX Ipe-
JIOCTABIISIETCS] B KOHIIE CTAaThH ITOCJIE CITHCKA JINTEPATYPHI).

Crpykrypa anHoTarmu BKiarodaer B ce0s crnenyroniue OBSI3ATEJIBHBIE myHKTHL:

* BerynurenbHOeE CIIOBO O TEME UCCIIEAOBaHUSI.

* llenb, OCHOBHBIE HAIIPABJICHUS U UJIEH HAYYHOTO HCCIIEIOBAHMSL.

» Kparkoe orncanue Hay4HOH U MPAKTUUECKOH 3HAYUMOCTH PaOOTHI.

* lleHHOCTB IPOBEIEHHOTO UCCIIEOBAHNS (BKJIA/I, BHECEHHBIH IIPOBEICHHBIM UCCIIEJOBAaHUEM B CO-
OTBETCTBYIOIIYIO HAYYHYIO 00JIaCTh).
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KiroueBbie ciioBa/cI0BOCOYETAHHS — KOJIMUECTBOM 5—7 Ha SI3BIKE CTAThH.

Jiist 3arofoBKOB « AHHOTAIIMS M «KJIFOYEBBIE CJIOBa» UCIIONB3YETCs MONTYKUPHBIH MIPUQT, OYKBBI
CTpOYHBIE, KypcHB. [[JIs TEKCTa aHHOTAIMU U JUISl KITFOUEBBIX CJIOB MCIOIB3YIOTCS TPOCTOM MPUQT, CTPOU-
Hble OYKBBI 1 KypCHB. BrlpaBHHBaHME — 110 IIHPHHE.

OnuH podent

Texker cTarbu

TekcT craTby TOJDKEH BKIIFOYATH CJIETYIOIIHE YaCcTH:

Brenenne

Bo BBeieHNH pacKpBIBAETCSl aKTYaILHOCTh BEIOPAHHOW TIPOOJIEMBI UCCIIE0BAHMS, HEOOXOMUMOCTb
TIOUCKA MyTeH ee pemeHus, CTeleHb pa3paboTanHOCTH. Hapsiy ¢ 9THM orpeaessieTcs CTeneHb BaKHOCTH
€€ pelleHus! B JaHHbIIl MOMEHT, CHOCOOHOCTD PE3YJbTaToOB pabOTHI OBITH MPUMEHUMBIMU JIJIs pEIICHHS 3Ha-
YUMBIX HAyYHO-NIPAKTHUECKHUX 3anad. [Ipencrapisercs: KpaTkoe onucaHue 1M U 3a1ad UCCIIeOBaHMs,
HayyHasi HOBH3HA, KOTOpasi OTINYaeT Pe3y/bTaT JaHHOW paboThl OT Pe3yJbTaToB, MOJTYUYEHHBIX NPYTHMHU
aBTOpaMu, peIMeT U 0OOBEKT MCCIIEI0BaHMs, CTENEeHb pa3pab0oTaHHOCTH MPOOJIEMBI C YKa3aHUEM OOLIHX
TEHJICHIIUI MCCIIeIOBaHUH B BBIOpaHHOU cdepe, uMerouecs: KOH(QIUKTH B TEOPHU, METO/IOIOTUH, ITPaK-
THKE WM BBIBOJIAX UCCIICOBAHNH, TIPOOEITBI B HCCIIEIOBAHMIX MITH HAYYHBIX IIIKOJIaX, IEPCTIEKTHBEI pa3BH-
TS TeMbI uccienoBanus. [Ipu 3ToM HEOOXOAMMO KpaTKo OMKcaTh HanboJiee aBTOPUTETHBIE UCCIIEIOBAHHS
Ka3aXCTaHCKHMX YYEHBIX, UCCIIeJIOBaTelNel OJIMIKHETO U NAIBHETO 3apy0exbs 10 paccMaTpuBaeMoOl TeMe C
yKa3aHHeM 00513aTeJIbHBIX CCHUIOK, OTPA3UTh UCXOAHBIE TUTIOTE3bI.

Marepuansl 1 MeTOIbI

B pazzere omuceIBaeTCs OCIIEI0BATENBHOCTD BBITOIIHEHHUS HCCIIEIOBAaHHS 1 000CHOBBIBAETCS BBI-
00p MeTOoOB, MPUMEHEHHBIX B HCCIIeIoBaHHUM. [laeTcst orMcanne Marepuaia UCCaeJOBaHuUSI.

PexoMeHyeTcst onucars METOJOJIOTHIO, KOTOPasi MPUMEHSIIACh JUIS MOJTY4YeHHs Pe3yJbTaroB, KOH-
KpPETHBIE METO/IbI, IPUMEHUMbIE B UCCIEAOBaHUM. ECIU NpHUMEHEHbI HEeCTaHIapTHbIE, HHHOBAIIMOHHBIE
METOIbI MOJTY4EHHS JaHHbBIX, TAHHBIN pa3Jiell He0OXOMMO OMUCaTh 0COOEHHO TIIATENIBHO.

PesyabTarsl u 06cy:kaeHue

OCHOBHO¥ pa3zien, B KOTOPOM IPH ITOMOIIY aHau3a, 0000IICHUS U pa3bsICHEHUS TaHHBIX HE00XO0-
JIMMO JI0Ka3arh pabouyo runoresy (rumnore3sl). [1o o0beMy naHHBII paszaesn 3aHUMaeT HEHTPaTbHOE MECTO
B crarbe. [Ipencrapisercs apryMeHTHPOBaHHOE U3JIOKEHUE OCHOBHBIX PE3YJIBTaTOB ITPOBEICHHOTO HUCCIIe-
JIOBaHHMsI, OTIMCAHUE COOTBETCTBUS IOJYYEHHBIX PE3YJIETaTOB 0XKHIAEMBIM, JI0Ka3aTeIbCTBO JTOCTHIKEHHUS
MOCTaBJICHHOM 1IEeTH McCienoBaHus. [IpuBoasTCS J0Ka3aTeIbCTBA IPUMEHUMOCTH TTOJTyYEHHBIX Pe3ylibTa-
TOB B HayKe W MpakTHKe. Pa3men cocTouT n3 coOCTBEHHO aBTOPCKOTO aHAIUTHYECKOTO, CHCTHMATH3UPO-
BaHHOTO Marepuaa. [Ipu HeoOXOqMMOCTH CONIPOBOXKAAETCS TaONIUIaMU, TpaduKkaMu, pUCYHKaMH C MOcIIe-
JTYIOUIMM OTIHCAHHUEM.

3aki04ueHune

B pasznerne npencrasieHa cucteMaTH3alys MONYyYSHHBIX pe3ynbratoB. JlaeTcs kparkas GpopMyu-
POBKa pe3yJIbTaToB HCCIeI0BaHMsI, 000CHOBaHHE NX 3HAYMMOCTH. OMICHIBaeTCsl HAyYHast HOBH3HA PE3YJib-
TaTOB, YKa3bIBAIOTCSI BO3MOXHBIE c(pepbl X MPUMEHEHHUS, IPAaKTUYeCKas U Hay4yHasi 3HaYMMOCTb. B pasnen
HEOOXOAMMO BKIIFOYHMTH MPOTHO3 Pa3BUTHS PACCMOTPEHHBIX BOIIPOCOB, MPEICTABUThH NEPCIIEKTHBEI 1aJTb-
Heliel pa3pab0oTKU OCHOBHOM ITPOOJIEMBI HCCIIEJOBAHMSI.

HNudopmanus o punancupoBanuu (Ipyu HAJTHMYKH).

OnuH nipodent

Bkaan apTopos

OnuH nipodent
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Cnucok ucnonv3yemotl iumepamypbl

Cocrout n3 10-20 HanMeHOBaHUM MUTEpaTyphl, HA KOTOPYIO JIENaJiCh CChUIKU IO Mepe yIoTpe-
OJeHUs B CTaThe.

Taxoke 10 JKEJTAHUIO aBTOpa MOKHO BKJIFOUHUTH HEe Gosee 10 MCTOYHUKOB, PEKOMEHAYEMBIX IS IO~
JIyYeHHUS JIOTIOTHUTENBHBIX CBEJICHHHN MO UCCIIeyeMoi mpobieMe.

Ornurcanue UCTOYHUKOB ocytecTBisieTcs: B cootBeTcTBUM ¢ [OCT 7.1-2003

CIucoK JTUTeparypbl HEOOXOMUMO TIPECTABUTH B BYX BapHaHTaX: MEPBbIA — B OpPUTHHAIE, BTO-
PO — pOMaHU3UPOBAHHBIM ajipaBuToM (TpaHcautepanus http://www.translit.ru). VickirodeHueM sBIISIOT-
Csl CTaThU HAa aHIIMHCKOM sI3bIKE, B HUX JIOMYCKACeTCs MPENOCTABICHNE JTUTEPATyPhl HA AaHITIHICKOM S3BIKE
C YKa3aHHEeM S3bIKa MyOIHKAIMH.

PoMaHHU3HUPOBaHHbIH CIIMCOK JTUTEPATYPHI JODKSH BRIDIAACTD B CIACAYIONIEM BHE: aBTOP(-bI), Ha-
3BaHHE B TPAHCIUTEPUPOBAHHOM BapHaHTE [TIEPEBO/ HA3BAHUS CTAThU HA aHTIIMHCKUI A3BIK B KBaAPATHBIX
CKOOKax], BRIXOAHbBIC JaHHBIC ¢ 0003HAYCHUSAMH Ha aHTITHHACKOM SI3BIKE.

[MpumMep TpaHCIUTEPALHH:

Matayev, B.A., Tulekova, G.M. «Men» koncepciya psihologiyadagy zertteu pani retinde [The
concept of «Self» as a subject of study in psychology] [Text] / Scientific journal of S. Toraigyrov Pavlodar
State University. — 2019. — Ned4. — P. 264-275. [In Kazakh]

[Mpumep oopMIIeHHs TUTEPaTyPhl CTAThH HA AHIITHHCKOM SI3bIKE:

Matayev, B.A., Tulekova, G.M. The concept of «Self» as a subject of study in psychology [Text]
// Scientific journal of S. Toraigyrov Pavlodar State University. —2019. — Ne4, — P. 264-275. [In Kazakh]

CIHICOK JTUTEpPaTyphl IPEACTABIACTCS 10 MEPE UCTIOIb30BAHUS B CTAThE.

B nanHOM pazziene HeOOX0UMO YUeCTh, UTO:

* IUTHPYIOTCS OCHOBHbBIC HAYYHbIC MTyOIHKAIMH, TIEPEIOBbIC METOBI HCCIICIOBAHUS, KOTOPHIC MPH-
MEHSIOTCSI B TAaHHO# 0071aCTH HayKH;

* JIOMYCKAETCsl CaMOIMTUPOBaHKE He OoJee 2 HCTOYHHUKOB,;

* JIOMYCKAETCs UCIIOIb30BaHME HCTOYHUKOB, OMyOIMKOBAHHBIX 3a mocienuue 20 ner;

* OubMMorpaduIecKuil CIUCOK JOMKeH colepkarh (QyHIaMeHTalbHbIC M HAaHOONee aKTyalbHbBIC
TPYIBI, OMyOIMKOBAHHBIC HCCIIECAOBATENIIMH 110 TEME CTaThH;

* CCBHUIKH Ha IUTHPYEMBbIe Pa0bOTHI B TEKCTE JAIOTCS B [KBaJpaTHBIX CKOOKAX];

OnuH ipodent

HaspaHue, aBTOpBI, aHHOTAIUS U KJTIOUEBBIE CJIOBA Ha IBYX SI3bIKaX, OTIIHYHBIX OT S3bIKA CTAThU

Pasmemniaercs niociie Reference Ha JBYX A3bIKaX, OTIIMYHBIX OT SI3bIKa CTAThH (Ka3aXCKOM / PYCCKOM
/ QaHIJIMHACKOM).

OnuH ipodent

Caenenne 06 aBTOpax Ha TPeX sA3bIKAX, BKIIOYAIOT B CeOs:

®amunust Umst OT4ecTBO (IOMHOCTHIO), yUeHas CTEeHb, 3BaHKeE, TOTDKHOCTD, OPTaHH3aIlusl, apec,
cTpana. e-mail, TenedoH (Toabko At aBTopa koppecnonaenta), ORCID: (npu Hanmuuum)

Hanpumep:

MaraeB bepuk AtirbaeBnd — nokrop ¢unocopuu (PhD), acconumpoBaHHBIi Mpodeccop BbICIIEH
LIKOJIBI TeJjaroruky, IlaBnonapckuit negarorndeckuid yHUBepcuTeT MMeHn ke Maprynan, [TaBiomap,
Kazaxcran. E-mail: matayevba@pspu.kz. ORCID: https://orcid.org/0000-0002-0610-5108

AxwmetoBa [Iunapa CankeHOBHA — aBTOP VTS KOPPECIIOHACHIINH, MATHCTPAHT, [1aBnogapckuii meaa-
TOTUYECKUI YHUBEPCUTET MMeHH OJkeld Mapryinas. [laBnonap, Kazaxcran. Tel. +77773179995. E-mail:
dinaraakhmetovall@gmail.com, ORCID: https://orcid.org/0000-0002-0610-5109
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OCOBEHHOCTHU ®OPMUPOBAHUA «S» KOHUEINILNA
Y CTYAEHTOB BO BPEM# COVID-19

Annomayus. Cospemennblie NCUXOI020-ne0A202UYecKUe UCCIe008anUs NPOhecCcuoHalb-
HOU NOO20MOBKYU CIMYO0eHmos bakanaspuama no cheyuaivbrocmu «lledacozcuxa u ncuxonocusny 6
VCA0BUAX OUCHAHYUOHHO20 00YYeHUs NOGBIULAIOM AKMYATbHOCHb UCCIe008aHUL 6 obnacmu «A»
KOHYyenyuu. ...

Knwuesvie cnosa: «A» xonyenyus, npo@eccUOHATbHAsE NOO2OMOBKA, CIYOeHm, aul-
HOCMb, OYOYUWULL CREYUATUCI.

BBenenne

Self-realization of a future specialist is impossible without creating your own life
and professional strategy. Therefore, it is necessary to develop the skills of self-realization
and management of individual actions, as society puts forward new requirements for a
person — a modern professional, as an active, creative thinker, able to transform his moral
potential in changing conditions.

MaTtepuajbl H METOABI

Many researchers describe two types of «Self» —real and ideal, and already a certain
type of the «Self» concept can be attributed to the student professional «Self» concept.
The concept of the real «Self» corresponds to the idea of «who I amy, and the «ideal» —
«what I want to be». In many cases, the real and ideal «Self» concept is different, which
can lead to both negative consequences (intrapersonal conflict) and positive ones.

Pe3yabraTsl 1 00Cy:KIeHUE

The ascertaining experiment was carried out on paper in the period from January
to April 2020. The participants of the experiment were provided with forms in Kazakh/
Russian. All respondents were familiarized with the purpose and objectives of the
experiment and warned about the publication of the research results in a generalized
analysis of the dissertation work, scientific journals, conferences, etc.
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3akioueHue

To identify shifts in the above-mentioned criteria for the formation of the «Self»
concept of students after the formative experiment, a control experiment will be conducted
using the following methods: The methodology «Studying the motives of students'
educational activities» by A.A. Rean, the Methodology «Unfinished sentences», the
Methodology of M. Kuhn, T. McPartland «Who am 1?», the author's questionnaire, essay,
«I am the past, I am the present, I am the future» and A.S. Budassi «Self-assessment
of personality» on digital media or through the use of various WEB programs. The
estimation of the significance of the shifts was studied using the nonparametric Wilcoxon
T-test and the sign criterion. Statistical data processing was carried out using the SPSS
Statistics 21 program.

Brnao asmopos:

b.A. Mamaes - cihopmuposan obugenayunyio KOHYenyuro uccied08amenbckoll pabomol,
NPOAHATUZUPOBATL MEOPEMULECKYIO0 OCHO8Y NOHAMUS NPOPECCUOHATLHOU CAMOOYEHKU C MOUKU
3PeHUst MeHCOYHAPOOHO20 Onblma u 0ai 0030p 3apyodedcroll iumepamypovl. Kpome moeo, pykogo-
Oun nOOGOPOM MeMOOONIO2UYECKUX OCHOB UCCIE008AHUSL U CPABHUMETLHBIM AHATUZOM NOYYEH-
HBIX Pe3yIbmamos.

K.K. Llanevinbaesa - cucmemamuzuposana iumepamyphuvle UCMOYHUKY U RPOBENd AHATU-
Muyeckuti 0030p OMe4eCmEeHHbIX U 3aPYOedCHbIX UCCLeA08aHUL, KACAOWUXCs NPodLeMbl NPo-
geccuonanvrou camooyenxu. Ilpoananuzupoeas noayuenuvie pe3yivbimamol, OXapaKmepusoea
UX npakmu4ecKoe 3HaueHue 8 cucmeme 00pazoeanus. ABmop maxaice 0OpamuI HUMAHUE HA CO-
BEPUIEHCIMBOBAHUE HAYUHO20 CIMUISL CTHAMbU HA KA3AXCKOM 53blKe U MEPMUHOTOSULECKYIO ThOY-
HOCHb.

3.K. Kynmvwapunosa - pazpabomana ousailh ucciedo8anus, 0000uuia sMnuputeckue Oan-
Hble U 8blOpALa MemOoOUKU ncuxonocudeckol ouasnocmuru. Obpaboman pe3yivmamovl aHKemu-
POBAHUSL U NCUXOTOSUUECKO20 AHAU3A CIMYOEHMO8 U COeNal cCrmamucmuydeckue 6vlo0sl. Kpove
MO20, AKMUBHO YHACIBOBAT 8 CO2LACOBAHUL CIPYKMYPbL U CUCIIEMAMUZAYUU COOEPHCAMENbHOU
yacmu Cmamou.

Bce asmopwi cosmecmmo yuacmeosanu 8 00Cyicoenuy pe3yibmamos ucciredo8anus, Gop-
MUPOBAHUU 3AKTTIOYUMETLHBIX 86160008 U NOO2OMOBKE CIAMbU K UZ0AHUIO.
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Features of the formation of the «Self»
concept of students during the Covid-19

Annotation. Modern psychological and pedagogical studies of professional training of undergraduate
students in the specialty «Pedagogy and Psychology» in online learning conditions increase the relevance
of research in the field of the «Self» concept. ...

Keywords: «Self» concept, professional training, student, personality, future specialist.
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Requirement for to format the article
(Use a template):

The Editorial Board accepts previously unpublished articles in the scientific-pedagogical direction
of the journal. Articles are submitted in electronic format (.doc, .docx,) ONLY by uploading them via the
journal website https://pedvestnik.ppu.edu.kz/

The font size is 12 (the text of the tables may be 10), the font is Times New Roman, alignment —
to the text width, single spacing, paragraph indent — 1.25 cm, margins: upper and lower — 2 cm, left and
right — 2 cm.

Figures, tables, graphs, diagrams, etc. should be presented directly in the text, indicating the
numbering and title (e.g., Figure (Table) 1 — Figure name). The name of the table is indicated at the top
of the table, the name of the figure is indicated at the bottom of the figure. The number of figures, tables,
graphs and diagrams should not exceed 20% of the total volume of the article.

The volume of the article (not including the title, information about the authors, abstract, keywords,
bibliography list) should be at least 3000 words and should not exceed 5000.

The fee for the publication of the article is 8600, for employees of the A. Margulan PPU 4300 tng.
and is paid by the author after approval by the scientific editor. Foreign authors, if they are published free
of charge without co-authorship with domestic scientists.

Structure of the article:

First line — UDC number, (Universal Decimal Classification) alignment — on the left edge, font —
bold.

Second line — IRSTI number (Interstate Rubricator of Scientific and Technical Information), left-
alignment, bold font.

Single gap

The author(s) of the article — with initials and surname, if there are several authors, the places of
work should be indicated as a list with ordinal numbers (superscript) in the sequence corresponding to the
list of authors, city, country. Further, on a separate line indicate the author's e-mail: if there are several
authors, only the e-mail of the corresponding author is indicated. The corresponding author is marked by *.
For the design, see the sample article.

Single gap

The title of the article (Title) should reflect the essence and content of the article and catch the
reader's attention. The title should be local and informative. The optimal length of the title is 7-13 words.
The title should be presented in the language of the article. The title should be written in bold letters, in
capital letters, centred and aligned.

Single gap

An abstract of 150-250 words in the language of the article (in the other two languages, it is provided
at the end of the article after the list of references).

The structure of the abstract includes the following MUST paragraphs:

* Introduction about the topic of the research.

* Purpose, main directions and ideas of scientific research.

* Brief description of the scientific and practical importance of the work.

 The value of the research undertaken (the contribution made by the work to the relevant field of
knowledge).

Keywords/phrases — number of 5-7 in the language of the article.
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The annotation and keywords are presented in bold, lower case letters, italics. The very content of
the annotation and the keywords themselves are in simple font, lowercase letters, italics.

Single gap

Article text

The text of the article should include the following parts:

Introduction (rationale for the choice of topic; relevance of the topic or problem. In the rationale
for the choice of topic, based on the description of the experience of predecessors, a problem situation is
reported (lack of any research, emergence of a new object, etc.). The relevance of the topic is determined
by the general interest in the study of the given object, but the lack of exhaustive answers to the available
questions, it is proved by the theoretical or practical significance of the topic).

Materials and methods (should consist of a description of the materials and progress of the
work, as well as a full description of the methods used. The characterisation or description of the research
material includes its presentation in qualitative and quantitative terms. The characterisation of the material
is one factor that determines the validity of the conclusions and research methods. It should also cover the
fundamental and new works on the topic researched by domestic and foreign scientists (at least 10 works),
analysis of these works in terms of their scientific contribution, as well as gaps in research, which you
complete in your article).

Results and discussion (provide an analysis and discussion of your research findings. Conclusions
are given on the results of the study, and the main point is made. This is one of the most important sections
of your paper. It should include an analysis of your work and a discussion of your findings in comparison
with previous work, analyses and conclusions.)

Conclusion (summarising and summarising the work at this stage; confirming the truth of the
assertion made by the author and the author's conclusion on the change in scientific knowledge in the light
of the results obtained. The conclusions should not be abstract, they should be used to summarise the results
of the research in a particular scientific field, with a description of suggestions or possibilities for further
work).

Funding information (if available).

Single space

Contribution of the authors.

Single space

References

consists of 10-20 titles of literature to which references were made as they were used in the article
Also, at the request of the author not more than 10 recommended sources for additional information on the
problem under study.

The description of the sources is made in accordance with State Standard 7.1-2003.

The list of references should be presented in two versions: the first — in the original, the second — in
romanized alphabet (transliteration http://www.translit.ru). The exception is articles in English, where it is
allowed to provide literature in English with an indication of the language of publication.

The Romanized list of references should look as follows: author(s), title in transliterated variant
[translation of the title of the article into English in square brackets], the output data with designations in
English.

Example of transliteration:

Matayev, B.A., Tulekova, G.M. «Men» koncepciya psihologiyadagy zertteu pani retinde [The
concept of «Self» as a subject of study in psychology] [Text] // Scientific journal of S. Toraigyrov Pavlodar
State University. — 2019. — Ned4. — P. 264-275. [In Kazakh]
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An example of the design of the literature of an article in English:

Matayev, B.A., Tulekova, G.M. The concept of «Self» as a subject of study in psychology [Text]
// Scientific journal of S. Toraigyrov Pavlodar State University. —2019. — Ne4. — P. 264-275. [In Kazakh]

The list of references is presented as the article is used.

This section should take into account:

* main scientific publications, advanced research methods that are applied in the given field of
science are cited;

« self-citations not more than 2 sources;

* it is necessary to use sources of literature for the last 20 years;

* the bibliography list should contain fundamental and most relevant works published by researchers
on the topic of the article;

« the references to the cited papers in the text should be given in [square brackets];

Single space

Title, authors, abstract and keywords in two languages other than the language of the article is
placed after Reference in two languages other than the language of the article (Kazakh / Russian / English).

One space

Information about the authors include

Full name, academic degree, title, position, organization, address, country. E-mail, phone (only for
the correspondent's author), ORCID: (if available)
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Matayev Berik - Philosophy Doctor (PhD), Associate Professor of the Higher School of Pedagogy,
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FEATURES OF THE FORMATION OF THE «SELF» CONCEPT
OF STUDENTS DURING THE COVID-19

Annotation. Modern psychological and pedagogical studies of professional training of
undergraduate students in the specialty « Pedagogy and Psychology» in online learning conditions
increase the relevance of research in the field of the «Self» concept. ...

Keywords: «Self» concept, professional training, student, personality, future specialist.

Introduction

Self-realization of a future specialist is impossible without creating your own life
and professional strategy. Therefore, it is necessary to develop the skills of self-realization
and management of individual actions, as society puts forward new requirements for a
person — a modern professional, as an active, creative thinker, able to transform his moral
potential in changing conditions.

Materials and methods

Many researchers (Baumeister et al., 1989; Burns, 1979; Rogers, et al., 1957)
describe two types of «Self» — real and ideal, and already a certain type of the «Self»
concept can be attributed to the student professional «Self» concept. The concept of the
real «Self» corresponds to the idea of «who I am», and the «ideal» — «what I want to
be». In many cases, the real and ideal «Self» concept is different, which can lead to both
negative consequences (intrapersonal conflict) and positive ones.

Results and discussion

The ascertaining experiment was carried out on paper in the period from January
to April 2020. The participants of the experiment were provided with forms in Kazakh/
Russian. All respondents were familiarized with the purpose and objectives of the
experiment and warned about the publication of the research results in a generalized
analysis of the dissertation work, scientific journals, conferences, etc.

Conclusion

To identify shifts in the above-mentioned criteria for the formation of the «Self»
concept of students after the formative experiment, a control experiment will be conducted
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using the following methods: The methodology «Studying the motives of students'
educational activities» by A.A. Rean, the Methodology «Unfinished sentences», the
Methodology of M. Kuhn, T. McPartland «Who am 1?», the author's questionnaire, essay,
«I am the past, I am the present, I am the future» and A.S. Budassi «Self-assessment
of personality» on digital media or through the use of various WEB programs. The
estimation of the significance of the shifts was studied using the nonparametric Wilcoxon
T-test and the sign criterion. Statistical data processing was carried out using the SPSS
Statistics 21 program.
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